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l. Purpose of the Course

Thisisanewly developeal course for middle schod teachers, both inservice and
preservice, who want to experience handson teaching and learning strategies known to be
effective by the Nationd Reading Pand for improving motivation and learning in the core
subject areas. The course is designed arounda two-level-mentoring modd. This meansthat
ingervice teachers will be mentoring preservice teachers at the same time tha both groupsof
teachers are beng mentored by the course ingructor.

Spexcificaly, in keeping with the call for collaboration between established teachers and
tho=e planning to enter the profession, Dr. Alvermann has developed an online adolescent
literacy course that will enable inservice teachers enrolled in READ 6070(gradude level
section) to work in partnership with preservice teachers enrolled in either READ 6070(master@
certification) or EDMS 4000(undegraduae level section). As part of the collaborative work,
preservice teachers will work with inservice teachers to devel op tutoring plansand activities. The
inservice teachers will use those ideas in teaching struggling readers in ther own classroomns.

[Note: A: Thecourse syllabusis a gereral planfor the course. Deviations amouncedon
WebCT to the class by the instructor may be necesary.]

[Note B: With refererceto the Univerdty Honor Code and Academic Honegy Pdicy:
All acacemic work must meetthe standards containedin "A Culture of Honegy."
Students areregonsible for informing themselvesabout those standards before
performing any academic work. http://www.iga.edu/ovpi]

[. Rationale for the Collaborative Framework

According to areport recently published by the Alliance for Excellent Education, QGvery
school day, nearly athousnd teachers leave thefield of teachingQwww.all4ed.org), afigure
tha does notindudeteaches whoretire. Equdly disturbing are theresults of an earlier study




(Ingesoll, 2003)that showed tha after five years hdf of all first-time teachers exit the
profession. This alarming rate of new teacher attrition and alooming teacher shortage have been
ingrumental in focusng nationd attention on the need to attract and retain highly qudified
teachers.

Teache teams, aterm typically used to describeinterdisciplinary planning for ingruction
in themiddle grades, is oneof fifteen key elements of effective adolescent literacy programs
(Biancarosa & Snow, 2004). They are also part of theinfrastructure tha promotes teacher
collegiality across disciplinesin schools. Similar arrangaments sometimes exist between colleges
of education and colleges of arts and sciences, as was the case in the devel opment of this online
course.

Thereis no guaantee tha smply turning out more beginning teachers usng traditiond
Git-and-getOlectures with minimal exposure to real-world classrooms will produce the high
qudity teachers required to meet the needs of struggling adolescent readers. For as Fallon (2004)
noted in hisforeword to Tapping the Potential: Retaining and Developing High-Quality New
Teachers, historically it has been shown that Qhovice teachers needed education in clinical
practice tha went well beyond student teachingQ(p. v) and into theindudion years. Although
this online course does not provide clinical practice, in the sense of areading clinic such asthe
oneoffered by theLanguage and Literacy Education Department, it does provide preservice and
ingervice teachers a clinical framework in which to study their own practice.

[Il.  WhereDoesthe Struggling Reading Fit In?

Conaurrent with our county@ concern aboutthe attrition rate and looming shortage of
teachersis aconcern aboutthe abysmal high school graduaion rate and thefact tha ssimply
remaining in schoolis no guaantee tha studentsin the middle grades will acquire the skills
necessary for comprehending a widerangeof texts necessary for competing successfully in
today@ increasingly complex world (Biancarosa & Snow, 2004)

V. Wholsa Struggling Reader?

Attempting to ddfinetheterm struggling reade islike tryingto nal Jell-O to awall. The
term takes on different characteristics depending onwho is defining it and for what purpo<.
Currently, it appears to bethe preferred term among reading professionds for adolescents who
for whaever reason are unéable to keep up with thereading demandsplaced uponthem by the
school curriculum. As areading educator of more than 30 years, couning both my public school
and university experience, | would be hard pressed to name all thelabds Qe heard (or used) to
describe youth who fall bd ow GaverageQon some measure of reading competence. A few such
labdstha comeingantly to mind are slow reader, low reader, disabled reader, at-risk reader, and
more recently, striving reader.

In theprofessiond literature, as well, there islittle agreement on wha congitutes a
struggling reader. A cursory andysis of thetable of contents of an Internationd Reading
Assodation publication entitled Struggling Addescent Reade's. A Collection of Teaching
Strategies (Moore, Alvermann, & Hinchman, 2000 reveals tha theterm struggling can refer to



youth with clinically diagnosd reading disabilities as well asto those who are unnotivated, in
remediation, disenchanted, or generally unsuccessful in school literacy tasks. A smorgasbord of
descriptors, these labdstell little or nothing aboutthe cultural congruction of even asingle
struggling reader. They do, however, provideways of thinking aboutculture and struggling tha
are seldomaddressed in theliterature on teaching adolescents who for whaever reason are
thoughtto beachieving be ow their Gull potential Oas readers.

V. Effective Literacy Instruction for Struggling Adolescent Readers

Below is an executive summary of a postion pgoe tha was commissioned by the
Nationd Reading Conference, amgjor literacy research organization tha draws its membership
from aroundthe world, thoughmos members are from the United States. Thefull text of this
pape isavailable at: http://www.nrconlineorg

Executive Summary
DonnaE. Alvermann, Ph.D.
University of Georgia

TheNationd Reading Conference (NRC) recognizes theimportance of continuing
literacy indruction beyondthe elementary grades, especially for students at the middle and high
schoollevel. In commissioning this pgper on Effective Literacy Ingruction for Adolescents, the
NRC acknowledges the complexities of reading in relation to writing and oral languayein an
array of 21% century media environments, of which printis a part. Theterm adolescent literacy,
broader in scopethan seconday reading, is also more indusve of wha youngpeople countas
texts (e.qg., textbooks digital texts, hypetexts). Many adolescents of the Net Generationfind
their own reasonsfor becoming literateN reasonstha go beyondreading to acquire school
knowledgeof academic texts. Thisisnotto say that academic literacy is unimportant; rather, it
isto emphasize the need to address the implications of youth® multiple literacies for classroom
ingruction. Thefollowing statements represent NRC(@ postion on keeping adolescentsO
interests and needsin mind when designing effective literacy ingruction at themiddle and high
schoollevel (for afull versionvisit www.nrconline.org):

¥ AdolescentsOperceptionsof how competent they are as readers and writers, generally
speaking, will affect how motivated they areto learn in their subject area classes (e.g., the
sciences, soda studies, mathematics, and literature). Thus if academic literacy
ingructionisto beeffective, it mug address issues of self-efficacy and engagement.

¥ Adolescents respondto theliteracy demandsof thar subject area classes when they have
appropriate backgroundknowledgeand strategies for reading avariety of texts. Effective
ingruction developsstudentsOabilities to comprehend, discuss, study, and write about
multiple forms of text (print, visud, and oral) by taking into accountwhat they are
capable of doing as everyday users of languaye and literacy.

¥ Adolescents who struggle to read in subject area classrooms deserve indruction tha is
developmentally, culturally, andlinguistically respongve to thar needs To beeffective,
such indruction mug be embedded in theregular curriculum and address differencesin
thar abilitiesto read, write, and communicate orally as strengths not as d€ficits.



¥ AdolescentsOinterests in the Internet, hype'media, and variousinteractive communication
technologies (e.g., cha rooms where people can take on variousidentities unbe&known to
others) suggest the need to teach youth to read with acritical eye toward how writers,
illugrators, and thelike represent people and their ideasN in short, howindviduds who
create texts make those textswork. At the same time, it suggests teaching adolescents
tha all texts, induding thar textbooks routindy promote or silence particular views.

¥ AdolescentsOevolving expertise in navigating routine school literacy tasks suggests the
need to involve them in highe level thinking abou what they read and write than is
currently possible within atranamission modd of teaching, with its emphasis on skill and
drill, teacher-centered indruction, and passive learning. Effective aternativesto this
modd indudeparticipaory approaches tha actively engage studentsin ther own
learning (individudly and in small groupg and that treat texts astoolsfor learning rather
than as repostories of information to be memorized (and then all too quickly forgotten).

VI.  Required Readings Pogings and Responses

Thefollowing articles, which can befoundin thefolder Required Readingsonthe
homepage of thisWebCT course, address oneor more facets of teaching adolescents who
struggle to read thar content area assignments:

(Week 1)
(Alvermann) Reading AdolescentsOReading Identities: Looking Behind to See Ahead

(Week 2)
(Lee) Literacy inthe Academic Disciplines and the Needs of Adolescent Struggling Readers

(Week 6)
(Zambo) Using thepicture book ThankYou, Mr. Falker to Undestand Struggling Readers

(Week 9)
(Kamil) Adolescents and Literacy: Reading for the 21% Century

(Week 11)
(Snow & Biancarosd) Adolescent Literacy and the Achievement Gap: Wha Do We Know and
Where Do We Go From Here?

(Week 12)
(Moje, Young,Readence, & Moore) Reinventing Adolescent Literacy for New Times

(Week 13)
(Roe) Literacy for Middle School Students: Chdlenges of Cultural Synthesis

(Week 14)
(Jmenez) ReconcaeptudizingthelLiteracy Learning of Latino Students



These required readingsare to beused as thebasis for whole-group onlinediscussion through
WebCT (see folder onthe WebCT homepagefor this course). Each week tha a particular
readingis assgned (see above), you are to pog an entry tha is beween 100-125wordsin length
and tha addresses therequired reading specifically. You are also to pog onesubdantive
respong to someoneelse@ entry (again, within the 100-125word range. Theingrucdors for the
course will providefeedback on your entries and assign you a grade based on the points shown
in therubric tha appears on the same WebCT page asthe 8 articles.

Hint: Sometimesit is easier and more produdive to pos your own entry before reading the
entries tha others have poged. Tha way your own ideas aren@influenced too early by othersO
idess.

VIl. Pretest and Pogtest Construction

¥ Modd your pretest for Student X after the pretest and answer key induded in the
assessment modules unde the appropriate content area. Be sure tha thetext youuse for
thebasis of the pretest has enoughinformationin it to allow you to congruct a podtest on
tha same text toward the end of the course. Thetext on which the pretest and podtest are
based should betopically and conaeptudly related to the curriculum tha the struggling
reader is expected to master.

¥ If youprefer to use atest format tha differsfromthe onein the assessment module unde
your particular content area, be sure tha you have your partne teacher3 approvd to do
0.

¥ Preservice teachers are responsble for congructing the pretest and podtest (with
accompanying answer keys). You are also responsble for emailing them to your partna's
and to the course ingructors (see syllabusfor duedates).

¥ Inservice teacheas are responsble for actudly administering the pre/podtests to one
struggling reader and for reporting theresults to your partners and to the course
ingructors (see syllabusfor duedates)

¥ Resaults of the pretest and pogtest will beused inwriting up thefind case report; thus it
isimportant to keep thisinformationin asafe place. Remember, do NOT refer to the
struggling reader by name or in any other way identify thisindvidud. It issufficientto
write, smply, Student X.

VIIl. Intervention Lessons

¥ Prepaeorteach aset of 4 strategy intervention lessonstha will be used with an actud
reader whois struggling to comprehend her/his content area reading materials. (Y ouwill
beworking with a partner to complete this assignment. If you are not presently teaching,
you will beresponsble for preparing thelesson, and your patner, who is teaching, will
beresponsble for teaching the lesson and reporting back to you thefollowing



information: the degree to which the student was motivated; wha the student learned;
and wha changes would need to bemadeif the strategy were to betaughtagain.

¥ The8 interventionsfrom which to choo% your 4 indudethefollowing:

Predicting usang prior knowedge
Vocabulary development
Graphic organizing
Comprehengon monitoring

Use of text structure
Self-questioning

Reflecting on reading
Summarizing

ONoakrwhE

IX.  Written Case Reports

¥ Yourfind project for the course will beawritten case report of the struggling reader®
respon to 4 intervention lessons Y ou will either have prepared the 4 intervention
lessons(based on the Nationd Reading Pand @ recommended strategies for improving
comprehengon), or you will have taughtthos 4 lessonsand provided feedback to the
person prepaing thelessons

¥ A rubricwill beprovided (asto style, length, contents, etc.) in advance of your preparing
thereport in collaboration with your patner.

¥ Youandyour patner should dividethework required for thefind report in an equitable
manne. If you need hdp in deciding how that might work, be sureto ask oneof the
course ingructors. You will turn in only one report for which you will receive the same
gradeas your partne.

¥ Findly, donotbeconfused by theexample of afina case report onthe WebCT home
page Tha report was doneby asingle individud for two different content areas (tha is,
for math and languaye arts). | have changed theassignment slightly for this online course
and thusdo not have a more appropriate example to share. Hopédully, from this current
class, oneor more partner teams will volunteer to let me use ther case reports for this
course in thefuture. If this happens | will provideyou with the necessary release forms,
as| did theperson whose case report serves as an example for this class.

X. Evaluation and Grading Practices

Evaluaionin this online course takes into accountwritten responses to weekly readings
intervention lessonsplanned by preservice teachers, teaching of the planned lessonsto struggling
readers by inservice teachers, and awritten case report of a struggling reader progress.



8 Required Readings (possible 32 points distributed in this way:
2 points for a poging your own entry; 2 points for
responding to oneothea person@ poding)

Pretest for Strugging Reader (possible 4 points Dmug indudeanswer key)
Podtest for Struggling Reader (possible 4 points Dmug indudeanswer key)

4 Intervention Lessons (possible 40 points; that is, 10 points per lesson)
Find write-up of case report (possible 20 points)

NOTE: Late Assignments. Assignmentsturned in after theday onwhich they are duewill be
dodked 1 point per day.

Unde the present UGA system of evaludion, letter grades correspondto the
following (nate tha thenumber of course points are induded in brackets):

A= 40 [95D 100 pants]
A-=37 [90D 94 points]
B+=33 [87D 89pointg
B= 30 [83D 86pointg
B-=27 [80D 82points
C+=23 [77D 79pointg
C= 20 [73D 76 points]
C-=17 [70D 72 points]
D=10 [60D 69pants
F= 00 [59 points or bdow]

Xl.  Weekly Assgnmentsand Final
Meet in Room228 Aderhold Hall on8/16 or 8/17

Introdudionto theonline course, induding an overview of the mentoring and
patner framework; discussion of self-assessment modules in each of the content
areas and the domain structure statements for each content area; outine of
procedures based on weekly assignments bdow; and time to meet and discuss
with your patner teacher some of thelogistics of the course.

Week 1
8/23/06 Required Reading: Alvermann (1 entry and 1 respons to another person@entry
are dueon 8/23/06)

Preservice teachers AND inservice teache's - Email each other to determine
content area topic and concepts to betaughtin the4 interventionlessons The




Week 2
8/30/06

Week 3
9/6/06

Week 4
9/13/06

Week 5
9/20/0

topic and conagpts you choo® should be developmentally appropriate for Student
X (thestudent tha theinservice teacher will identify as needing ingructiond
intervention). Do NOT identify the strugging reader by name; smply refer to this
individud as Student X throughoutthe course.

Required Reading: L ee (1 entry and 1 respons to another person@entry are due
onthisdate)

Preservice teachers prepare the pretest and answer key and send them to your
patne teache and course ingructors by this date (8/30/06). Be sure that thetext
you use for thebasis of the pretest has enoughinformationin it to allow you to
condruct a podtest ontha same text toward theend of the course. (See examples
of pretests and answer keys in the Assessment Modules for each Content Area
located in the Course Content folder onWebCT homepage) Remember, thetext
onwhich the pretest and podtest are based should betopicaly and conceptudly
related to the curriculumtha the struggling reader is expected to master.

Inservice teachers DDuring Week 3, give the pretest, score it, and email the
results to your partner and course indructors. Remember, please do NOT identify
thestruggling reader by name; ssmply refer to thisindividud as Student X
throughou the course.

Preservice teachers begin to condruct alesson plan tha focuses on oneof the8
intervention strategies in your content area. It shoud bedirected toward he ping
Student X with the conceptsin thetext tha you and your patner teacher
identified for thepretest. (Note: Thetext used in your lesson plan does not need to
bethe same text asthetext used to design the pretest, but the concegpts should be
thesame.) Seerubxic for condructing alesson plan onthe WebCT homepagefor
this course.

Preservice teachers - Lesson Plan for Intervention#1 dueto yowr patne andto
course ingructors on 9/13/06.

|nservice teachers - teach Student X the strategy in your partner teacher@ Lesson
Plan for Intervention #1 sometime during Week 4.

Inservice teachers - Feedback on Intervention Lesson #1 dueto your patner and
to course ingructors on 9/20/06.




Week 6
9/27/06

Week 7
10/04/06

Week 8
10/11/06

Week 9
10/18/06

Preservice teachers begin to condruct a secondlesson plan tha focuses on oneof
the 8 intervention strategies in your content area. (Do NOT choos the same
strategy as theoneyou used in Lesson Plan Intervention#1) Y our second lesson
plan should bedirected toward hdping Student X with the conaepts in thetext
tha you and your patner teacher identified for the pretest. (Note: Thetext used
in your lesson plan does not need to bethe same text as thetext used to design the
pretest, but the conoepts should bethesame.) Seerubric for congructing alesson
plan onthe WebCT homepagefor this course.

Required Reading: Zambo (1 entry and 1 respons to another person@entry are
dueonthisdae)

Preservice teachers - Lesson Plan for Intervention#2 dueto your patne andto
course ingructors on 9/27/06.

|nservice teachers - teach Student X the strategy in your partner teacher@ Lesson
Plan for Intervention #2 sometime during Week 6.

Inservice teachers - Feedback on Intervention Lesson #2 dueto your patner and
to course ingructors on 10/04/06.

Preservice teachers begin to condruct athird lesson plan tha focuses on oneof
the 8 intervention strategies in your content area. (Do NOT choos the same
strategy as theones you used in Lesson Plan Intervention #1 or #2.) Y our third
lesson plan should bedirected toward hd ping Student X with the conaeptsin the
text that you and your partner teacher identified for the pretest. (Note: Thetext
used in your lesson plan does not need to be the same text as thetext used to
designthe pretest, butthe concepts should bethesame.) Seerubxic for
condructing alesson plan on the WebCT homepage for this course.

Preservice teachers - Lesson Plan for Intervention #3 dueto inservice teacher and
to course ingructors on 10/11/06.

|nservice teachers - teach Student X the strategy in your partner teacher@ Lesson
Plan for Intervention #3 sometime during Week 8.

Required Reading: Kamil (1 entry and 1 respong to another person@entry are
dueonthisdae)

Inservice teachers - Feedback on Intervention Lesson #3 dueto your patner and
to course ingructors on 10/18/06.




Week 10
10/25/06

Week 11
11/01/06

Week 12
11/08/06

Week 13
11/15/06

Preservice teachers begin to congruct afourth lesson plan tha focuses on oneof
the 8 intervention strategies in your content area. (Do NOT choos the same
strategy as theones you used in Lesson Plan Intervention #1,#2, or #3.) Your
fourth lesson plan should bedirected toward hd ping Student X with the conaepts
in thetext tha you and your partner teacher identified for the pretest. (Note: The
text used in your lesson plan does not need to bethe same text as thetext used to
design the pretest, butthe conaepts should bethesame.) See rubric for
condructing alesson plan on the WebCT homepage for this course.

Preservice teachers - Lesson Plan for Intervention #4 dueto inservice teacher and
to course ingructors on 10/25/06.

|nservice teachers - teach Student X the strategy in your partner teacher@ Lesson
Plan for Intervention #4 sometime durning Week 10.

Required Reading: Snow & Biancarosa (1 entry and 1 respons to another
person@entry are dueon this dae)

Inservice teachers - Feedback on Intervention Lesson #4 dueto your patner and
to courseingructors on 11/01/06.

Preservice teachers prepare the podtest and answver key and send them to your
patner teacher and course indructors by this dae (11/01/06).

Required Reading: Moje, Young,Readence, & Moore (1 entry and 1 respone to
anothe pason@entry are dueonthis dae)

Preservice AND inservice teachers B Begin to organize materials for thefind
case report. Read the example provided in thefolder ontheWebCT homepage
labded Case Report. Dividethework equitably. Make alist of the sectionsin the
case repotrt for which youwill take responsbility. Refer frequently to therubric
for preparing the case report.

Required Reading: Roe (1 entry and 1 response to another person@entry are due
onthisdate)

Preservice AND inservice teache's B Continueto draft the sectionsof the case
report for which you took responsbility. Remember, theworkload should be
divided equitably.

THANKSGIVING BREAK DEnjoy!



Week 14
11/29/06 Required Reading: Jimenez (1 entry and 1 respon to another person@entry are

dueonthisdae)

Preservice AND inservice teachers B Share drafts (with your partners) of the
sectionsof the case report for which you took responsbility. Remember, the
workload should bedivided equitably.

FINAL (Polished drafts of your case report) DUE B12/08/06



