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The purpose of this course is  to help you prepare to teach social  studies in  secondary schools.  
Together  wi th the companion methods course,  ESOC 4360,  and your f ield  experience in  ESOC 
4450L,  your  work this semester  should lay a foundat ion for ef fect ive teaching that  you can draw on 
for  years to come. The work you do in this course wil l  focus on several  inter related goals.  They 
include:  

(1)  Demonstrat ing a cr i t ical  awareness of  current  trends in  social  studies curr iculum; 
(2)  Developing and ar t iculat ing a rat ionale for  social  studies educat ion that  addresses the need 

to  promote forms of  ci t izenship that are consistent  wi th not ions of  par ticipatory democracy;   
(3)  Developing pedagogical  content  knowledge  for  social  studies teaching that draws social  

studies content  and pedagogical  techniques together  to  transform subject  mat ter into 
teachable mater ial .  

 
Your  progress toward these goals wi l l  be assessed in  a  number  of  ways,  but pr imar i ly  you wil l  be 
asked to  complete three major pieces of  work this semester :  

(1)  A wri t ten plan that  provides a  general  sense of  how you would approach teaching a 
par t icular  course in social  studies to  secondary students,  including a course syl labus;  

(2)  A uni t  plan that  detai ls  how you would specif ical ly  approach the task of teaching a 
par t icular  uni t wi thin that course;  and 

(3)  The most  current  version of  your rat ionale for teaching social  studies in  secondary schools.  
 
To the extent that  i t  can be this course wil l  be conducted as a  seminar,  meaning that  your  act ive 
par t icipat ion is  a  pre- requisi te  for  success in  the course.  You wil l  be encouraged to  test  your  
assumptions and developing knowledge of  social  studies teaching against  the backdrop of  your  
f ield  exper ience in  4450L, and you wil l  be expected to  contr ibute thoughtful ly and construct ively 
to  class conversat ions.  This class comes with a  great  deal of responsibi l i ty ,  just as teaching does;  
you owe i t  to  yourself and to your  classmates to  br ing a sense of  preparedness and inquisi t ive 
professional ism to each and every class meet ing.  
 

COURSE THEMES 
 

The work that  you do in the secondary social  studies program at  UGA is designed to  draw heavi ly  
on your  exper iences in  secondary classroom f ield  experiences.  I t  a lso draws on several  core themes 
to  provide common frames of  reference that  can be used to  inform our ref lect ion and col laborat ive 
discussions.  These themes funct ion as “intel lectual  connectors” and are useful  for  br inging 
together  the many issues l ikely to  appear throughout the course.  The themes wil l be referenced in  
assignments and in  class discussions,  so you should plan to develop a working famil iar i ty  wi th 
them ear ly  in the semester .  
 
The Four Part  Framework for Developing Effect ive Teaching Ski l ls.  This course is  designed to  
raise quest ions that  revolve around a “Four  Par t Framework” for teacher  educat ion.  The four par ts 
of  this framework can be thought  of  as a checkl ist  of  what  the program should do for you;  they are 
integrated into this course as the fol lowing themes:  
 

(1)  Rationale-Based Pract ice.  Decisions about  what  and how to teach—and about  how you 
car ry out  your  role as a  social  studies teacher—ought  to  be based on an understanding of  
what  you hope to accomplish as a  social  studies teacher  ( i . e .  your  “rat ionale”) .  Rat ionales 
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not  only address what  you do and want to  do in your  school ,  but also how your work relates 
to  the broader social  condi t ions of school ing,  and the contr ibutions your  work makes to  
society at  large.  Pul l ing these complicated ideas together  is  more dif ficul t  than it  may seem 
to be at  f i r st  and,  as such,  we wil l  spend some t ime explor ing ways of ef fect ively 
developing a coherent  and valuable rat ionale for  teaching that  i s  shaped by the knowledge 
you have of  curr iculum,  as wel l  as other issues in  educat ion.  
 
(2)  Ref lect ive Teaching.  Being a ref lective teacher  involves constant  quest ioning:  
quest ioning of  yourself,  of your motives for  teaching the way you do,  quest ioning other  
people ( including col leagues,  students,  parents,  and others),  quest ioning the condi t ions in  
which school ing occurs,  and even quest ioning social  relat ionships as a  whole.  Ref lect ive 
teachers are mindful  of  and aware of  the complexi ty  of teaching. A ref lect ive teacher  
consumes himself  wi th the important  quest ions of  pract ice that  al l teachers should be aware 
of .  To some extent,  a  ref lect ive  teacher  is  an ef fect ive  one;  by asking lots of  quest ions,  
teachers open the door  to bet ter teaching pract ice.  Remember ,  of course,  that not  al l  
quest ions are created equal .  In this course we wil l  be less concerned with f inding the 
“r ight” answers to  problems of pract ice than we wil l  be with asking the r ight kinds of  
quest ions.  

  
(3)  “Good” teaching.  Good teaching is  def ined in  this course as teaching that  leads to  
act ive student  engagement  in  wor thwhile learning. We wil l focus on the def ini t ion of  
“powerful” social  studies advanced by the Nat ional  Counci l  for the Social  Studies (NCSS)  
in  1994;  according to  NCSS, social  studies teaching and learning are powerful  when they are 
meaningful ,  integrat ive ,  value-based ,  chal lenging ,  and act ive .  

  
(4)  GSTEP Framework Standards.  The Georgia Systemic Teacher  Educat ion Program 
(GSTEP)  has produced a f ramework of  six  standards designed to  ident i fy  the essent ial  
competencies of  exemplary  teachers.  The six  standards,  and each of their sub-standards,  are 
comprehensive and ambit ious.  They form the basis of  the evaluat ion form used by your  
Cooperat ing Teacher  and Field Inst ructor  dur ing your student  teaching exper ience.  They 
also form the st ructure for  the body of  the ePor t fol io assignment  to  be completed at  the 
conclusion of  the student  teaching experience.  The f ramework standards are:  

  
One    Content  and Curr iculum  
Two    Knowledge of  Students and Their Learning  
Three    Learning Environments  
Four    Assessment   
Five    P lanning and Inst ruct ion  
Six     Professional ism 

 
REQUIRED TE XTS AND RESOURCES 

 
You are not  required to purchase any texts for  this course.  Al l reading assignments wi l l  be made 
avai lable to  you via our  course websi te  on WebCT.  You can access these readings  by cl icking on 
our  course name af ter logging on to WebCT and then fol lowing the l ink to “Course Mater ials.”  We 
wil l  also occasional ly  draw on the the texts you have purchased for ESOC 4360.  Access to  WebCT 
can be had by pointing your internet browser  to  the fol lowing address and enter ing your  UGA ID 
and password:  ht tp: / /webct .uga.edu .  

 
COURSE REQUIRE MENTS  AND EVALUATION 

 
Shared assignments.  You wil l  have two major  assignments that  wi l l  count as 50% of your grade in 
this class and in  ESOC 4360,  your  methods course.  Though these assignments wi l l  be due in both 
classses,  they wil l  be graded separately by each of  your  respect ive inst ructors.  We wil l  look at 
di f ferent  cri ter ia  and assign separate grades.  The two assignments are:  

•  Teaching Rat ionale.  You wil l be expected to  submit  a draf t of your  rat ionale for teaching 
social  studies as i t  stands at  the conclusion of  the course.  Please note that  this is  to  be 
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considered a draf t  in the formal  sense ( i f  such a sense exists) ;  in  other  words,  this is  not  the 
place for  benign plat i tudes and statements l ike “I  think i t’ s  impor tant for students to  
exper ience mult icul tural ism because mult icul tural ism shows them that  every person is  
di f ferent  and I  believe we are al l unique.” I  want  to  see evidence that  demonstrates that  you 
have thought  about  the ideas you encountered this semester .  Your rat ionale i s  a work in  
progress to  the extent  that  any good teacher’s thinking must always be suscept ible to  
change,  but  this paper wi l l  be a  formal  paper .  I t  should be careful ly  wri t ten and proofread, 
and i t  should ref lect  the best  possible effor t  you can put into def ining what  kind of  teacher  
you want  to  be.  The rat ionale wi l l  comprise 20% of your  grade for  this course.  

•  Curriculum Unit Plan. The culminat ing project  for  the course wil l  be construct ion and 
presentat ion of  a  plan that  detai ls  a uni t  of  study in social  studies that  you might use in  
your  classroom.  This wi l l  be a  single project  you complete in both this course and your  
methods course,  but  the cr i ter ia each of  your  inst ructors use to assess your  work wil l  be 
dif ferent .  In this class,  I  wi l l  focus on such aspects of  your  work as how you select  and use 
content  in  your plan;  how your uni t  plan ref lects the values stated in your  rat ionale;  and 
how you integrate the curriculum theor ies we have talked about  in class into your plan.  This 
project  accounts for  30% of  your f inal grade.  

 

Other assignments.  These assignments wi l l  account  for the other  half of your grade in  this course.  
•  Reading guides and Content  Analyses.  You wil l  be asked to complete two “reading 

guides” this semester .  Most ly  they wil l  consist  of  wr i t ing an analysis of  assigned reading 
guided by a specif ic  quest ion or  group of  quest ions provided by me. Detai ls  wi l l  be 
discussed in  class.  Addi t ional ly ,  you will  need to  complete “content  analyses,”  which wil l  
also be explained in  more detai l  in class.  You must  complete al l reading guides and 
content  analyses to receive credit  for any of them.  These assignments wi l l  comprise 15% 
of  your f inal grade.  

•  Syllabus and Course Plan .  Toward the end of  the semester  you wil l  be expected to  turn in 
a  syl labus for  a  course you intend to  (or  would l ike to) teach in the future.  We wil l  discuss 
di f ferent  approaches to wr i t ing course syl labi  and different  ways of planning courses 
ef fect ively.  The syl labus and course plan wil l  account  for  15% of  your course grade.  

•  Assessment  Sample .  Final ly,  at  the conclusion of  our discussion of  assessment  you wil l  be 
asked to  create an assessment  of  your own that  ref lects best  pract ices in  assessment .  Your 
assessment  piece wil l  be calculated as 15% of your f inal  grade.  

 
Attendance and Part icipat ion.  Your  at tendance and act ive par t icipat ion in this course are both 
essent ial  and expected.  Teaching is  professional  work;  as such,  you wil l be t reated l ike 
professionals and I  wi l l expect  professional ism f rom you.  Expect  to be confronted i f  your  
at tendance or  par t icipat ion begins to pose a problem for yourself  or  others in  class.  Al though there 
is  no separate category for at tendance and par t icipat ion in the evaluat ion schematic laid  out above,  
rest  assured that  your  grades on individual  assignments are very closely t ied to appropr iate  
par t icipat ion in  class and to your  prompt and regular at tendance at  class meet ings.  You are 
expected to  be in  class every t ime we meet ,  wi thout except ion,  and prepared to par t icipate ful ly.   
 
University of  Georgia Grade Scale.  Your  f inal grade wil l be calculated based on the percentages 
descr ibed above and conver ted to  a let ter  grade using UGA’s approved scale:  

 

A (100—90) /  B (89—80) / C (79—70)  / D  (69—60) / F  (59—0) 
 

P luses and minuses wil l  be awarded as wel l  to  more accurately reflect  your work in  the course.  
 

ACADEMIC HONEST Y AT THE UNIVERSITY OF GEORGIA 
 

The Universi ty  of  Georgia seeks to  promote and ensure academic honesty and personal  integr i ty  
among students and other  members of  the Universi ty  community.  A policy on academic honesty 
and procedural  guidel ines for  adjudicat ion of  al leged violat ions of academic honesty have been 
developed to  serve these goals.  Academic honesty means performing al l  academic work without 
plagiar izing,  cheat ing, lying,  tamper ing, steal ing,  receiving assistance f rom any other  person or 
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using any source of  informat ion that  i s  not  common knowledge unless that  assistance or  use is  
author ized by the person responsible for supervising that  academic work or fai rly at t r ibuted to  the 
source of  assistance or  informat ion.  

Academic honesty is  vi tal  to  the very fabr ic  and integri ty  of 
the Universi ty  of Georgia.  Al l  students must  comply with an 
appropr iate  and sound academic honesty pol icy and code of 
honest  behavior .  Al l members of the Universi ty  community are 
responsible for  and involved in  br inging about  an honest  
Universi ty  and al l  must work together to ensure the success of  
the pol icy and code of  behavior.  
 
The Student Honor Code.  All  students agree to  abide by the 
honor  code when they sign the appl icat ion for admission to  the 
Universi ty .  A ful l  render ing of  the Universi ty’s statement  on 
academic honesty,  ent i t led “A Cul ture of Honesty—UGA's 
Academic Honesty System,” can be found at  at  
ht tp: / /www.uga.edu/ovpi.  
 
S tudents and facul ty  who suspect  that  an act  of academic 

dishonesty has taken place should contac t  the Off ice of the Vice President  for Inst ruct ion in Old 
Col lege at  706.542.0432.  
 

CLASSROO M RESEARCH NOTIFICATION 
 

As par t  of my own cont inuing effor ts to improve the qual i ty of the teaching I  do,  I  constant ly  
evaluate and re-evaluate my work in the classroom.  Be aware that  I  consider  my classrooms to  be 
places of  research,  places where ideas about  good teaching are shared,  analyzed, and deconstructed 
by al l  members of  the class,  including me.  As such,  you should know that this class,  l ike every 
class I  teach,  i s  par t of  an ongoing research project  dr iven by a simple quest ion:  what  can I  do to  
be a bet ter  teacher? This is  a  quest ion you should begin asking yourself as wel l ,  star t ing with your 
ini t iat ion into student  teaching next  semester .  We wil l  explore the not ion of “teacher  as 
researcher” in  this class to  help lay the groundwork for  those explorations.  
 
I f  you ever  have any quest ions about  the nature or purpose of the educat ional  research happening 
in  our  classroom, please do not  hesi tate  to  ask.   
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READING SCHEDULE 
Please  no te  t ha t  deviat ions  from the  course  s chedule  may  be  made  by  the  in st ruc tor  and  wi l l  be  announced  

in  c la ss  should  t hey  become necessary .  
 

(1)  Aug 22 Introduct ions  
Course overview,  etc .  

 
 
Part  One:  Get t ing a Handle on Social Studies Curriculum in the 21s t  Century 

 
(2)  Aug 29 Beyond Natural  Teaching: The Case for Professional  Educat ion  
  Read (1) Murray, (2) Kincheloe  
 
(3)  Sep 5 The Twenty-First  Century Social Studies Blues:  Should We Hate Social  Studies? 

Read (3) Kincheloe |  RG1 DUE  
 
(4)  Sep 12 Epistemology is  not a  dirty word… 

Read (4) Dewey,  (5)  Kincheloe 
 
(5)  Sep 19 Pedagogical  Content  Knowledge:  What It  Is and Why You Need It  

Read  (6) Segal l ,  (7) Bain and Mirel,  (8)  Smith and Girod |  RG2 DUE  
 
(6)  Sep 26 “You don’t  need no engine to go downhil l”:   

Perspect ives on Teaching Social  Studies in  an Age of Standardizat ion 
Read (9) Apple,  (10) Nash,  Crabtree,  and Dunn 

 
(7)  Oct 3 “There’s no ‘ there’ there”:   

Standardized Assessment  in  an Age of Standardized Curricula 
Read (11) Sacks,  (12)  Singer ,  and (13)  Newmann and Wehlage 

 
Assessment  Sample Due,  Wed Oct  3  

 
 
Part  Two: Teaching the Discipl ines 

 
(8)  Oct 10 Perspect ives on Teaching History 

Read (14) Hol t ,  Ch 1-2,  (15)  Wineburg 
 
(9)  Oct 17 Teaching History,  Part  II 
  Read (16) Hol t ,  Ch 3-5,  (17)  Bain 
 
(10)  Oct 24 Teaching History,  Part  III 
  Read (18) Horwitz 

 
Syl labus and Course Plan Due, Wed Oct  24 

 
(11)  Oct 31 Teaching World History and Geography:  The Interdiscipl inary Imperative 
  Read  (19) Diamond 
 
(12)  Nov 7 Teaching Gov’t,  Pol i t ics,  and Economics:  Using the News to Your Advantage 
  Read (20) TBA 
 
(13)  Nov 14 Course presentat ions ( tentat ive)  
 

THANKSGIVING BREAK; NO CLASS MEETING NOV 21  
 
(14)  Nov 28 No class (NCSS/CUFA) 
 
(15)  Dec 5 Conclusions and course presentat ions 


