Language& Culturein the Classroom

Course Syllabus
ELAN 5040
Ingructor: Rachd J. Pinnow Meeting Day & Time: (W)12:20to 3:20 pm
Telephone 706-:542-5107 Location: Aderhdd #531
Email: rpinnow@ugaedu Office Hours: Wednesdays 11:00-12:00 pm

Aderhold 126D

Course Description

This course examines the conagpt of culture andits relationghip to teaching and learning in U.S.
public schools. This semester we will discuss different theoretical perspectives concerning the
variable school achievement of diverse* student popuktions We will develop an undestanding
of 1) sodo-cultural factors tha both promote and impede school achievement; 2) critical
perspectives on curriculum, pedagogy, and learning preferences; 3) multicultural school reform
efforts; and 4) tools tha enable teachers to link theory with practice and create learning
environments responsve to diverse student popuktions

Course Structure: This course will involve a combination of lecture, discussion, small group
activities, and student/group presentations Students will be encouraged and expected to shaein
the presentation and discussion of course readingson arotatingbasis. We will strive to create a
semina environment throughsmall groupwork and collaborative discussion.

REQUIRED READINGS

Nod, J. (2005) Developing multicultural educators. LongGrove, 1l.: Waveland Press.

Vadz, G. (1996. Con Respeto: Bridging thedistances between culturally diverse families and
schools: An ethnographic portrait. New Y ork: Teachers College Press.

*A dditiond Course Readingsare located on Course Reserves via UGAG main library
(http://www.libsugaedu/access servicesreserves.html). Thepassword for this semester is
buddy.

COURSE REQUIREMENTS

¥ Participaion/Attendance (7 points). Students are expected to complete weekly readings
before class and refer to them during class discussions  Throughoutthe course students are
also expected to participate in a variety of ways including spoken and written respongs to
course readings Asthiscourse will berunlike aseminar, itiscritical tha you be present for
all sessons Yourgradewill belowered for each missed class, unless amedical excuseis
provided. More than two medical excuses will notbeallowed. Tardiness, aswell asleaving
class early, will al'so benated and figured into your attendance/participaion grade




I Violation of a Cultural Norm. For thisassignment you will purpogly violate an
invisible cultural nom. For example, you might

¥ stare at someonewhile you are speaking to them, or look away while you are listening
¥ facetheback of theelevator

¥ hold someonés gaze as you walk past them

¥ standtoo close or toofar away while you are conversing with someone

¥ gt next to somebodyonabuswith seats open

¥ useconvasationd nomstypically assodated with the opposte sex

¥ bring uptopics geneaally consdered tabooor rudein theU.S. (e.g., ask someonethar
ageor thar saary)

Feel freeto be creative and havefun with thisassgnment! Briefly record what you did and
thereaction of othersaround you and bring it to classto discuss by the duedatelisted in
the cour se assgnment schedule.

¥ Discusson Leade Presentation (15 points): Each student will be expected to prepare aclass

discussion/activity based onthe assignal readingsfor tha day. Ontheday aparticular
reading set is assigned, the Discussion L eader will bethe GxpertOand will have 25-30
minutes to present he/his materia gactivitiesto the class. | encourageyou to make the
presentation as interactive as possible. The Discussion Leader should prepaea 1-2 page
handouttha indudes:

0 summary

0 keyterms& ddinitiongdexplandions

0 5-10discussonquestions

Discussion Leader's need to bring enoughcopies of the handoutto distribute to all members
of theclass. Please note that no one will be the discussion leader for Week 8: Octobe 4,
2006when we discuss Con Respeto.

¥ Cultura Autobiography (5 points). Each student will write a 3-4 page cultural autobiography
in which you will describe and andyze how you came to bewho you are at this paint in your
life and wha contributes to how you view your culture. Youwill identify salient
characteristics in your life, which may indudeyour gende, ethnicity, race, religion, etc. You
may also choo to discuss particular people in your life, or an event, which symbolically
reflects youridentity. Thekey for this pgper is depth rather than breadth. | encourageyouto
focuson key ddails, asingular event, or oneinfluential person. You are encouraged to write
in avoice and genre tha feels comfortable and genuineto you. Papers should reference at
least three course readings thusfar, as discussion has unfolded aboutvariousconcepts of
Quulture,Oas it relates to your own experiences. References should be given APA style. You
will email acopy of this assignment to theingructor before the start of class and bringa hard




copy for yourself for use during class discussion.

Synthesis Requirement (35 points). A crudal component of this course is the synthesis

requirement which congitutes a tool for dialogueand interaction, both oral and written, with
your pears and the ingructor around the readings The synthesis process involves the
following:

4 Over the semester prepare 7 interpretive syntheses of the required readings 500-800
word maximum, doublke-spaced, Times Roman Numeral, 12 point font, typewritten (but
please try to keep it to 4 pages or less) following the guiddines bdow. You will email one
copy to theindructor before the start of class and bring one copy for yourself for use during

class discussion. Be sure tha your name, the date of the class, and full APA citationsare
induded in the paper.

During class, you may be asked to exchange notes/ideas/syntheses with your peers, read
and discuss togehe. The ideas and experiences thus shared will contribute to the
discussion on thetopic of theday.
Syntheses will be marked onascale from 0 D5 (see the Synthesis Rubric)
Guiddines for writing the syntheses:
¥ Do not write summaries of the articles. Choos a theme from the readings and
demondrate how the readingsilludrate the point or issue chosen (or argue how
they do not).
¥ Téell thereader how you are going to structure the synthesis, for example, identify
thetheme(s) youwill bedealing with clearly from the outset.
¥ Show how the themes are developeal across texts (i.e. compare and contrast how
variousclass readingsand other sources contribute to atheme).
¥ Besdective aboutwha detail you choo% to indude
¥ Explain carefully how the authors develop the theame before you insert your own
observations(i.e. interact with the written author@ views).
¥ Demondrate you have donethe reading, tha you have read closely and critically,
at least in respect to thetheme you have chosen.
¥ Explain why the points you mention are interesting or exciting or why you agree
or disagree.
¥ Subdantiate your clams by indicating what you base them on, e.g. pesond
experience/observation.
Use referendng conventions correctly and consstently-- conault the Publication Manual
of the American Psychological Assodation (APA).
You are required to write a total of seven weekly syntheses ove the course of the
semester. Each synthesis is worth 5 points of your grade Students will have an
oppotunity to turn in atotal of nine syntheses for the course, choosng the highest seven
gradesreceived. Please note tha even when you do notwrite a synthesis you are required
to have donethe assigned readings and paticipate in class discussion. The synthesis
mug beturned in onthedae thereadingsare assigned.

Bounday Crossing Field Experience (10 points). For this element of our course, you will

immerse yourself in an unfamiliar cultural environment. The purpo of thisassignmentisto
give you a short firsthand experience with culture shod. Y ou will email thisassignment to the
instructor before the beginning of class onthedae dueand bringa hard copy for yourself for
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use during class discussion. For this assgnment there are many possibilities; for example, you
might

I assst nurses at a howital or nursing home
I attend services for areligiousdenomination urfamiliar to you

I attend sodal gatheringsof acultural group or assodation unfamiliar to you (e.g.,
Chinese Student Assod ation meeting on a university campus a Saturday languaye
schoolin an immigrant community, meetingsof a gay/lesbian organization, etc.)

You mug spend at least four hour s in this environment (not necessarily all on the same day).
Keep arecord of your experiences, thoughs, and feelings Begin when you are consdering
possible locations Watch especially for reactionssuch as "l wouldn'tgo there!" or other feelings
of discomfort. Reflect on howyourespondto "foreign” environments. When you are donewith
theexpeience, reflect ontheexperience and howit tiesin with thingswe've discussed in this
course.

Y our respong should beafour to five pagepaper describing wha you did and where you went
(induding times/daes), how it madeyoufeel, howyour "culture shodk" experience relates to
topics from the course, and what andogies you can draw for new immigrants culture shod.
Writing in a descriptive narative style is encouraged.

Please see the attached rubric that will beused to grade your pgper.

¥ Con Respeto: Review and Response (15 points). As part of our exploration of the
experiences of variousethnic groupsin theU.S., you will read and discuss Con Respeto. For
this assignment you will berequired to write up areview and respons to Con Respeto tha
youwill email totheinstructor aswell as bringa copy to classto discuss. Your pagper
should be organized as follows:

4 This pgper should be4-6 pagesin length, 12 point Times Roman font, double-spaced, and
typed.

4 Please begin with thefull citation of thebook (in APA format), then providea brief
summary of thebook (perhgps 1 to 2 pages at mog). Youw summary can describe for
ingance, the structure of thebook or chgpters, themain themes, the condusons thestyle,
efc.

4 For theremainde of the paper, you will:

I Discuss how thisbook helpsillustrate concepts we have addressed in this cour se.
Y ou may want to indude brief excerpts, where appropriate.

I You should also explicitly address how this bodk may be helpful in preparing us
for teaching immigrant studentsand interacting with their families.



Please make sure tha you carefully read the requirements of this assignment and respond
accordingly.

¥ GroupProject: Study of a Culture Group (13 points). Thegod of thisassignmentisto learn
more aboutthe backgroundsand cultures of mgor ethnic groupsimmigrating to Georgia.
Youwill work in groupsof two for this assignment with each par will investigaing a
different culture groupthroughou the semester.

1. Mexican/Central American fromrural area, working class
2. Mexican from Mexico City, professiond class

3. Korean middle class

4. Somali

5. Vietnamese urban midde class

6. Colombian professiond class

7. Mainland Chinese

8. Laotian (Hmong

Themes and guiding questions

Background information on your culture group

o Form of govenment and current political situaion (e.g., is goveanment stable?
Arethere wars or persecution? Economic situation (How rich or pooristhe
county? How narow or wideis theeconomc divideamongthe people? Wha
do people dofor aliving?)

o Climate
Languages, scripts, and naming practices

o Wha languayes are used in home, school, religion, and govenment? Are there
different dialects? Wha scripts are used? Are scripts alphabetic, syllabic, or
character based? Do languayes have tones?

o How are people named?

Gestures and body language

o Howdoyouindcate, "Come here'? How do you indicate "me"? Wha does it
mean to cross your finga's? How close do people typically stand when
convasing?Wha gestures or bodylanguaye might we be unfamiliar with?
Which are obene or taboo?

o When doyoulookpeopleintheeye? When don'tyou?
Religious beliefs



(0]

Wha religion(s) is/are prominent? What isit/are they called? Arethae mgor
variationswithin thereligion?What are some of the mgjor bdiefs? Wha are
religiousgahering places, and wha are spiritud leaders called?

Wha are mgjor religiousholidays? When are they celebrated? How are they
celebrated?

Marriageand family

(0]

(0]

At wha age do men and women typically marry? Wha are typical courtship and
marriage practices? Do families arrangemarriages? Do they indudefinandal
arrangements? Do married couples live aloneor with family, and whose family?
Wha are women and men'sroles in amarriage? When do grown children leave
home (or do they?)? What duties or obligaionsdo people have to ther families?

Wha duties or obligaionsdo families have to family members?

Sodal hierarchy and politeness

(0]

(0]

In brief, wha would Emily Pog's guideto etiqudte look likeif it were writtenin
this culture? How do polite people greet oneanother? What sorts of questionsare
consdered polite for small talk, and which are considered rudeor taboo?Are
there differences in how onetreats people from different age and sodal group®
Wha is congdered polite when eating?Wha does it mean to betimely in this
culture?

How does onedisagree or refuse something politely?

Learning and schooling

(0]

Which members of this group are typically educated? How much education do
modg receive? Arethere gende differences? Is education public, private, or

both? Istheae compulsory eduction? What do parents expect from schools?
What do schools expect from parents? What is the status of teachersin this culture
and how are they treated? How big are classes?

How would ideal students condud themselvesin this culture? How would they
behavein class?

Proceduresand Grading

Youdonothaveto limit yourself to answvering theguiding questions By all meansshare with
the class any information and indghts you find interesting as we go along! Y ou are welcome to
use whatever resources are available to you.

In some cases, you might have an adult friend or colleaguefrom the assigned ethnic group. You
should also conault ERIC FirstSearch in Galileo, or other joumdsinthe UGA library.

Each groupisto compile theinformation and then introduce and explain what you have learned

aboutyour culture groupto theentire class at theend of thesemester. Youwill need to create a
power point presentation with pictures, text, video and/or audio to hdp theclass get an informed
idea aboutthe variousaspects of your culture group.
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In yourfind write up, please cite theresources (including web pages or othe sources) where you
foundyourinformationin APA style formatting.

Grading: Please see the attached rubric for grading guidelines.

NO LATE PAPERS. You gradewill belowered each day yourassignmentislate. Beyond
three days you will receive an incomplete.

All assignments musg betyped, doublke-spaced, written in 12-paint, Times New Roman font, and
have standard 10margins All references should bein APA format
(http://www.libsugaedufkef/citation.html). | encourageyou to have your peers edit your pgpers
before turning them in and/or conault awriting center. Clarity, organization, demondrated
undestanding of key terms and engaging and creative writing are all necessary for an A-level
grade

Academic Honesty: All students are responsble for maintaining the highest standards of
honesty and integrity in every phase of thar academic careers. The pendtiesfor academic
dishonesty are severe and ignorance is not an acceptable defense. If you are caughtplagiarizing,
youwill behanded over to The Office of theVice Presdent of Indruction who will determine
your woeful fate. (Note: If youdo notadeguately cite your sources you will notreceive a passing
grade Use APA format for all citationsg.

GRADING POLICY

Excellent work in the course will entail active and respectful participaion in theclass, thorough
preparation of thereadingsbefore each class meeting, a condse in-class presentation, and
writing that is organized, shows evidence of critical thinking, makes connectionsto course
readings has origind thoughtexpression, and has excellent form (i.e. grammar, syntax,
spdling). Youmusg have nomore than oneexcused absences from class to receive an excellent
find grade

90-100=A; 80-89=B, 70-79=C,; 62-69=D; bdow61=F

Gradesindude
Participaion/Attendance 7 points
Discussion Leader Presentation 15 points
Cultural Autobiography* 5 points
Synthesis Requirement* 35 points
Bounday Crossing Field Experience* 10 points
Con Respeto Book Report* 15 points
Group Project: Study of culture group 13 points

Totd 100 Points



*These assignents should be emailed to theindructor by the start of classthedaythe
assignnentisdue

CLASS ATMOSPHERE

¥ Please turn off al cell phones before entering class.
¥ A 10-15minute break will be provided midway throughclass.

DIVERSITY STATEMENT

August 2006

The Departmert of Language Education welcomesyou to what we hope will be a productive and
enoyabe semeger.

We recaynizethe Universty of GeargiaDsontributions to the nation!s intellecual, cultural, linguistic,
and ervironmertal heritage. We share the Callege of Educaion!s stated mission to (1) recaynize, regect,
and affirm differencesamong peoples and (2) challenge oppression ard structural and procedural
inequitiesthatexist in society, gererally, and in local educatonal settings, specffically. Thes inequities
arise from social, historical, ecanomic, and political structuresthatinfluence and areinfluencedby
culture, race religion, language, ethnicity, age, gender, educaional and socioeconomic status, disahility
status, sexual oriertation, world-view, and community. Through our programs and coursesthe
Departmert of Language Educaton is engagedin a process of continual reflection and evaluation to work
toward an equitable democratic society.

We value your participation in this proces. If you feel that our departmert program or coursesfall short
of this commitmert, we encourage dialogue with your instructor. Enjoy your learning this semeger!

JoBeth Allen, MelisaCalnmam, ReleccaCallahan Laurant Cammarata Linda DeGroff, Mark Faust, Peg
Graham, Linda Harklau, Don Rubin, Betsy Rymes Peter Smagorinsky, Bettie St. Pierre, and Joel Taxel.



COURSE ASSIGNMENT SCHEDULE

Date Developing Course Reserve Assignments Due
Multicultural Readings
Eductors (password = buddy)
8/16 bWeek 1
Gods and Beginnings

Syllabus overview of
the course, assignments,
gods, introdudions

8/23PbWeek 2 ¥ Chapter 1 (p.1- | ¥ Kohis(1996)
33) ¥ Hal & Hall Definition of @ultured

Defining Culture (1998) Due

¥ Fong(2003)
8/30bWeek 3 ¥ Ishii, Klopf &

Cooke(2003) Cultural

Dimengonsof culture ¥ Hall (2003) Autobiography Due
and cultural difference ¥ Scollon&

Scollon (1996)
¥ Erickson (2005)

9/06 bWeek 4 ¥ Zormeier &
Samovar (1997)
Crossing cultures and ¥ Kim (1997)
culture shok ¥ Stephan &
Stephan (2003)
Guest speaker: Okim ¥  Ward (1999)
Kang
9/13BbWeek 5 ¥ Chepter2(p. |¥ Villenas(2001) | Violation of Cultural
34-66) ¥ Noepe (2004) | Norm Due
Ethnoentrism, ¥ Kim (2004)
stereotyping, and
prejudice

Film: Can you speak
American?




9/20BbWeek 6 ¥ Chapter 3 ¥ Oréellana(2001)
(p.70-108) ¥ Mclntosh (1990)
Theimmigrant
expeienceintheU.S.
9/27BWeek 7 ¥ Garcia-Preto
(1996)

TheLatino Experience

¥ Schecter &
Film: Can you Speak Bayley: Parts| &
American? 1 (1997)
1004 DWeek 8 ¥ ConRespeto ¥ Con Respeto Book

Report due
TheLatino Experience
(continued)
Midterm course
evauaions
10/11DBWeek 9 ¥ Zhou& Kim
(2006)

TheAsian American ¥ Lee(2001)
Experience ¥ Tran (1999

¥  Tim (1997)
10/18 DWeek 10 ¥ Chepter 4 ¥ Cahnmann (2005)

(p-113139) |¥ Ogbu& Simmons

Culture & Classroom
practice

(1998)

1025DBWeek 11

School change&
immigrant education

¥ Stodolsky &
Grossman (2000)
¥ Nieto (2005)

Boundary Crossing
Field Experience Due

11/01 BWeek 12

Home-school
relationships

¥ Lope . al.
(2001) Parts| &
I

¥ Trumbull
(2001): pp.29-53
(chapter 2)

*thisis an e-book

11/08 DWeek 13

¥ Haris&
Herrington
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Languagepolicy & (2006)
ethicsin TESOL ¥ Fine(1996)
¥ Tollefson (2000
11/15PbWeek 14 ¥ Chepter 5 ¥ Hoffman (19%)
(p.145164)
Culture, race &
ethnicity
1122
Thanksgiving Holiday
No class
1129DPWeek 15 ¥ Triandis (2000 | Group Presentationson
¥ Matsumoto, Study of Culture
Intercultural Franklin, Choi, Groups
communicationin Roges, & Tatani
relationshipsand (2003)
conflict
Find course evaludion
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DISCUSSION LEADER ASSIGNMENTS

Discussion L eader Readings

8/16

8/23 ¥ Nod, J. (2005) Developing multicultural educators. LongGrove,
I1l.: Waveland Press.

¥ Kohls L. R. (1996) In Suwival kit for overseasliving (3rd ed.).
Yarmouth , ME : Intercultural Press.

¥ Hal, ET., & Hal, M.A. (1998) Key concepts: Underlying
structures of culture. In J.N. Martin, T.K. Nakayama, & L.A.
Flores (Eds), Readingsin cultural contexts (pp. 172-179).
Mountin View, CA: Mayfield.

¥ Fong,M. (2003) Thenexusof language, communication, and
culture. InL.A. Samovar & R. E. Porter (Eds), Intercultural
communication: Areade (10th ed., pp. 198-205. Belmont, CA:
Wadsworth.

8/30 ¥ Hal, E.-T. (2003) Monodironic and polychromictime. InL.A.
Samova & R. E. Porter (Eds), Intercultural communication: A
reade (10th ed., pp. 262268) Belmont, CA: Wadsworth.

¥ Ishii, S, Klopf, D., & Cooke P. (2003) Our locusin theuniverse:
Worldview and intercultural communication. In L.A. Samova &
R. E. Porter (Eds), Intercultural communication: A reade (10th
ed., pp. 28-35). Belmont, CA: Wadsworth.

¥ Scollon,R. & Scollon, S. (1996. Narrative, literacy andface in
interethnic communication. In B.M. Power & R.S. Hubbad (Eds),
Languagedevelopnent. A readea for teachers (pp. 226-229).
Englewood Cliffs, NJ. Prentice-Hall.

¥ Erickson, F. (2005) Culturein sodety andin educationd
practices. In JA. Banks& C.A. McGee Banks(Eds.),
Multicultural education: Issues and perspectives (5" ed., pp. 31-
60). Hoboken, NJ: JohnWiley & Sons Inc.

9/06 ¥ Zormeier, S. M., & Samova, L.A. (1997). Languageas amirror of
reality: Mexican American proverbs InL.A. Samovar & R.E.
Porter (Eds), Intercultural communication: A reader (8th ed.) (pp.
235239). Belmont, CA: Wadsworth.

¥ Kim, Y. Y. (1997. Adgptingto anew culture. In L.A. Samova &
R.E. Porter (Eds), Intercultural communication: Areade (8th ed.)
(pp.404417) Belmont, CA: Wadsworth .

¥ Ward, M.C. (1999) Managing student culture and culture shod:
A case from European Tirol. Anthropology & Education
Quarterly, 30(2), 228 237.

¥ Stephan, C. W., & Stephan, W.G. (2003) In W.B. Gudykuns
(Ed.), Cross-cultural and Intercultural Communication (pp.111-
126), Thousand Oaks. SAGE Publications
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9/13

Nod, J. (2005) Developing multicultural educators. LongGrove,
I1l.: Waveland Press.

Villenas, S. (2001) Latinamothers and small-town racisms:
Creating narratives of dignity and moral eductionin North
Carolina Anthropology & Eduation Quarterly, 32 (1), 3-28.

Noerper, M. (2009. A littletoo Asian and not White enough. In
A. Han & J. Hsu (Eds), Asian American X: An intersection of 21%
century Asian American voices (pp. 92-99). The University of
Michigan Press. Ann Arbor.

Kim, M. (2004) Out and about Coming of agein a Straight
Whiteworld. In A. Han & J. Hsu (Eds), Asan American X: An
intersection of 21% century Asian American voices (pp. 139-148)
TheUniversity of Michigan Press: Ann Arbor.

9/20

Nod, J. (2005) Developing multicultural educators. LongGrove,
Il.: Waveland Press.

Mclntosh, P. (1990) White privilege Unpacking theinvisible
kngpsack. Indgpendent School, 49 (2), 31-36.

Orellana M.F. (2001). Thework kidsdo: Mexican and Central
American immigrant children® contributonsto households and
schoolsin California. Harvard Educational Review, 71(3), 1-19.

9/27

Garcia-Preto, N. (1996) Latinofamilies: An overview. In M.
McGoldrick, J. Giordano, & J.K. Pearce (Eds), Ethnicity and
famly therapy(2nded.) (pp.141-154) NY: Guilford Press.

Schecter, S. R., & Bayley, R. (1997). Languaye socialization
practices and cultural identity: Case studies of Mexican-descent
familiesin Californiaand Texas. TESCL Quarterly, 31(3), 513
541.

10/04

No Discussion L eader

Vadz, G. (1996. Con Respeto: Bridging the distances between
culturally diverse famlies and schools: An ethnogaphic portrait.
New York: Teachers College Press.

1011

Lee, S. J. (2007). More than QModd MinoritiesOor elinquentsO
A look at HmongAmerican high school students. Harvard
Eduaational Review, 71(3), 1-23.

Zhou,M. & Kim, S.S. (2006) Community forces, soda capital,
and educationd achievement: The case of supplementary
educion in the Chinese and Korean immigrant communities.
Harvard Educational Review, 76(1), 1-28.

Tran, M. T. (1998) Behindthesmiles. InV.O. Pang & L.-R.L.
Cheng (Eds), Stugglingto beheard: Thetrue heart of Souheas
Asian American children (pp. 45-57). Albany: SUNY Press.
Timm, J. (1997) Meeting Hmongstudents educationd needs In
B.J. Robinson Shade (Ed.), Culture, style, andthe educative
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process (pp. 208217). Springfield, I1l.: C.C. Thomes

10/18

Nod, J. (2005) Developing multicultural educators. LongGrove,
I1l.: Waveland Press.

Cahnmann, M. (2005. Trandating compeencein acritical
bilingud classsoom Anthropology & Education Quarterly, 36(3),
230-249.

Ogbu,J. U., & Simons H. D. (1998) Voluntary and involuntary
minorities: A cultural-ecological theory of school performance
with some implicationsfor education. Anthropology & Eduaation
Quarterly, 29(2), 155-188.

10/25

Stodolsky, S. S, & Grossman, P. L. (2000) Changing students,
changing teaching. Teachers College Record , 102(1), 125172

Nieto, S. (2005. Schoolreform and student learning: A
multicultural perspective. In JA. Banks& C.A. McGee Banks
(Eds), Multicultural education: Issues and perspectives (5" ed.,
pp.401-420. Hoboken, NJ JohnWiley & Sons Inc.

1101

L—pe G. R, Scribne, J. D., & Mahitivanichcha K. (2001]).
Redefining parental involvement: Lessonsfrom high-performing
migrant-impacted schools. American Educational Research
Jourmnal, 38(2), 253288

Trumbull, E. (2001) Bridging cultures between hone and school:
A guidefor teacherswith a special focusonimmigrant Latino
famlies (pp29-53). Mahwah, NJ: L. Erlbaum Assodates.

11/08

Harris, D.N. & Herrington, C.D. (2006) Accounibility,
standards and the growing achievement ggp: Lessonsfrom the
past hdf-century. American Joumnal of Education, 112,209-238.

Fing M. (1996) Silendngin public schools. In B.M. Power &
R.S. Hubbad (Eds), Languayedevelopment: A reader for teacha's
(pp- 243 254) Englewood Cliffs, NJ: Prentice-Hall.

Tollefson, J. W. (2000) Policy andideologyin the spread of
English. In JK. Hall & W.G. Eggington (Eds), The sodopoilitics
of English languageeaching (pp. 7-21). Buffalo, NY :
Multilingud Matters.

11115

Nod, J. (2005) Developing multicultural educators. LongGrove,
I1l.: Waveland Press.

Hoffman, D. M. (1999. Culture and self in multicultural
education: Reflectionson discourse, text, and practice. American
Eduational Research Joumnal, 33(3), 545569,
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1122 T hanksgiving Holiday*****

1129 ¥ Triandis, H. (2000) Culture and conflict. Internatonal Journal of
Psychology, 35(2), 18-28.
¥ Matsumoto, D., Franklin, B., Choi, JW., Roges, D., & Tatani, H.
(2003) Cultural influences on the expression and perception of
emotion. In W.B. Gudykuns (Ed.), Cross-cultural and
Intercultural Communication(pp. 91-109. Thousand Oaks, CA.:
SAGE Publications

* Please note that this syllabusis subject to change.
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