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Language &  Culture in the Classroom 
Course Syllabus 

ELAN 5040 
 
Instructor:  Greg McClure    Meeting Day & Time: (W) 12:20 to 3:20 pm 
Telephone: 542-2978    Location:  Aderhold 319 
Email:   gregmcclure@gmail.com  Offi ce Hours: Wednesdays 11:00-12:00 pm 
 Aderhold 126-C 
 
Course Description 
This course examines the concepts of language and culture and their relationships to teaching and 
learning in U.S. public schools.  We will discuss different perspectives concerning school achievement of 
diverse student populations and strive to expand our notions of what it means to develop a multicultural 
perspective regarding teaching and learning.  As we approach this important work, we will draw heavily 
from the writings of Sonia Nieto, who defines multicultural education as  
 

embedded in a sociopolitical context and as antiracist and basic education for all  
students that permeates all areas of schooling, and that is characterized by a 
commitment to social justice and critical approaches to learning (Nieto, 1996).  

 
Course Objectives 
We will develop an understanding of 1) socio-cultural factors that both promote and impede school 
achievement; 2) critical perspectives on curriculum, pedagogy, and learning, 3) multicultural school 
reform efforts, and 4) tools that enable teachers to link theory with practice in order to create responsive 
learning environments for diverse student populations.   
 
As ELAN 5040 is one of the required courses for the completion of the ESOL teaching endorsement for 
the state of Georgia, students are expected to prepare, participate, and interact in a thoughtful & 
professional manner at all times.  One of the goals of ELAN 5040 is to help inculcate in pre-service 
teachers a deep understanding of the challenges and opportunities that accompany the commitment you 
make as a teacher of linguistically and culturally diverse students.   
 
CLASS ATMOSPHERE 
• Contributions to a Safe Space: The content and structure of this course tends to facilitate 

discussions concerning differences in cultural and racial identities, personal beliefs, political 
positions and ideologies. These conversations will likely engender passionate dialogue about issues 
close to many of our concepts of self and/or styles of teaching.  It is crucial that we each take full 
responsibility for creating a safe environment in which open and respectful dialogue can occur. By 
safe environment I do not mean that we should not actively challenge each other on important 
issues because I fi nd this to be, when done respectfully, a powerful learning tool. Rather, I mean 
that the course must be a place in which we can bring our (often differing) beliefs and discuss them 
without being judged as ÒnaiveÓ or ÒignorantÓ or pigeon-holed into categories such as Òracist,Ó 
Òp.c.Ó or Òsexist.Ó For this to happen, we will all need to work hard to remain respectfully tentative 
about othersÕ opinions (and critically self-reflective of our own), realizing that we all hold dear 
certain points of view and have unique perspectives on the world. Remaining respectful of others is 
not only a request; it is a central requirement of this course.  

• Please turn  off  all cell phones before entering class.   
• A 10-15 minute break will be provided midway through class.   
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REQUIRED READINGS 
Bigelow, B., Harvey, B., Karp, S., & Mi ller, L. (Eds.). (2001). Rethinking our classrooms: Teaching for 

equity and justice. Volume 2.  Rethinking Schools: Mi lwaukee, WI. 
 
Nieto, S. (1999).  The light in their eyes: Creating multicultural learning communities. New York, NY: 

Teachers College Press. 
 
*Additional readings as assigned by instructor 
 
COURSE REQUI REMENTS 
 
• Par ti cipation/Attendance (10 %)-  Students are expected to complete weekly readings before 

class and bring hard copies to class in order to refer to them during class discussions.  Throughout 
the course students are also expected to participate in a variety of ways including spoken and 
written responses to course readings.  Since this class only meets once a week, it is critical that you 
are present at all sessions.  Missing more than 2 classes will result in your grade being lowered by 
one letter grade and your total possible grade will be an 89.  If  you are absent, it is the studentsÕ 
responsibility to get all work, notes, or messages, etc. from either a classmate or the instructor.  If 
you are absent all due dates are still in effect.    

 
You are required to check your UGA email account each day, Monday through Friday, and  
are responsible for any information sent to you by the instructor.   

 
• Violation of a Cultural Norm  (5 %)- For this assignment you will purposely violate an invisible 

cultural norm.  For example, you might:    

• stare at someone while you are speaking to them, or look away while you are listening 

• face the back of the elevator 

• hold someone's gaze as you walk past them 

• stand too close or too far away while you are conversing with someone 

• sit next to somebody on a bus with seats open 

• use conversational norms typically associated with the opposite sex 

• bring up topics generally considered taboo or rude in the U.S. (e.g., ask someone their age or their 
salary) 

 
Feel fr ee to be creati ve and have fun with this assignment!  Bri efl y record what you did and the 
reaction of others around you and bri ng it to class to discuss by the due date listed in the course 
assignment schedule.  
 
• Cultura l Autobiography (15%) - For educators interested in issues of language and culture, self-

reflection is vital.  By examining our own attitudes, beliefs, and cultural values and behaviors, we 
begin to discover what has influenced our value systems. Each student will produce a cultural 
autobiography in which you will describe and analyze how you came to be who you are at this point 
in your life and what contributes to how you view your culture. You will identify salient 
characteristics in your life, which may include your gender, ethnicity, race, religion, etc.  You may 
also choose to discuss particular people in your life, or an event, which symbolically reflects your 
cultural identity.  The key for this paper is depth rather than breadth.  I encourage you to focus on key 
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details, a singular event, or aspect instead of just creating a biography or timeline.  We will share 
several of these each class after the due date.   
Some suggestions and guiding questions: 

o Be creative, but authentic to the task 
o Multimedia is acceptable, but must also contain a signifi cant writing component 

o Incorporate song, poetry, other art form 
o Cultural artifacts accompanied by narration/text 
o Analyze current events relating to language, race, culture, etc. and consider how 

these reflect your own experiences growing up (can you relate?, are you shocked, are 
you not?, how are your views expanding as a result of aging/maturity, more 
education, broader social networks, etc.)  Look into the Jena, LA situation for an 
interesting starting point, but there are certainly others more local and perhaps 
more relevant to you. 

  Consider the following: 
o How did I get my name?  What does it mean?  Who am I named for and why? 
o How do you connect to American values of individualism, competition, hard work, 

self-reliance? 
 Do you tend to ask for help, or go it alone? 
 Are you comfortable Òpromoting yourselfÓ as in an interview or evaluation 

setting? 
o What was the knowledge environment like in your home?  What type of reading was 

done in the home by parents and others? 
o What is your best memory from elementary school?  How would you describe your 

favorite teacher? 
o Was your school experience ethnically and racially diverse?   
o What is you ethnic group?  What symbols or traditions do you participate in that 

derive from this group?  What do they mean to you? How do they fi t into or clash 
with dominant cultural traditions around you? 

o Describe a time when you felt extremely proud of your ethnic heritage.  A time when 
you felt particularly shamed. 

o What has been your experience with ethnic diversity?  What are some of your earliest 
images and experiences with race and skin color?  Has there been a time in your life 
when you sought out diverse contacts to expand your experience and understanding 
of the world? 

o What contact do you have now with people of dissimilar racial or ethnic 
backgrounds?  How would you characterize you desire to learn more?  What are your 
plans for making this happen? 

 
• Discussion Leader Presentation (10 %):  Each student will be expected to prepare and lead class 

discussions based on the assigned readings for that day.  Depending on class size, this assignment 
may be completed with a partner.  On the day a particular reading set is assigned, the Discussion 
Leader(s) will be the ÒexpertÓ and will have 45 minutes to present her/his materials/activities to the 
class.  I encourage you to make the presentation as interactive as possible.  The Discussion Leader(s) 
should prepare a 1-2 page handout that includes: 

 
o Summary/overview of concepts 
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o key terms & definitions/explanations 
o 4-6 discussion questions 

 
Discussion Leaders need to email instr uctor  a BRI EF outl ine and copy of the handout by 11:00 
am on the day they are presenting, and bri ng enough copies of the handout to distri bute to all 
members of the class.   
 

• Book Review and Response (15 %).  As part of our exploration of the experiences of various 
ethnic groups in the U.S., you will read and review one of the books below.  For this assignment 
you will write up a 3-5 page review and response. You will also work in a group of 3-5 to present a 
group review to the class (20-30 min). 

 
Fu, D.  (1995). My trouble is my English: Asian students and the American dream. Portsmouth, 

NH: Heinemann. 
 
Igoa, C. (1995). The inner world of the immigrant child. New York: St. Martin's Press. 
 
Valde!s, G. (2001). Learning and not learning English:  Latino students in American schools.  New 

York: Teachers College Press. 
 
Fadiman, A. (1998). The spirit catches you and you fall down: A Hmong child, her American 

doctors, and the collision of two cultures. 

Others available if neededÉ  
 
Your paper should be organized as follows: 
o Begin with a brief summary of the book (perhaps 1 to 2 pages at most). Your summary can 

describe, for instance, the structure of the book or chapters, the main themes, the conclusions, 
the style, etc. 

o Discuss how this book helps illustrate concepts we have addressed in this course. You may 
want to include brief excerpts, where appropriate.  

o You should also explicitly address how this book may be helpful in preparing us for teaching 
immigrant students and interacting with their families. 

Presentation Suggestions:  
o Have 1 person provide a BRIEF summary of the book 
o Excerpt key passages that allow us to experience student/teacher voices from the book 
o Incorporate outside info on the author, location, cultural group, etc. 
o Write 2-3 line Òbook jacketÓ reviews to entice usÉ  
o ENGAGE US & HAVE FUN! 

• Boundary  Crossing Field Experi ence (15%)  -  For this element of our course, you will immerse 
yourself in an unfamiliar cultural environment.  The purpose of this assignment is to give you a 
short fi rsthand experience with culture shock. For this assignment there are many possibilities; for 
example, you might:  

 assist nurses at a hospital or nursing home  

 attend services for a religious denomination unfamiliar to you  
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 attend social gatherings of a cultural group or association unfamiliar to you (e.g., Chinese 
Student Association meeting on a university campus, a Saturday language school in an 
immigrant community, etc.)  

*Respect is KEY in choosing the location for  your experience.  Things to consider: is this a Òsafe 
spaceÓ, both for you and the group/community.  How would I  feel on the other end of this 
assignment?  I s my interest sincere?   

You must spend at least four  hours in this environment (not necessarily all on the same day).  Keep a 
record of your experiences, thoughts, and feelings.  Begin when you are considering possible locations.  
Watch especially for reactions such as "I wouldn't go there!"  or other feelings of discomfort.  Reflect on 
how you respond to "foreign" environments.  When you are done with the experience, reflect on the 
experience and how it ties in with things we've discussed in this course.  
 
Your response should be a three to fi ve page paper (excluding title and bibliography pages) describing 
what you did and where you went (including times/dates), how it made you feel, how your "culture 
shock" experience relates to topics from the course, and what analogies you can draw for new immigrants' 
culture shock. Writing in a descriptive narrative style is encouraged.  
 
• Final Course Reflection (15%) Ð This assignment is designed to give you the space to reflect on 

your learning experience this semester. Think about the diversity of backgrounds and experiences of 
the members of the class. How has this diversity contributed to your learning?  To our development 
as a learning community? What were your goals in taking a course on language & culture? How have 
they changed, been influenced, strengthened or silenced by the presence of other goals and directions 
of the course?  How will you carry the themes addressed in this course out into other areas of your 
life?  The key here is to conduct a thoughtful and critical reflection on your learning.  This piece of 
writing should document the ways your thinking changed, was challenged, and/or reinforced this 
semester. A few options: 
o Write a letter to yourself as a future teacher.  What stands out from your experiences this 

semester that you think is worth pointing out?  What did you learn from classmates, readings, 
assignments?  Were there any resources you discovered that may be helpful in the future? 

o Write a letter to a future student you will one day teach. 
o Write a letter to me or another classmate.  Share some of your experiences with us and 

document how the ways your thinking changed, was challenged, or reinforced. 
 
GRADI NG POLI CY 
Excellent work in the course will entail active and respectful participation in the class, thorough 
preparation of the readings before each class meeting, a concise in-class presentation, and writing that is 
organized, shows evidence of critical thinking, makes connections to course readings, has original 
thought/expression, and has excellent form (i .e. grammar, syntax, spelling).  You must have no more than 
one absence from class to receive an excellent final grade.   
 
100-95 = A (Evaluated at 4.0 GPA); 94-90= A-; 89-86= B+; 85-83= B; 82-80= B-; 79-76= C+; 75-73= C; 
72-70= C-; 69-66= D+; 65-63= D; 62-60 = D-; 59 and below = F 
 
Grades include: 

Participation/Attendance  10 % 
Violation of Cultural Norm    5% 
Cultural Autobiography  15 % 
Discussion Leader Presentation  15 % 
Book Review and Response  20 % 
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Boundary Crossing Field Experience  20 % 
Final Project  15%__ 

      Total  100 % 
 
NO LATE PAPERS.  All assignments are due on the due date as listed in the course syllabus.  No 
exceptions.  All assignments must be typed, written in 12-point, Times New Roman font, and have 
standard 1Ó margins. All work should be double-spaced.  All references should be in APA format 
(http://www.libs.uga.edu/ref/citation.html).  I encourage you to have your peers edit your papers before 
turning them in and/or consult a writing center.  Clarity, organization, demonstrated understanding of key 
terms and engaging and creative writing are all necessary for an A-level grade.   
 
*Grading rubri cs for  all assignments will be handed out in advance of due dates.  As a part  of 
EVERY assignment, you will self-assess your  work using the rubri cs and turn  them in with your 
assignments.   
 
Noti fi cation of Teacher Research 
As a teacher researcher, I collect and analyze data from my courses as a way of investigating my own 
teaching. This allows me to improve the way I teach as well as to add to the body of knowledge we know 
about critical inquiry pedagogy. Normal observation, recording of sessions and teacher/student 
exchanges, teacher-initiated journals and field notes, and samples of student work are all within the realm 
of access by the teacher for research purposes, since they constitute accepted practice for understanding 
the nature of pedagogy. Any students who prefer that their work in this class not be considered for 
purposes of research should indicate so in writing to the instructor, who is also available and willing to 
answer all questions about such research. 
 
Academic Honesty: All students are responsible for maintaining the highest standards of honesty and 
integrity in every phase of their academic careers.  The penalties for academic dishonesty are severe and 
ignorance is not an acceptable defense.  If you are caught plagiarizing, you will be handed over to The 
Offi ce of the Vice President of Instruction who will determine your woeful fate.  
 
DI VERSITY STATEMENT 
Spring 2007  
 
The Department of Language Education welcomes you to what we hope will be a productive and 
enjoyable semester. 
  
We recognize the University of GeorgiaÕs contributions to the nation"s intellectual, cultural, linguistic, 
and environmental heritage. We share the College of Education"s stated mission to (1) recognize, respect, 
and affi rm differences among peoples; and (2) challenge oppression and structural and procedural 
inequities that exist in society, generally, and in local educational settings, specifi cally. These inequities 
arise from social, historical, economic, and political structures that influence and are influenced by 
culture, race, religion, language, ethnicity, age, gender, educational and socioeconomic status, disability 
status, sexual orientation, world-view, and community. Through our programs and courses the 
Department of Language Education is engaged in a process of continual reflection and evaluation to work 
toward an equitable democratic society. 
  
We value your participation in this process. If you feel that our department program or courses fall short 
of this commitment, we encourage dialogue with your instructor. Enjoy your learning this semester! 
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JoBeth Allen, Melisa Cahnmann-Taylor, Rebecca Callahan, Laurant Cammarata, Viktoria Driagina-
Hasko, Linda DeGroff, Mark Faust, Peg Graham, Linda Harklau, Don Rubin, Betsy Rymes, Peter 
Smagorinsky, Bettie St. Pierre, and Joel Taxel. 
 


