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of family background, members came
from low-income and middle class fami-
lies.  For the most part, members were
raised in two-parent homes, although a
few were raised in single-parent homes
or lived with aging grandparents or
other relatives (aunts, uncles, and in
one case, an older sister).  

The education level of parents varied;
some were well educated (college
degrees and in some cases graduate
degrees), while others had a high school
education.  All had dreams of their
sons, grandsons, and brothers becoming
good students and productive citizens
rather than dropouts or homicide statis-
tics and were very supportive of their
participation in the program.

OUTCOMES FROM
PARTICIPANTS

At the end of five years, approximate-
ly 300 African-American males had
been on the PGOTM roster at one point
or another.  Many of these students
went on to enjoy success in their per-
sonal lives: two are now playing in the
National Football League (NFL), one is
a senior pre-med student, one is a
Teaching Fellow, another is a computer
software engineer with the U.S.
Department of Defense, one is a mem-
ber of the U.S. Navy, and another is a
senior majoring in fashion design.  

While many former PGOTM mem-
bers fell through the cracks, it is obvi-
ous that many are doing well.  Results
from one study revealed that students
who participated in the program on a
regular basis obtained higher grade
point averages (GPA) than did students
who were referred to the program but
chose not to participate.

REQUIREMENTS FOR
MEMBERSHIP

First, students must be willing to
improve upon who they are and work
toward presenting the community with
positive images of young African-
American males by enhancing their own
academic and social performance.
Included in social performance is a will-
ingness to participate in community
service projects.  

Referrals are accepted from teachers,
administrators, parents, community
members and PGOTM members, but

any student interested in participating
can request membership by attending a
program meeting and completing the
necessary paperwork, including parental
consent forms.

EXPECTATIONS OF MEMBERS
While it is important that the ru l e s

a re strictly adhered to, it is also impor-
tant that the program director is sensi-
tive to the variety of factors (family
situations, after-school employment
obligations, and extracurricular activi-
ties) that may cause individual mem-
bers to miss group meetings or occa-
sionally violate a school policy.
H o w e v e r, these factors should not be
used as excuses for their behavior.
Members are expected to accept the
consequences for their behavior.  

Members of POGTM are also
expected to:

1. Attend school every day. Members
are constantly reminded, “If you’re not
in school, you can’t learn.”

2. Be prepared for class everyday.
They are constantly reminded that com-
ing to class is only part of their respon-
sibility. Being unprepared for class is
considered “disrespectful to the teacher
and fellow students.”

3. Show respect for school personnel
(this includes teachers, administrators,
counselors, cafeteria and janitorial staff,
etc.). Showing respect for all is what
being a “gentleman” is all about.

4. Never accept being “average.”  In
the past some teachers, administrators,
and even parents challenged this philos-
ophy.  Their rationale was that “some
students are just average and will never
be able to perform beyond this.” While
acknowledging that some students are
average, members are taught that “being
average” is not the goal of the program.
The goal for PGOTM members is to
become “the best” they can be.

PGOTM strongly believes that if
you expect students to be average,
they will be average.  However, if you
expect students to be the best and
assist them in doing so, they will
inevitably become just that – the best.
It is important to determine, with
each group member, what his “best”
is.  A visual image of what this would
look like is developed with an empha-
sis on behavior.

FOUR CRITICAL COMPONENTS
The program consists of four com-

ponents: (a) attention to process, (b)
focus on identified areas of content,
(c) support through individual and
g roup counseling, and (d) specifically
designed activities to achieve the goals
of the program.  Each component
s e rves a role that is important to the
e ffectiveness of the next component
and is critical to the overall success of
the pro g r a m .

The process component includes
elements such as re c ruitment and
re f e rral, selection, invitation, and
monitoring.  The content component
involves skill development and the
integration of new information pert i-
nent to members’ academic and
social growth.  

Academic topics include study of
African, African-American and family
histories, health-related issues and tips
on enhancing academic excellence.  

Social development topics include
i m p rovement of self-eff i c a c y, personal
and business etiquette training, the
i m p o rtance of giving back to the com-
m u n i t y, and appreciation and re s p e c t
for self, elders, women and culturally
d i ff e rent individuals. 

O p p o rtunities to be exposed to tra-
ditional African-American culture, as
well as interactions with individuals
f rom other cultures, are considere d
c rucial.  Both the academic and social
topics are covered during four- h o u r
mini-workshops held weekly and are
re f e rred to as Saturday Learn i n g
Institutes (SLI).

The third component is the support
component. Members are involved in
individual and group counseling ses-
sions which enable them to establish
s h o rt- and long-term academic and
social goals.  

Other areas of support include
s t ru c t u red study sessions held during
the first two hours of the SLI and
intense exam preparation, known as
the exam lock-in (held at the end of
each semester).  The exam lock-in is
held the weekend prior to the final
exams, and participation is mandatory. 

Another part of the support compo-
nent is the Give Me A Reason: An
Academic Incentive Program which pro-
vides a variety of rewards for academic

progress and excellence, such as money,
t-shirts, travel, dining, and tickets for
sporting and cultural events.

F i n a l l y, the activity component
includes field trips, college visitations,
special event opportunities, and com-
munity service projects.  Past commu-
nity service projects have included
community-wide Easter egg hunts for
youngsters in grades K-5, an annual
5K road race called the PGOTM Race
Against Drugs, and a one-day basket-
ball clinic for elementary and middle
school students.  

The first three activities (field trips,
college visitations, special event
o p p o rtunities) help broaden members'
world views.  The remaining activities
p rovide avenues for developing leader-
ship skills and a positive work ethic
while fulfilling an identified need
within the community.  

During the summer, group members
a re invited to participate in the
PGOTM Summer Academy – a one-
week session focusing on leadership
development and self-improvement for
g roup members.

SUMMARY

When adolescents are pro v i d e d
adequate direction, support ,

and opportunities, they are better
able to overcome many of the aca-

demic and social challenges that often
hinder their development.  This is
especially true for African-American
adolescent males.  

Over the past 12 years, PGOTM has
been well received by schools and com-
munities. While many participants con-
tinue to view their academic and social
challenges as barriers, others have been
able to accept the challenges for what
they are, devise a plan of action, and
move forward.  

The vision for PGOTM is that it will
someday become widely used to assist
adolescents of all cultural and ethnic
backgrounds to realize their capacity to
excel academically and socially.

After directing PGOTM in three dif-
ferent high schools in the Southeast,
three barriers to the vision of PGOTM's
future emerged.  

First, dedicated adults are needed to
implement and operate the program -
individuals with vision and a heart
dedicated to the advocacy of young
people. Working with adolescents
demands time, high levels of energ y,
unending patience, and determ i n a t i o n .
S a d l y, few have accepted the challenge
in the past 12 years since there is no
m o n e t a ry award. 

Currently, a manual for PGOTM is
being developed, as well as plans for
adult leadership training, to assist in the

establishment of new programs.
Secondly, operating an effective

PGOTM chapter (a cohort of 25-30
young men) will require adequate fund-
ing, approximately $50,000 per year.

That may seem like a lot, but consider
these figures: during fiscal year 2000, the
average national cost to house a youth in
a Regional Youth Detention Center
( RYDC) was $41,245 and $56,940 for a
state-operated Youth Detention Center
(YDC).  Cost for an Interm e d i a t e
Residential Treatment placement ranged
f rom $47,450 to $74,825, and for an
Intensive Residential placement, it ranged
f rom $100,375 to $166,800.  The lowest
of these costs could very easily support
one PGOTM cohort.  

It is important to note that the
amount of needed funding will vary
depending upon the structure of the
program (i.e., ability of parents to con-
tribute, total number of participants,
number of paid tutors, etc.). The com-
munity, local businesses, churches,
school districts, and other funding
agencies must understand the impor-
tance of  investing in a program that
promotes positive development, pre-
vents delinquent behavior and encour-
ages academic success.

F i n a l l y, quantitative and qualitative
re s e a rch is needed to determine the
s t rengths and weaknesses of PGOTM.
This re s e a rch could provide critical
i n f o rmation to strengthen pro g r a m-
ming eff o rts while providing docu-
mentation re q u i red by public and pri-
vate funding agencies.  ■

Deryl Bailey can be reached at 
dbailey@coe.uga.edu
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A CHANCE FOR SUCCESS

Bailey helps Cedar Shoals High
School (Clarke County) junior Ben
Stevens with some work




