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Language &  Culture in the Classroom 
Course Syllabus 

ELAN 5040 
 
Instructor: Rachel J. Pinnow    Meeting Day & Time: (W)12:20 to 3:20 pm 
Telephone: 706-542-5107    Location:  Aderhold #531 
Email: rpinnow@uga.edu    Office Hours: Wednesdays 11:00-12:00 pm 
  Aderhold 126 D 
 
Course Description 
This course examines the concept of culture and its relationship to teaching and learning in U.S. 
public schools.  This semester we will discuss different theoretical perspectives concerning the 
variable school achievement of diverse* student populations. We will develop an understanding 
of 1) socio-cultural factors that both promote and impede school achievement; 2) critical 
perspectives on curriculum, pedagogy, and learning preferences; 3) multicultural school reform 
efforts; and 4) tools that enable teachers to link theory with practice and create learning 
environments responsive to diverse student populations.   
 
Course Structure: This course will involve a combination of lecture, discussion, small group 
activities, and student/group presentations.  Students will be encouraged and expected to share in 
the presentation and discussion of course readings on a rotating basis.  We will strive to create a 
seminar environment through small group work and collaborative discussion.   
 
REQUIRED READINGS 
  
Noel, J. (2005). Developing multicultural educators. Long Grove, Ill.: Waveland Press. 
 
ValdŽs, G. (1996). Con Respeto: Bridging the distances between culturally diverse families and 
schools: An ethnographic portrait. New York: Teachers College Press.  
 
*A dditional Course Readings are located on Course Reserves via UGAÕs main library 
(http://www.libs.uga.edu/access_services/reserves.html).  The password for this semester is 
buddy.  
 
COURSE REQUIREMENTS 
 
¥ Participation/Attendance (7 points).  Students are expected to complete weekly readings 

before class and refer to them during class discussions.  Throughout the course students are 
also expected to participate in a variety of ways including spoken and written responses to 
course readings.  As this course will be run like a seminar, it is critical that you be present for 
all sessions.  Your grade will be lowered for each missed class, unless a medical excuse is 
provided.  More than two medical excuses will not be allowed.  Tardiness, as well as leaving 
class early, will also be noted and figured into your attendance/participation grade.  
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!  Violation of a Cultural Norm.  For this assignment you will purposely violate an 
invisible cultural norm.  For example, you might:  
   

¥ stare at someone while you are speaking to them, or look away while you are listening 

¥ face the back of the elevator 

¥ hold someone's gaze as you walk past them 

¥ stand too close or too far away while you are conversing with someone 

¥ sit next to somebody on a bus with seats open 

¥ use conversational norms typically associated with the opposite sex 

¥ bring up topics generally considered taboo or rude in the U.S. (e.g., ask someone their 
age or their salary) 

Feel free to be creative and have fun with this assignment!  Br iefly record what you did and 
the reaction of others around you and br ing it to class to discuss by the due date listed in 
the course assignment schedule.  

 
 
¥ Discussion Leader Presentation (15 points):  Each student will be expected to prepare a class 

discussion/activity based on the assigned readings for that day.  On the day a particular 
reading set is assigned, the Discussion Leader will be the ÒexpertÓ and will have 25-30 
minutes to present her/his materials/activities to the class.  I encourage you to make the 
presentation as interactive as possible.  The Discussion Leader should prepare a 1-2 page 
handout that includes: 

o summary 
o key terms & definitions/explanations 
o 5-10 discussion questions 

 
Discussion Leaders need to bring enough copies of the handout to distribute to all members 
of the class.  Please note that no one will be the discussion leader for Week 8: October 4, 
2006 when we discuss Con Respeto.  
 

¥ Cultural Autobiography (5 points).  Each student will write a 3-4 page cultural autobiography 
in which you will describe and analyze how you came to be who you are at this point in your 
life and what contributes to how you view your culture.  You will identify salient 
characteristics in your life, which may include your gender, ethnicity, race, religion, etc.  You 
may also choose to discuss particular people in your life, or an event, which symbolically 
reflects your identity.  The key for this paper is depth rather than breadth.  I encourage you to 
focus on key details, a singular event, or one influential person.  You are encouraged to write 
in a voice and genre that feels comfortable and genuine to you.  Papers should reference at 
least three course readings thus far, as discussion has unfolded about various concepts of 
Òculture,Ó as it relates to your own experiences.  References should be given APA style.  You 
will email a copy of this assignment to the instructor before the start of class and bring a hard 
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copy for yourself for use during class discussion.  
 

¥ Synthesis Requirement (35 points). A crucial component of this course is the synthesis 
requirement which constitutes a tool for dialogue and interaction, both oral and written, with 
your peers and the instructor around the readings.  The synthesis process involves the 
following: 

 Over the semester prepare 7 interpretive syntheses of the required readings, 500-800 
word maximum, double-spaced, Times Roman Numeral, 12 point font, typewritten (but 
please try to keep it to 4 pages or less) following the guidelines below.  You will email one 
copy to the instructor before the start of class and bring one copy for yourself for use during 
class discussion. Be sure that your name, the date of the class, and full APA citations are 
included in the paper. 
!  During class, you may be asked to exchange notes/ideas/syntheses with your peers, read 

and discuss together.  The ideas and experiences thus shared will contribute to the 
discussion on the topic of the day.  

!  Syntheses will be marked on a scale from 0 Ð 5 (see the Synthesis Rubric) 
!  Guidelines for writing the syntheses: 

¥ Do not write summaries of the articles.  Choose a theme from the readings and 
demonstrate how the readings illustrate the point or issue chosen (or argue how 
they do not). 

¥ Tell the reader how you are going to structure the synthesis; for example, identify 
the theme(s) you will be dealing with clearly from the outset. 

¥ Show how the themes are developed across texts (i.e. compare and contrast how 
various class readings and other sources contribute to a theme). 

¥  Be selective about what detail you choose to include. 
¥ Explain carefully how the authors develop the theme before you insert your own 

observations (i.e. interact with the written authorÕs views). 
¥ Demonstrate you have done the reading, that you have read closely and critically, 

at least in respect to the theme you have chosen. 
¥ Explain why the points you mention are interesting or exciting or why you agree 

or disagree. 
¥ Substantiate your claims by indicating what you base them on, e.g. personal 

experience/observation. 
!  Use referencing conventions correctly and consistently-- consult the Publication Manual 

of the American Psychological Association (APA). 
!  You are required to write a total of seven weekly syntheses over the course of the 

semester.  Each synthesis is worth 5 points of your grade. Students will have an 
opportunity to turn in a total of nine syntheses for the course, choosing the highest seven 
grades received. Please note that even when you do not write a synthesis you are required 
to have done the assigned readings and participate in class discussion.  The synthesis 
must be turned in on the date the readings are assigned. 

 

Boundary Crossing Field Experience (10 points).  For this element of our course, you will 
immerse yourself in an unfamiliar cultural environment.  The purpose of this assignment is to 
give you a short firsthand experience with culture shock. You will email this assignment to the 
instructor before the beginning of class on the date due and bring a hard copy for yourself for 
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use during class discussion.  For this assignment there are many possibilities; for example, you 
might:  

!  assist nurses at a hospital or nursing home  

!  attend services for a religious denomination unfamiliar to you  

!  attend social gatherings of a cultural group or association unfamiliar to you (e.g., 
Chinese Student Association meeting on a university campus, a Saturday language 
school in an immigrant community, meetings of a gay/lesbian organization, etc.)  

You must spend at least four hours in this environment (not necessarily all on the same day).  
Keep a record of your experiences, thoughts, and feelings.  Begin when you are considering 
possible locations.  Watch especially for reactions such as "I wouldn't go there!" or other feelings 
of discomfort.  Reflect on how you respond to "foreign" environments.  When you are done with 
the experience, reflect on the experience and how it ties in with things we've discussed in this 
course.  
 
Your response should be a four  to five page paper describing what you did and where you went 
(including times/dates), how it made you feel, how your "culture shock" experience relates to 
topics from the course, and what analogies you can draw for new immigrants' culture shock. 
Writing in a descriptive narrative style is encouraged.  
 
Please see the attached rubric that will be used to grade your paper.  
 
 
¥ Con Respeto: Review and Response (15 points).  As part of our exploration of the 

experiences of various ethnic groups in the U.S., you will read and discuss Con Respeto. For 
this assignment you will be required to write up a review and response to Con Respeto that 
you will email to the instructor as well as bring a copy to class to discuss. Your paper 
should be organized as follows: 

 

 This paper should be 4-6 pages in length, 12 point Times Roman font, double-spaced, and 
typed.  

 Please begin with the full citation of the book (in APA format), then provide a brief 
summary of the book (perhaps 1 to 2 pages at most). Your summary can describe, for 
instance, the structure of the book or chapters, the main themes, the conclusions, the style, 
etc.  

 For the remainder of the paper, you will: 

!  Discuss how this book helps illustrate concepts we have addressed in this course. 
You may want to include brief excerpts, where appropriate.  

!  You should also explicitly address how this book may be helpful in preparing us 
for teaching immigrant students and interacting with their  families.  
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Please make sure that you carefully read the requirements of this assignment and respond 
accordingly. 
 
 
 
¥ Group Project: Study of a Culture Group (13 points).  The goal of this assignment is to learn 

more about the backgrounds and cultures of major ethnic groups immigrating to Georgia.  
You will work in groups of two for this assignment with each pair will investigating a 
different culture group throughout the semester.  

 
1. Mexican/Central American from rural area, working class 
2. Mexican from Mexico City, professional class 
3. Korean middle class 
4. Somali 
5. Vietnamese urban middle class 
6. Colombian professional class 
7. Mainland Chinese 
8. Laotian (Hmong) 

 

Themes and guiding questions 
 

Background information on your culture group  

o Form of government and current political situation (e.g., is government stable?  
Are there wars or persecution?) Economic situation (How rich or poor is the 
country?  How narrow or wide is the economic divide among the people? What 
do people do for a living?) 

o Climate 

Languages, scr ipts, and naming practices  

o What languages are used in home, school, religion, and government? Are there 
different dialects? What scripts are used?  Are scripts alphabetic, syllabic, or 
character based? Do languages have tones? 

o How are people named? 

Gestures and body language  

o How do you indicate, "Come here"? How do you indicate "me"? What does it 
mean to cross your fingers? How close do people typically stand when 
conversing? What gestures or body language might we be unfamiliar with?  
Which are obscene or taboo? 

o When do you look people in the eye?  When don't you? 

Religious beliefs  
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o What religion(s) is/are prominent? What is it/are they called?  Are there major 
variations within the religion? What are some of the major beliefs? What are 
religious gathering places, and what are spiritual leaders called? 

o What are major religious holidays?  When are they celebrated?  How are they 
celebrated? 

Marr iage and family  

o At what age do men and women typically marry? What are typical courtship and 
marriage practices?  Do families arrange marriages?  Do they include financial 
arrangements? Do married couples live alone or with family, and whose family? 
What are women and men's roles in a marriage? When do grown children leave 
home (or do they?)? What duties or obligations do people have to their families? 

o What duties or obligations do families have to family members? 

Social hierarchy and politeness  

o In brief, what would Emily Post's guide to etiquette look like if it were written in 
this culture? How do polite people greet one another? What sorts of questions are 
considered polite for small talk, and which are considered rude or taboo? Are 
there differences in how one treats people from different age and social groups? 
What is considered polite when eating? What does it mean to be timely in this 
culture? 

o How does one disagree or refuse something politely? 

Learning and schooling  

o Which members of this group are typically educated?  How much education do 
most receive?  Are there gender differences? Is education public, private, or 
both?  Is there compulsory education? What do parents expect from schools?  
What do schools expect from parents? What is the status of teachers in this culture 
and how are they treated? How big are classes? 

o How would ideal students conduct themselves in this culture?  How would they 
behave in class? 

 
Procedures and Grading  

You do not have to limit yourself to answering the guiding questions.  By all means share with 
the class any information and insights you find interesting as we go along! You are welcome to 
use whatever resources are available to you. 
  
In some cases, you might have an adult friend or colleague from the assigned ethnic group.  You 
should also consult ERIC FirstSearch in Galileo, or other journals in the UGA library.  
 
Each group is to compile the information and then introduce and explain what you have learned 
about your culture group to the entire class at the end of the semester.  You will need to create a 
power point presentation with pictures, text, video and/or audio to help the class get an informed 
idea about the various aspects of your culture group.  
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In your final write up, please cite the resources (including web pages or other sources) where you 
found your information in APA style formatting.  
 
Grading: Please see the attached rubr ic for grading guidelines. 
 
 
 
NO LATE PAPERS.  Your grade will be lowered each day your assignment is late.  Beyond 
three days you will receive an incomplete.   
 
All assignments must be typed, double-spaced, written in 12-point, Times New Roman font, and 
have standard 1Ó margins. All references should be in APA format 
(http://www.libs.uga.edu/ref/citation.html).  I encourage you to have your peers edit your papers 
before turning them in and/or consult a writing center.  Clarity, organization, demonstrated 
understanding of key terms and engaging and creative writing are all necessary for an A-level 
grade. 
 
Academic Honesty: All students are responsible for maintaining the highest standards of 
honesty and integrity in every phase of their academic careers.  The penalties for academic 
dishonesty are severe and ignorance is not an acceptable defense.  If you are caught plagiarizing, 
you will be handed over to The Office of the Vice President of Instruction who will determine 
your woeful fate. (Note: If you do not adequately cite your sources you will not receive a passing 
grade.  Use APA format for all citations).  
 
GRADING POLICY 
 
Excellent work in the course will entail active and respectful participation in the class, thorough 
preparation of the readings before each class meeting, a concise in-class presentation, and 
writing that is organized, shows evidence of critical thinking, makes connections to course 
readings, has original thought/expression, and has excellent form (i.e. grammar, syntax, 
spelling).  You must have no more than one excused absences from class to receive an excellent 
final grade.   
 
90-100 = A; 80-89 = B; 70-79 = C; 62-69 = D; below 61 = F 
 
Grades include: 

Participation/Attendance    7 points 
Discussion Leader Presentation  15 points 
Cultural Autobiography*    5 points 
Synthesis Requirement*   35 points 
Boundary Crossing Field Experience*  10 points 
Con Respeto Book Report*   15 points 
Group Project: Study of culture group 13 points 

      Total  100 Points 
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*These assignments should be emailed to the instructor by the start of class the day the 
assignment is due.  
 
CLASS ATMOSPHERE 
 

¥ Please turn off all cell phones before entering class.  
¥ A 10-15 minute break will be provided midway through class.   
 
 

 
DIVERSITY STATEMENT 
 
August 2006 
  
The Department of Language Education welcomes you to what we hope will be a productive and 
enjoyable semester. 
  
We recognize the University of GeorgiaÕs contributions to the nation!s intellectual, cultural, linguistic, 
and environmental heritage. We share the College of Education!s stated mission to (1) recognize, respect, 
and affi rm differences among peoples; and (2) challenge oppression and structural and procedural 
inequities that exist in society, generally, and in local educational settings, specifi cally. These inequities 
arise from social, historical, economic, and political structures that influence and are influenced by 
culture, race, religion, language, ethnicity, age, gender, educational and socioeconomic status, disability 
status, sexual orientation, world-view, and community. Through our programs and courses the 
Department of Language Education is engaged in a process of continual reflection and evaluation to work 
toward an equitable democratic society. 
  
We value your participation in this process. If you feel that our department program or courses fall short 
of this commitment, we encourage dialogue with your instructor. Enjoy your learning this semester! 
  
JoBeth Allen, Melisa Cahnmann, Rebecca Callahan, Laurant Cammarata Linda DeGroff,  Mark Faust, Peg 
Graham, Linda Harklau, Don Rubin, Betsy Rymes, Peter Smagorinsky, Bettie St. Pierre, and Joel Taxel. 
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COURSE ASSIGNMENT SCHEDULE 
 

Date Developing 
Multicultural 

Educators 

Course Reserve 
Readings 

(password = buddy) 

Assignments Due 

8/16 Ð Week 1 
 
Goals and Beginnings 
 
Syllabus: overview of 
the course, assignments, 
goals, introductions 
 

  
 

 
 

 

8/23 Ð Week 2 
 
Defining Culture  

¥ Chapter 1 (p.1-
33) 
 

 

¥ Kohls (1996) 
¥ Hall & Hall 

(1998) 
¥ Fong (2003) 
 

 
Definition of ÔCultureÕ 
Due 

8/30 Ð Week 3 
 
Dimensions of culture 
and cultural difference 
 
 

 ¥ Ishii, Klopf & 
Cooke (2003) 

¥ Hall (2003) 
¥ Scollon & 

Scollon (1996)  
¥ Erickson (2005) 
 

 
Cultural 
Autobiography Due 

9/06 Ð Week 4 
 
Crossing cultures and 
culture shock  
 
Guest speaker: Okim 
Kang 

 
 

¥ Zormeier & 
Samovar (1997) 

¥ Kim (1997) 
¥ Stephan & 

Stephan (2003) 
¥ Ward (1999) 
 

 
 

9/13 Ð Week 5 
 
Ethnocentrism, 
stereotyping, and 
prejudice 
 
Film: Can you speak 
Amer ican? 

¥ Chapter 2 (p. 
34-66) 

¥ Villenas (2001) 
¥ Noerper (2004) 
¥ Kim (2004) 

Violation of Cultural 
Norm Due 
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9/20 Ð Week 6 
 
The immigrant 
experience in the U.S. 
 
 

¥ Chapter 3 
(p.70-108) 
 

¥ Orellana (2001) 
¥ McIntosh (1990) 

 
 
 

9/27 Ð Week 7 
 
The Latino Experience 

 
Film: Can you Speak 
Amer ican? 

 
 

 

¥ Garcia-Preto 
(1996)  
 

¥ Schecter & 
Bayley: Parts I & 
II  (1997) 

 
 
 
 

10/04 Ð Week 8 
 
The Latino Experience 
(continued) 
 
Midterm course 
evaluations 

 ¥ Con Respeto ¥ Con Respeto Book 
Report due 

10/11 Ð Week 9 
 
The Asian American 
Experience 
 

 ¥ Zhou & Kim 
(2006) 

¥ Lee (2001) 
¥ Tran (1998) 
¥ Tim (1997) 
 

 

10/18 Ð Week 10 
 
Culture & Classroom 
practice 

 

¥ Chapter 4 
(p.113-139) 

¥ Cahnmann (2005) 
¥ Ogbu & Simmons 
(1998) 

 

10/25 Ð Week 11 
 
School change & 
immigrant education 
 

 ¥ Stodolsky & 
Grossman (2000) 

¥ Nieto (2005) 
 

Boundary Crossing 
Field Exper ience Due 

11/01 Ð Week 12 
 
Home-school 
relationships 

 ¥ Lopez et. al. 
(2001): Parts I & 
II 

¥ Trumbull 
(2001)*:  pp.29-53 
(chapter 2) 

*this is an e-book  
 

 

11/08 Ð Week 13 
 

 ¥ Harris & 
Herrington 
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Language policy & 
ethics in TESOL  
 
 
 

(2006) 
¥ Fine (1996) 
¥ Tollefson (2000) 
 

 
11/15 Ð Week 14 
 
Culture, race & 
ethnicity 

¥ Chapter 5 
(p.145-164) 

¥ Hoffman (1996) 
 

 

11/22  
 
Thanksgiving Holiday 
No class 

   

11/29 Ð Week 15 
 
Intercultural 
communication in 
relationships and 
conflict  
 
Final course evaluation 

 ¥ Triandis (2000) 
¥ Matsumoto, 

Franklin, Choi, 
Rogers, & Tatani 
(2003) 

 
 

Group Presentations on 
Study of Culture 
Groups 
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DISCUSSION LEADER ASSIGNMENTS 
 
Discussion Leader  Readings 
8/16 
 

 

8/23 
 

¥ Noel, J. (2005). Developing multicultural educators. Long Grove, 
Ill.: Waveland Press.   

¥ Kohls, L. R. (1996). In Survival kit for overseas living (3rd ed.). 
Yarmouth , ME : Intercultural Press.  

¥ Hall, E.T., & Hall, M.A. (1998). Key concepts: Underlying 
structures of culture. In J.N. Martin, T.K. Nakayama, & L.A. 
Flores (Eds.), Readings in cultural contexts (pp. 172-179). 
Mountain View, CA: Mayfield. 

¥ Fong, M. (2003). The nexus of language, communication, and 
culture.  In L.A. Samovar & R. E. Porter (Eds.), Intercultural 
communication: A reader (10th ed., pp. 198-205). Belmont, CA: 
Wadsworth.  

8/30 ¥ Hall, E.T. (2003).  Monochronic and polychromic time.  In L.A. 
Samovar & R. E. Porter (Eds.), Intercultural communication: A 
reader (10th ed., pp. 262-268). Belmont, CA: Wadsworth. 

¥ Ishii, S., Klopf, D., & Cooke, P. (2003).  Our locus in the universe: 
Worldview and intercultural communication. In L.A. Samovar & 
R. E. Porter (Eds.), Intercultural communication: A reader (10th 
ed., pp. 28-35). Belmont, CA: Wadsworth. 

¥ Scollon, R. & Scollon, S. (1996). Narrative, literacy and face in 
interethnic communication. In B.M. Power & R.S. Hubbard (Eds.), 
Language development: A reader for teachers (pp. 226-229). 
Englewood Cliffs, NJ: Prentice-Hall. 

¥ Erickson, F. (2005).  Culture in society and in educational 
practices. In J.A. Banks & C.A. McGee Banks (Eds.), 
Multicultural education: Issues and perspectives (5th ed., pp. 31-
60).  Hoboken, NJ: John Wiley & Sons, Inc.  

9/06 ¥ Zormeier, S. M., & Samovar, L.A. (1997). Language as a mirror of 
reality: Mexican American proverbs. In L.A. Samovar & R.E. 
Porter (Eds.), Intercultural communication: A reader (8th ed.) (pp. 
235-239). Belmont, CA: Wadsworth. 

¥ Kim, Y. Y. (1997). Adapting to a new culture. In L.A. Samovar & 
R.E. Porter (Eds.), Intercultural communication: A reader (8th ed.) 
(pp. 404-417). Belmont, CA: Wadsworth .  

¥ Ward, M.C. (1999).  Managing student culture and culture shock: 
A case from European Tirol.  Anthropology & Education 
Quarterly, 30(2), 228-237.  

¥ Stephan, C. W., & Stephan, W.G. (2003).  In W.B. Gudykunst 
(Ed.), Cross-cultural and Intercultural Communication (pp.111-
126), Thousand Oaks: SAGE Publications.  
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9/13 ¥ Noel, J. (2005). Developing multicultural educators. Long Grove, 
Ill.: Waveland Press. 

¥ Villenas, S. (2001). Latina mothers and small-town racisms: 
Creating narratives of dignity and moral education in North 
Carolina. Anthropology & Education Quarterly, 32 (1), 3-28.  

¥ Noerper, M. (2004).  A little too Asian and not White enough.  In 
A. Han & J. Hsu (Eds.), Asian American X: An intersection of 21st 
century Asian American voices (pp. 92-99). The University of 
Michigan Press: Ann Arbor.  

¥ Kim, M. (2004).  Out and about: Coming of age in a Straight 
White world. In A. Han & J. Hsu (Eds.), Asian American X: An 
intersection of 21st century Asian American voices (pp. 139-148). 
The University of Michigan Press: Ann Arbor.  

 
9/20 

 
¥ Noel, J. (2005). Developing multicultural educators. Long Grove, 

Ill.: Waveland Press.  
¥ McIntosh, P. (1990). White privilege: Unpacking the invisible 

knapsack. Independent School, 49 (2), 31-36. 
¥ Orellana, M.F. (2001).  The work kids do: Mexican and Central 

American immigrant childrenÕs contributions to households and 
schools in California.  Harvard Educational Review, 71(3), 1-19.  

9/27 ¥ Garcia-Preto, N. (1996). Latino families: An overview. In M. 
McGoldrick, J. Giordano, & J.K. Pearce (Eds.), Ethnicity and 
family therapy (2nd ed.) (pp. 141-154). NY: Guilford Press. 

¥ Schecter, S. R., & Bayley, R. (1997). Language socialization 
practices and cultural identity: Case studies of Mexican-descent 
families in California and Texas. TESOL Quarterly, 31(3), 513-
541.  

 
10/04 
 
No Discussion Leader  
 

¥ ValdŽs, G. (1996). Con Respeto: Bridging the distances between 
culturally diverse families and schools: An ethnographic portrait. 
New York: Teachers College Press. 

10/11 ¥ Lee, S. J. (2001). More than ÒModel MinoritiesÓ or ÒDelinquentsÓ: 
A look at Hmong American high school students.  Harvard 
Educational Review, 71(3), 1-23.  

¥ Zhou, M. & Kim, S.S. (2006).  Community forces, social capital, 
and educational achievement: The case of supplementary 
education in the Chinese and Korean immigrant communities.  
Harvard Educational Review, 76(1), 1-28.  

¥ Tran, M. T. (1998). Behind the smiles. In V.O. Pang & L.-R.L. 
Cheng (Eds.), Struggling to be heard: The true heart of Southeast 
Asian American children (pp. 45-57). Albany: SUNY Press. 

¥ Timm, J. (1997). Meeting Hmong students' educational needs. In 
B.J. Robinson Shade (Ed.), Culture, style, and the educative 
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process (pp. 208-217). Springfield, Ill.: C.C. Thomas 
 

10/18 ¥ Noel, J. (2005). Developing multicultural educators. Long Grove, 
Ill.: Waveland Press. 

 
¥ Cahnmann, M. (2005).  Translating competence in a critical 

bilingual classroom. Anthropology & Education Quarterly, 36(3), 
230-249.  

¥ Ogbu, J. U., & Simons, H. D. (1998). Voluntary and involuntary 
minorities: A cultural-ecological theory of school performance 
with some implications for education. Anthropology & Education 
Quarterly, 29(2), 155-188. 

 
10/25 ¥ Stodolsky, S. S., & Grossman, P. L. (2000). Changing students, 

changing teaching. Teachers College Record , 102 (1), 125-172.  

¥ Nieto, S. (2005).  School reform and student learning: A 
multicultural perspective.  In J.A. Banks & C.A. McGee Banks 
(Eds.), Multicultural education: Issues and perspectives (5th ed., 
pp. 401-420).  Hoboken, NJ: John Wiley & Sons, Inc. 

11/01 ¥ L—pez, G. R., Scribner, J. D., & Mahitivanichcha, K. (2001). 
Redefining parental involvement: Lessons from high-performing 
migrant-impacted schools. American Educational Research 
Journal, 38 (2), 253-288.  

 
¥ Trumbull, E. (2001). Bridging cultures between home and school: 

A guide for teachers with a special focus on immigrant Latino 
families (pp.29-53). Mahwah, NJ: L. Erlbaum Associates.  

11/08 ¥ Harris, D.N. & Herrington, C.D. (2006).  Accountability, 
standards, and the growing achievement gap: Lessons from the 
past half-century.  American Journal of Education, 112, 209-238.  

 
¥ Fine, M. (1996). Silencing in public schools. In B.M. Power & 

R.S. Hubbard (Eds.), Language development: A reader for teachers 
(pp. 243-254). Englewood Cliffs, NJ: Prentice-Hall. 

 
¥ Tollefson, J. W. (2000). Policy and ideology in the spread of 

English. In J.K. Hall & W.G. Eggington (Eds.), The sociopolitics 
of English language teaching (pp. 7-21). Buffalo , NY : 
Multilingual Matters. 

11/15 ¥ Noel, J. (2005). Developing multicultural educators. Long Grove, 
Ill.: Waveland Press. 

 
¥ Hoffman, D. M. (1996).  Culture and self in multicultural 

education: Reflections on discourse, text, and practice.  American 
Educational Research Journal, 33(3), 545-569.  
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11/22 *****T hanksgiving Holiday*****  
11/29 ¥ Triandis, H. (2000).  Culture and conflict.  International Journal of 

Psychology, 35(2), 18-28.  
¥ Matsumoto, D., Franklin, B., Choi, J.W., Rogers, D., & Tatani, H. 

(2003). Cultural influences on the expression and perception of 
emotion.  In W.B. Gudykunst (Ed.), Cross-cultural and 
Intercultural Communication(pp. 91-109). Thousand Oaks, CA.: 
SAGE Publications.  

  
 

 
 
* Please note that this syllabus is subject to change.  


