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FOREWORD

This report contains data and information from 12 School-to-Work Transition Strategies Grants
funded by the Georgia School-to-Work Office from August 1, 2004 through September 30, 2005.
The individual reports for each of the grants have been prepared from data and information
collected and submitted through quarterly reports to Sponsor; follow-up phone calls and e-mails;
some on-site visits; review of products and written reports of activities; and a final report
summarizing grant activities, accomplishments, and data collected. The respective reports and
materials were prepared by the projectsO respective directors and submitted to and analyzed by
ORG staff. A final status report for each grant as prepared by an ORG staff person comprises the
essence of this final report.

The federal School-to-Work Opportunities Act (STWOA) was enacted in 1994 to create coherent
systems that linkchool-based learningharacterized by career awareness and exploration, high
academic standards, and career majovgoit-based learningncluding planned programs of

work experience, workplace mentoring, and programs of study that lead to industry-recognized
credentials. These two types of learning were to be linked thimamgiecting activitiesuch as

drawing on trained professionals at school and work sites to counsel and work with students and
employers, assist with job placement, and link students with other community service and
continuing education. STWOA provided a framework and seed money for states and localities to
use to expand existing programs, add new programs and initiatives when needed, and link them to
create more powerful, comprehensive school-to-work systems at the state and/or local level. All
federal grants were awarded to the states before the Act sunset in 2001.

Georgia received a five-year STWOA grant in 1998 and, through extensions, has continued to
fund some partnerships with representatives typically from public schools, technical and other
colleges, community agencies, and business and industry throughout the state. A major focus for
STW in Georgia has been to increase the involvement of business and industry to improve
schools, increase student achievement b especially to help students recognize and act on school
and career connections, and prepare students well for postsecondary education and workplaces.
Grant funds have been administered through the Georgia School-to-Work Office at the Georgia
Department of Technical and Adult Education, Atlanta.

The Occupational Research Group at the University of Georgia has conducted studies and
assessments during the past five years on the impact of School-to-Work in Georgia. Staff
members working on STW include Dr. Gail Fletcher, Research Consultant; Dr. Dorothy Harnish,
Associate Research Scientist; Penny Rabon, Administrative Assistant; Jana Thompson, Data
Analyst; and Grace Thornton, Education Program Specialist. The various reports are available
from ORG staff and can be viewed at its websitew.coe.uga.edu/ORG

Richard L. Lynch, Professor and Co-Director
Occupational Research Group
Project Director, School-to-Work
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Assessment of School-to-Work in Georgia:
Transition Strategies Grant Projects
Final Report

INTRODUCTION

The Georgia School-to-Work Office contracted with the Occupational Research Group
(ORG) at the University of Georgia (UGA) to conduct an assessment of the School-to-
Work transition strategies grant projects as part of ORGOs statewide assessment of STW
progress in Georgia. This report includes a brief overview of School-to-Work (STW)
nationally and in the State of Georgia, a review of the purposes of the Transition
Strategies Grants, a description of the processes used with this assessment, and a
summary of the final status for each of the 12 grants.

AN OVERVIEW OF SCHOOL-TO-WORK
School-To-Work Opportunities Act

The federal School-to-Work Opportunities Act (STWOA) was enacted in May 1994 to
create coherent systems that linked school-based learning to work-based learning through
connecting activities such as drawing on trained professionals at school and work sites to
counsel and work with students and employers, assisting with job placement, and linking
students with other community services and continuing education. The Act was created in
response to concerns about ways American schools prepared youth for careers, the role of
American industry in a competitive global economy, falling real wages of young adults
without college degrees, poor performance of American students on international skills
measures, and employersO disappointment with young labor-force entrants (Lynch, 2003).

The STWOA established a national framework within which each state could create a
statewide STW system. Federal STW grant funds were to be used as Oseed moneyO or
Oventure capitalO to underwrite the costs of initial planning and the establishment of
systems as described above that would be sustained through other resources. The last of
the grant funds were awarded in 1998 and the federal STW Office was closed in 2001,
although some continued oversight monitoring remains in place for states, like Georgia,
that still have funded ongoing STW grant projects/initiatives.

Georgia School-To-Work

Beginning in 1999, the Georgia School-To-Work Office, with appropriations from the
federal School-to-Work Opportunities Act of 1994, awarded planning grants which led to
the funding of 41 local STW partnerships throughout the state. Partnerships were to use
the funds to identify and address gaps that kept their communities from reaching
educational improvement, workforce education, and economic development goals.
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Through the initial planning grants (1999-2001), 41 partnerships identified gaps through
community needs assessments and resource mapping. Through implementation grants
(2001-2003), STW gap-filling activities were implemented by 40 of the original 41
partnerships. The process generally included coordination of STW activities among local
public and private schools and colleges, profit and nonprofit businesses, city and county
governments, and service agencies. Next, 22 demonstration grants (2002-2004), were
funded to 19 partnerships to demonstrate, replicate, and evaluate best practices from
STW that included exemplary activities in one or more of 3 areas, broadly identified as:
(a) career development, (b) curriculum improvement, and (c) involvement of local
business and industry in educational processes. Further detailed descriptive information
and results of various assessments of the individual partnershipsO activities, case studies
of best practices, and summative assessment reports for planning, implementation, and
demonstration grants are available from the Georgia School-to-Work Office as well as on
the website of ORG (coe.uga.edu/ORG).

The over-arching goal of the Georgia School-to-Work initiative has been to achieve
systemic and sustainable improvements in local education and workforce development.
STW partnerships in Georgia have concentrated primarily on three focus areas when
designing and implementing their action plans:

¥ Strengthening student achievement
¥ Increasing career awareness
¥ Expanding employer involvement in education

To build on those promising strategies identified in Planning Grants (1999-2001),
developed in STW Implementation Grants (2001-2003), and further refined and
evaluated in 22 Demonstration Grants (2002-2005), the Georgia School-to-Work Office
awarded 12 Transition Strategies Grants to begin in August of 2004 and to be completed
by September, 2005.

PURPOSES OF THE TRANSITION STRATEGIES GRANTS

During the first five years of STW implementation in Georgia, many partnerships built
demonstration models based upon sound theoretical principles, selected models to fit
their communityOs existing needs, or adapted research-based Obest practicesO from
existing models. Staff from the Georgia School-to-Work Office evaluated these
demonstration models and also studied other Georgia models or initiatives that seemed to
be successful in transitioning high school students to postsecondary education and/or
workplaces. Based upon the results of an evaluation of the various models and related
strategies developed for the previous partnership School-to-Work implementation and
demonstration grants, in addition to an assessment of other related state initiatives, the
following strategies were considered to be successful, replicable, and sustainable in other
School-to-Work partnerships. Partnerships were encouraged to apply for a competitive
Transitions Strategy Grant to replicate one or more of the following state-approved
School-to-Work strategies, grouped under the three areas of state focus:
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Strengthening Student Achievement

¥ Testing and remediation in high school D particularly targeted to assist students to
meet postsecondary college admission standards in fields they are interested

¥ Teen Prep b targeted to both high school drop outs and at-risk youth

Increasing career awareness

¥ Programs of study D at least 6 years, freshman year through two years of
postsecondary

¥ Career transition for middle and high school students and related parent information

¥ Counselor training

Employer involvement in education
¥ Educators/teachers in industry
¥ Business-educator exchanges

The Georgia School-to-Work Office awarded 12 Transition Strategies grants to 11
partnerships (one partnership received two grants) to replicate effective, tested strategies
in one or more of the above categories with its identified strategies model(s). [Grants
were not awarded in all strategy categories] Grant funding began in August of 2004 and
ended September 30, 2005.

ASSESSING THE IMPACT OF THE TRANSITION STRATEGIES GRANTS

The Georgia School-to-Work Office contracted with ORG to conduct an assessment of
the Transition Strategies Grants. The overall purpose of this assessment was to continue
to build a body of knowledge about the contributions of STW in Georgia in achieving
systemic and sustainable improvements in local education and workforce development.
More specifically and relevant to these particular grants, ORG:

¥ Worked with each of the 11 partnerships (12 grants) to prepare an overall evaluation
design and instrument (a) consistent with the activities approved for the grant by the
Georgia School-to Work Office and (b) that would result in data and information to
help the State office assess the impact of the model strategies related to the goals for
STW in Georgia.

¥ Worked with the respective grant project directors to collect, manage, and analyze
data and information relevant to their respective grant.

¥ Conducted seminar(s) with grant project directors and local grant evaluators on
overall evaluation, measures of effects, instrumentation and its development and
administration, measures of satisfaction from stakeholders, test/retest data and its
analysis, data and information-gathering strategies, etc.

¥ Reviewed quarterly reports, conducted phone and e-mail conversations as needed,
made on-site visits when requested and warranted, and advised on the development
and evaluation of products and activities.
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¥ Prepared midterm reports on each grant, submitted midterm report with suggestions
relevant to grant performance to state staff and local grant project directors, and held
a midterm meeting with local project directors as warranted.

¥ Reviewed final reports as submitted by local grant project directors.
¥ Prepared a final status report for each of the grants.
The following are summariesNthat is, a final status report--for each of the local grants.

Each final status report was prepared by a staff person in the Occupational Research
Group, based on all information and data submitted by the project directors.
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CAREER TRANSITION & WORK RETENTION PARTNERSHIP
_ Workforce Options Seminars for School Counselors _

STW Transition Strategies Grant, 2004-05
Project Director: Cynthia Dorsey Edwards, DeKalb Tech

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director in the October 2004, the January 2005, and
July 2005 quarterly reports (April quarterly report was not available); follow-up emalil
memos to UGA evaluator; and the final report of the project were used in assessing the
end-of-year progress of this STW-funded project.

Activities Proposed

The objectives of this project were to: a) give counselorsO information on current, viable
careers through career exploration activities, panel discussions, and role-reversal
experiences; b) establish new links to employers that may be utilized when counselors
are seeking career opportunities or post-secondary training opportunities for students; c)
provide detailed job profiles to counselors that list education levels, skills, tasks,
aptitudes, wages, etc. that relate to jobs in targeted industries; d) enable counselors to
better understand the direct links between specific job requirements and school
preparation; e) share job profiles with students, parents, and teachers in order to impact
studentsO understanding of the need to master specific skills in preparing for the careers
they choose to pursue; and f) expand counselorsO knowledge of workforce options, so that
they will be better equipped to assist students in matching their interests and skills to jobs
and/or post-secondary opportunities.

Activities to meet these objectives included the design and delivery of up to 20 half-day
training sessions for up to 400 counselors from up to 100 middle and high schools in five
school systems served by the partnership. The Workforce Options Seminars for School
Counselors sessions were to be conducted between January and May 2005.

Planning activities for the workshops included identifying growth industries and
businesses in the region, contacting administrators at all middle and high schools in the
five school systems, scheduling dates for the workshops, developing content and format
of the workshop, creating brochures and handouts, making logistical arrangements for
each session, and contacting business participants and presenters for workshops.

Activities Accomplished
A total of 16 half-day sessions were held at DeKalb Technical College, beginning

January 10 and ending April 27, 2005. Participants at each session varied from five to
twelve, with a total of 177 middle and high school counselors, teachers, and career
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coordinators attending the workshops. Both the number of sessions (16 vs. 20) and the
number of participants (177 vs. 400) were less than proposed in the grant, and one of the
five school systems did not participate. Principals at the HS/MS in five systems had been
contacted in writing about the sessions; however, administrative concerns about time
away from the school to attend the seminar off-campus was a barrier identified by the
project coordinator to explain lower than anticipated participation. Flyers about the
workshop were distributed to school counselors to promote the workshop. A listing of
workshop dates, locations, and numbers of participants was provided in the final report.

A total of 40 businesses conducted presentations for at least one of the seminars and
provided information for workshop handouts and the business directory developed by the
project. However, employers were not able to host the seminars on site or provide tours
of their businesses because of the number of participants involved; therefore, all sessions
were held on the two DeKalb Technical College campuses. In addition to the workshops
themselves, the project produced an informational binder and an employer directory for
each workshop participant, and has created a video/DVD series of the seminars to
distribute to counselors and parents, which will contribute to the sustainability of this
project. DVDOs include edited footage of each industry and topic presenter that
participated in the seminars and will be distributed to schools, libraries, and community
centers. An additional funding amount was approved by the state STW office to support
the production of this media series, which was still being completed at the closure of the
grant. Copies of the seminar binder and directory were included in an addendum of the
final report as documentation.

Evaluation Status

Pre and post surveys were collected from workshop participants prior to and at the
conclusion of each seminar session. Project staff had some difficulty matching pre- and
post-survey responses (there were 183 pre-surveys and 156 post-surveys), but were able
to compile a summary analysis of results from all of the workshop participants. Positive
changes from pre to post responses were found for several survey questions including
being able to name high growth industries, companies, and jobs in the area; knowledge of
postsecondary education preparation for jobs in high growth companies; and access to
up-to-date information on job requirements and technical college majors. These findings
indicate that the workshops did have an impact on a number of areas targeted by the
workshop presentations and that the outcomes of increasing counselor aware ness of
career opportunities and educational requirements were met to some extent by these
workshops. In addition, workshop evaluation forms completed by participants generally
indicated excellent ratings.

Final Assessment Review

While all activities were conducted as proposed, the number of participants was
significantly less than anticipated. It is difficult to assess the extent to which this low
participation was due to factors outside of the control of project personnel. Although
school principals and system superintendents did receive advance notice of the
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workshops and many confirmed their support, there apparently was reluctance to allow
counselors to leave the school for a half-day session during school hours. Substitute
funds were available for teacher release time, but counselor time was to be an in-kind
contribution. Scheduling and time conflicts, as well as space constraints for hosting the
workshops on-site limited the role of business and industry in the seminars, although
businesses did contribute information for the directory and some made presentations at
the seminars. Many counselors have requested that the seminars continue to be held if
possible, and that they be expanded to include students and parents. Sustainability will be
supported through the distribution of printed and video materials resulting from the
project.

Dorothy Harnish Grant funding: $117,819
Occupational Research Group, UGA (increased to: $142,819)
November 2005
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COASTAL GEORGIA STW PARTNERSHIP
_ Testing and Remediation _

STW Transition Strategies Grant, 2004-2005
Project Director: Sandra Bunn, Coastal Georgia Community College

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director in the October 2004, January 2005, April
2005, and July 2005 quarterly reports; follow-up phone calls and emails with the UGA
evaluators; and the final project report (September 2005) were used in assessing the final
progress of the STW-funded project.

Activities Proposed

Identify Oat-riskO students in Camden, Glynn, and Mcintosh counties for participation
in testing and remediation project.

Identify students classified as Odrop-outsO from 2003-2004 to participate in testing
and remediation and to provide them with GED and career pathway information
Purchase and install PLATO software at schools that do not have it; update existing
PLATO software at schools that currently hold licenses.

Identify and train facilitators to work with testing and remediation project.

Identify testing locations in each county.

Secure COMPASS software licenses and install software at schools.

Test secondary students using COMPASS and out-of-school youth using the TABE
test to determine academic strengths and weaknesses.

Post-test secondary students and out-of-school youth once they complete remediation
with COMPASS.

Develop remediation process for each school.

Provide remediation opportunities to secondary students and GED patrticipants in
order to strengthen academic deficiencies prior to high school graduation (secondary
students) and/or taking the GED or entering postsecondary education (out-of-school
youth).

Provide career awareness activities as part of testing sessions or as follow-up to
college information sessions.

Area employers will participate in the career awareness activities that are planned and
will offer suggestions for remediation plans at each school.

Distribute findings to partners and other interested groups.

Host sustainability meetings to encourage continued funding of programs and
initiatives.
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Activities Accomplished and Evaluation Status
Testing

The original transition grant plan was to identify Oat-riskO high school students in
Camden, Glynn, and McIntosh counties (existing schoolsO guidelines were used for
identification), recent drop-outs from the three county region, and out-of-school youth
and adults who were working to obtain a GED to offer them the opportunity to participate
in this project. The number of possible participants was to be 180. Students were to be
tested at their high school locations, Coastal Georgia Community College campuses, or
the adult education centers. COMPASS or e-COMPASS (the Internet version of the test)
was chosen to pre-test all participating high school students and post-test those students
who took part in remediation. Out-of-school youth and adults working on their GED
would be tested using the TABE. In the September 2004 quarterly report, the coordinator
reported that she was not going to work with 2003-2004 drop-out students at that time
due to the need to identify current at-risk and out-of-school youth and working adults
first. There was no further indication that drop-outs were contacted to participate.

Several issues with COMPASS altered the testing plan. It was discovered that
COMPASS had to be licensed to Coastal Georgia Community College who could then
designate the high schools as satellite sites. In some cases, the COMPASS test could not
be completed in the length of time for which class periods were scheduled. Additionally,
the partnership discovered that they would not be able to use e-COMPASS in all schools
because of a lack of server capabilities at some schools. The January 2005 quarterly
report additionally indicated that the e-COMPASS was not working well for the students
because if a student was dropped from the server while taking the test, all testing data
were lost and the student had to start all over again.

In order to overcome these issues, the coordinator reported several changes to the original
grant proposal. PLATO, the remediation software chosen for this project, offered a Fast-
Track system that became the pre-test for many students because it allowed students to
get immediate feedback on remediation needs and was aligned with COMPASS.
Therefore, students were informed of their strengths and weaknesses and could begin
remediation in a timely manner. In other cases, ASSET was used in place of COMPASS

in the high school settings (Camden High, Glynn Academy, Brunswick High, Mcintosh
Academy, Adult Egand COMPASS/e-COMPASS was used at Coastal Georgia
Community CollegeOs Glynn and Camden campuses.

Remediation

Camden, Glynn, and Mclintosh counties used PLATO for credit redemption, credit
recovery, and remediation. Additionally, Camden and Mclintosh Counties used it for
alternative school students, Glynn County used it for New Directions student$ and 9
grade study skills classes, and Mcintosh County used it for home-bound students. As part
of the transition grant project, studentsO remediation plans were to be collected. The final
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report indicated that as of September 2005, an outline for Camden County studentsO
remediation plans and a copy of the McIntosh County Credit Recovery Student Contract
were collected (hard copies were included with the final report).

The coordinator purchased 155 PLATO units for secondary schools and 15 units for GED
programs as part of this project. Their locations were reported as follows.

0 70 units housed on Camden County High School server
0 60 units for Glynn County
I 30 units housed on Brunswick High School server for system-wide use
I 30 units housed at Glynn Academy
0 25 units housed on Mclintosh High School
0 15 PLATO units purchased for GED programs (PLATO made in-kind contribution of
additional 15 units); per prior agreement GED programs were to sustain 15 units only
I 11 will be sustained at Glynn Adult Education Building
I 2 housed in Mcintosh County
I 2 housed in Camden County

PLATO facilitators (all GED teachers, all adult ed teachers, and personnel identified by
the high schools) were trained in Mcintosh County in November 2004, and training was
provided to Glynn and Mclintosh personnel and Glynn Adult Education teachers during
January and February 2005 over a four-day period of time. Much of the training was a
follow-up for those attending because they had some prior experience with PLATO. A
training evaluation was distributed after the November 2004 training, and the coordinator
sent a summary of raw data from the 34 responses received. A brief review of the raw
data indicated that the majority of respondents appeared to have found the training useful
and a positive experience. However, the open-ended responses suggested that the training
in Mcintosh and Camden Counties was considered unacceptable by participants. PLATO
agreed to provide additional training at no cost to the partnership to compensate for the
poor showing. The coordinator noted that many of the training participants were

academic teachers and that they had a difficult time understanding Othe importance of
relating learning to careers.O She noted that she might add a new question to the training
follow-up survey to see if academic teachers believed it was their responsibility to relate
academics to careers or if they thought that tech/career teachers should do that. However,
there was no indication that a follow-up training instrument was developed or distributed.

In the final report, the coordinator stated that all student progress was measured by
PLATO software; therefore, post-testing Owas not required.O The software kept track of
the number of students who took part in PLATO remediation and recovered credit (see
Table 1 below). The first PLATO summary data on number of students participating in
remediation and number of hours spent remediating through the end of 2004 was to be
collected in January 2005. This information may be part of the large amount of raw data
included with the final report, which was not in a format that could be analyzed by ORG
staff. In a follow-up question to the coordinator to try and quantify the total number of
students tested, she replied that the total number of students tested was equal to the
number of students who participated in remediation. Based on information presented on a
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spreadsheet with the final report, 1059 students participated in remediation activities.
This number is different than reported by the coordinator in the final report because she
based the total number of student participants on the numbers completing pre- (n=648)
and post- (n=604) career awareness questionnaires. Therefore, from the information
provided, an accurate summary of students participating could not be determined.

Table 1. Students Participating in Remediation and Recovering Credits

School Total Number of Number of At-Risk Total Credits

Students Students Recovered
Participating

Brunswick High 227 227 89

Glynn Academy 457 92 Not reported

Camden County High 251 138 Not reported

Mcintosh Academy 124 124 Not Reported

Totals 1059 581 89

Career-awareness

The partnership reported that 648 students completed the career awareness pre-test and
604 completed the post-test. Hardcopies of surveys were delivered to the STW State
Office; however, there was no comprehensive analysis of the career awareness
instruments because the coordinator indicated that she did not have the time to work with
the overwhelming amount of data. She did compile the raw data through January 15,
2005. This data showed that the vast majority of project participants were eitfer in 9
grade (n=162) or 2grade (n=149); a larger number of students were seeking the
technical/career prep seal (n=123) than college prep seal (n=84) or dual seal (n=66),
while 66 students reported that they were undecided. Close to half of the students
reported making mostly BOs or COs in their classes. Nine likert scale questions were
included on the questionnaire related to studentsO knowledge of career information and
well over half of the students self-reported that they were knowledgeable about career
and education choices.

The 2004-2005 programs of study documents were updated and published for Camden,
Glynn, and Mcintosh Counties school systems. Camden and Glynn Counties programs of
study were approved for 2005-2006, as well. McIntosh CountyOs updates were to be
approved by the curriculum director before publication. As of the final report, the
brochures were at the printer.

High school career awareness presentations that included Oflyers, activities, tours, etc.O
were made to various groups at the different high schools including Applied English
students, technical students, and college-prep students as well as freshman at Brunswick
High School. The coordinator reported that the greatest barrier to having students
participate in the career awareness activities was getting them released from class since
they were mostly at-risk students who needed to be present in their academic classes.
Choicespresentations were made for &l @ade students in Glynn County. The

partnership purchasd®kal Life 10lvideos to provide career exploration opportunities
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for students. Flyers about regional training opportunities were developed and were
awaiting final approval before marketing. Career presentations were given to adult
education students and GCIS information was made available to them at the participating
Adult Education Center.

Partnership, Employer and/or Community Activities

The STW coordinator presented STW findings (not necessarily tied to this grant) at a
number of locations. She included a copy of a PowerPoint with the report. She reported
that she met with various business groups, presented at the Tech Prep conference, and
attended chamber of commerce meetings to distribute materials and information about
the work of the partnership and this grant to businesses and community members as
required by this grant.

Sustainabilityand Replicability

The coordinator reported that all high schools were to continue utilizing PLATO during
the 2005-2006 school year to help decrease drop-out rates and to encourage students to
stay in school. This commitment was made prior to the beginning of the project. She also
stated that Omembers of regional partnerships have the necessary budgeting to continue
the program once STW funds are gone.O She did note, however, that she felt it was
unfortunate that Coastal Georgia Community College was not able to apply for additional
funding to continue data collection to monitor the success of this project.

She reported sending copies of the grant application to other school systems interested in
duplicating this project including Savannah, Dublin, and Atlanta.

Assessment of Completion and Impact

The coordinator reported that this project appeared successful because students recovered
credit, utilized remediation, and tested for transition to the college setting (although she
reported that results of this testing were confidential). She noted that Brunswick High
School met AYP (annual yearly progress) this year (they did not the year before) due to
adding after school and Saturday classes using PLATO and NovaNet for credit recovery.
Camden County was recognized as one of the top three schools in the state.

She sent a multitude of raw data on the results of testing and remediation; however, the
evaluators do not have the ability to analyze the data in its current format. Several times
throughout the time span of this project, the evaluators recommended that the project
coordinator seek additional funding for personnel to help keep track of the data, offered
to provide spreadsheets for entering data, and/or offered to make an on-site visit to assist
in capturing the data. The STW State Office indicated that they were willing to approve
additional funds for more personnel; however, the project coordinator did not accept any
of these offers.
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This project moved far beyond the expectations that were originally set, and evidence

was provided that it benefited students; however, it is unfortunate that precise results can
not be reported. The coordinator noted in the final report that if this program were to
continue or be replicated, funds needed to be set aside for administration because she had
logged over 1000 hours, but no compensation was available for administration of the
grant.

Grace Thornton Grant Funding Awarded: $211,500.00
Occupational Research Group, UGA  Actual Expenditures  $180,466.00
January 2006



STW Transition Strategies Grant Final Report 14

FLINT RIVER SCHOOL-TO-WORK CONSORTIUM
_ Testing and Remediation _

STW Transition Strategies Grant, 2004-2005
Project Directors: Chris Hightower (resigned February 2005)Villiam Mckibben,
(interim coordinator) andMichael Lee (coordinator hired May 1, 2005)Flint River
Technical College

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director in the October 2004, January 2005, April
2005, and July 2005 quarterly reports; follow-up phone calls and emails with the UGA
evaluators; and the final project report (September 2005) were used in assessing the final
progress of the STW-funded project.

Activities Proposed

¥ Administer the ASSET to figrade students in three high schools (Taylor County
High School, Central High School-Talbot County, and Upson Lee High School). The
technical college staff will administer and score the ASSET test.

¥ Share test results with individual students and the school systems. The Flint River
admissions office will score the tests and record the data in BANNER. The
partnership coordinator will review and analyze the test data. School systems will
receive individual student results and an overall analysis of the results.

¥ Provide career guidance during the testing session and through group and/or
classroom advisement throughout the year.

¥ The career guidance booklgtuide to High School and Beyowdll be given to each
student tested and will be used as a career guidance resource.

¥ Systems will share test information with studentsO teachers, and the teachers will
provide remediation in areas where students performed below regular technical
college admission requirements. The teachers, in collaboration with the school
administration and counselor(s), will develop the remediation plan of action, which
will be shared with the partnership coordinator. Remediation resources will include
subject area specific tools, Georgia high school graduation tests preparation and
remediation resources, and WorkKeys.

¥ Educators will be trained on how to use WorkKeys.

¥ Students scoring below regular technical college admission requirements will receive
remediation through their regular scheduled classes and be re-tested on the ASSET in
the spring (April, 2005). The anticipation is that 20% of the students will require
remediation, and that an individual student remediation plan will be written.

¥ Local employers will speak to students at each high school on a regular basis to
motivate the students and to show the relationship between academic success and
employment opportunities.
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¥ Students will participate during the spring in OHigh School Day,O which includes
program shadowing at Flint River Technical College.

¥ Employers and educators will meet on a monthly basis to discuss the progress of the
remediation efforts.

Activities Accomplished and Evaluation Status

Limited information was available for this project after February 2005. The October 2004
and the January 2005 quarterly reports were compiled by the original project coordinator,
but this coordinator resigned in February 2005. An interim coordinator who served the
project until a new coordinator was hired in May 2005 compiled the April 2005 quarterly
report and reported little additional project activity. A new coordinator was hired in May
2005, and the July 2005 quarterly report contained a listing of students completing an
ASSET post test.

Upon award of the grant, the participating school systems completed an ASSET Test
Agreement for 11 grade students to be tested which included test dates, test locations,
and notes about test administration. The schools notified the students of the test and gave
them a letter and review guide which was provided by the partnership coordinator. The
partnership coordinator administered the tests, and the high schools provided a proctor
for every 30 students. The pre-testing was completed for thgradlers by November

5, 2004. The quarterly report states that test rosters and test session agendas were
maintained as documentation of the testing.

The Flint River project plan prescribed pre testing onf) drade students. Table 1

shows the number of students participating in the initial administration of the ASSET in
each school system and the results achieved. A total of 380 students were administered
the ASSET, and 126 were reported as being Oprogram ready.O In letters written to each
of the high school vocational administrators, Mr. Hightower stated that Ostudents who are
provisional or developmental should receive remediation.O The individual student score
reports and school composite results were provided to the vocational administrators. The
final report states that remediation plans were devised for student needing remediation,
but because of the turnover in personnel there was no follow-up on whether or not the
schools provided the remediation.

Table 2 contains the data provided in the July 2005 quarterly report about the number of
students who completed a post ASSET. No score information was provided for these
students, and the final report states that there was no follow-up and comparison of pre
and post test results.

Table 1. Number of Student Pre Tested and Results
Grade # Pre Program
Level Tested Ready

Upson Lee High School 11" 224 71 (32%) 72 (32%) 81 (32%)
Taylor County High School 11" 87 41 (47%) 30 (35%) 16 (18%)
Central High School 11" 69 14 (20%) 23 (33%) 32 (46%)

School System Provisional Developmental
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Talbot County
Total -- 380 -- -- -

Table 2. Number of Student Post Tested

School System # Post Tested Improvement from Pre to Post Test
Upson Lee High School 45 No information provided
Taylor County High School 37 No information provided
Central High School , , .

No inf t
Talbot County 25 o information provided
Total 107 No information provided

A session agenda for the pre testing indicates that each test session included:

¥ Completion of a career interest survey,

¥ Career awareness information which was taken faange to High School and
Beyondand an overview of postsecondary opportunities,

¥ Purpose of testing including an explanation of test results and admission
requirements, and

¥ Completion of answer documents and the writing, reading, and math components of
the ASSET.

The quarterly reports stated that the partnership compiled the pre career interest survey
results, but this information was not provided to the evaluators. (The evaluators did
receive the student surveys from the partnership, but did not compile the data.) There is
no information that students taking the post ASSET completed a post career awareness
survey.

The career guidance handboGide to High School and Beyonas partially reviewed
during the pre testing session. This provided students with increased career awareness
about self identity, interests, abilities, and plans. The handbooks were distributed at
Taylor County High and were to be distributed at Upson Lee and Central High School in
the spring according to the April 2005 quarterly report. It is not known if this occurred or
not.

The partnership did offer WorkKeys training for teachers within the partnership on
September 28 for Taylor County High School and September 29 for Central High and
Upson Lee High School. Upson Lee High School did not participate due to midterm
exams; however, teachers who participated in the WorkKeys training were to train other
teachers. There was no information provided to determine whether or not this occurred.
KeyTrain personnel worked with staff at Taylor County High School to ensure proper
setup and installation of the WorkKeys software due to computer incompatibility. The
January quarterly report stated that teachers were experiencing difficulty incorporating
WorkKeys into their lessons with other demands and curriculum requirements.
Scheduling in the labs and lab set up (Taylor County) also presented challenges.
Vocational administrators were reported to be working with teachers to ensure that
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students utilized WorkKeys. No further information was provided to judge if the
educators were able to overcome these barriers to remediating students.

The April 2005 quarterly report stated that a High School Day which included program
shadowing at Flint River Technical College had been scheduled. Again, there was no
follow-up information provided on this event or other career awareness activities
proposed in the original project plan.

Assessment of Completion and Impact

The final report did not provide data on any of the planned evaluation measures. Pre and
post ASSET scores were not compared, nor was there a record of studentsO participation
in remediation activities. Students only completed the pre career awareness survey and
not the post survey. No information was provided in the final report on a comparison of
2004 and 2005 Georgia high school graduation test scores. Comparison of the number of
students enrolled provisionally at the technical college for this group of students
compared to previous graduating classes was also not provided. The final report states
that Obecause of the change in personnel, from January to May 2005, no data or results
could be determined because of the absence of a coordinator.O The report further states,
OThus, the participation effectiveness of student testing and student remediation was not
employed.O

Several early indicators of success of the project were provided in the January quarterly
report. One of these was that more students enrolled in the automotive dual enrollment
program at Central High School in January after the administration and scoring of the
ASSET. Also, the coordinator reported in that document that more students were
expressing an interest in Flint River Technical College as an option upon graduation.

Occupational Research Group, UGA Grant Funding: $24,000
November 2005
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GREATER CHATTAHOOCHEE EDUCATION TO CAREER INITIATIVE
_ Testing and Remediation _

STW Transition Strategies Grant, 2004-2005
Project Director: Ellen Harvill, Columbus Technical College

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director in the October 2004, January 2005, April
2005, and July 2005 quarterly reports; follow-up phone calls and emails with the UGA
evaluators; additional communiquZs with STW state office personnel; and the final
project report (September 2005) were used in assessing the final progress of the STW-
funded project.

Activities Planned

¥ Pretest students using WorkKeys, post test using WorkKeys and COMPASS, use
KeyTrain software for remediation.

¥ Align WorkKeys assessment levels with COMPASS scores.

¥ Align KeyTrain remediation with WorkKeys assessment levels and COMPASS
scores.

¥ Plan to pretest 300 students at 2 high schools (one rural and one urban)

¥ Students who perform below the career readiness level on WorkKeys will remediate
using KeyTrain and will be post tested using WorkKeys and COMPASS.

¥ The remediation plan for each individual student will be automatically prescribed by
importing the pretest scores from WorkKeys into the KeyTrain database.

¥ During remediation students must master each lesson at Level 3 with 95% accuracy
and each higher level with 85% accuracy.

¥ Students will have the opportunity to earn a nationally recognized career readiness
credential upon completion of the four WorkKeys assessments (Applied
Mathematics, Reading for Information, Locating Information, Business Writing).

¥ Project Goal b test 300 students, 100% meet Level 3 in three of the WorkKeys
assessments, 15% to reach Level 4 in two assessments, and 5% to reach Level 5 in
two assessments.

¥ The Georgia Department of Labor will provide on-going guest speakers supportive of
the need to prepare for the job market and the skills needed.

¥ Employers in the region who use WorkKeys will be involved in the evaluation of
project results.

Activities Accomplished and Evaluation Status
Three-hundred students from two high schools (Stewart-Quitman and Jordan) located in

the Columbus Technical College service delivery area (SDA) were slated to be a part of
this test/remediate/retest project. Problems were encountered with both of these schools
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within the first several weeks of the project period including insufficient hardware,
computer firewalls in the schoolsO systems, software/network issues, testing students on-
line (paper and pencil tests were made available as necessary), and keeping school
personnel interested in the project. After the ORG February 2005 summary update, the
state STW office worked with the project coordinator to try and maintain the viability of
the project. Two additional high schools from Columbus Technical CollegeOs SDA
(Hardaway and Northside) were added to the project so that the partnership could try to
meet the original goal of testing 300 students on WorkKeys, remediating those in need
with KeyTrain, and post-testing students.

In all, after adding the two additional schools, 312 students were tested. Table 1 contains
student testing information from the four high schools including the numbers completing
WorkKeys assessments, taking an ASSET test, using KeyTrain, completing a career
survey, and earning a career readiness award. Of the 312 students tested, 83 participated
in all three project activities (pre-test, remediation, and post-test), 196 took both the pre-
and post-test, and 88 improved their post-test scores in one or more areas. Career
awareness questionnaires were distributed to 301 students; however, no data or analyses
were provided by the partnership to allow for a discussion of findings from these surveys.
Students were also able to earn career readiness awards based on their proficiency in
three or more WorkKeys assessments. As Table 1 shows, 187 students were awarded
certificates.

Benchmarks for percentages of students reaching WorkKeys proficiency were set as
follows:

¥ 100% of the students were expected to reach Level 3 proficiency on three WorkKeys
assessments. The coordinator reported that 61% met this goal, falling below
expectations.

¥ 15% of students were to reach Level 4 proficiency on two WorkKeys assessments;
57% met this goal, which exceeded expectations.

¥ 5% of tested students were to meet Level 5 proficiency for two WorkKeys
assessments. The actual results showed that 25% of students met this goal, also
exceeding expectations.

Although two of the three goals were exceeded, the coordinator reported that all three
might have been achieved if there had been more effort, structured time for remediation,
and student monitoring.

Table 1. Transition Grant Student Outcomes

School  School School School Total
0so ONO OHO 0JO  number of
students
Total STW Participants Tested 55 60 34 163 312

1 WorkKeys Assessment
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School  School School School Total

0SO ONO OHO 0OJO  number of

students
Completed 55 60 34 159 308

2 WorkKeys Assessments

Completed 20 56 28 57 161
One ASSET Test Completed 33 39 32 67 171
KeyTrain Users 34 58 28 27 152

Students showed academic gains
by increasing scores on post test 16 29 14 29 88
in one or more areas

Career Survey Completed 55 60 34 152 301
Pre-test + KeyTrain + Post-Test

Completed 20 15 28 20 83
Pre-test + Post Test 34 60 33 69 196
Career Readiness Awards Issued 36 55 15 82 187

Note: Table excerpted from project coordinatorOs final report data.

The coordinator discussed problems with students continually taking the post-tests in the
KeyTrain quiz area which resulted in higher scores allowing them to pass instead of
learning the subject matter by working through the curriculum and then taking the
quizzes. Schools reset the programs so that students had to work each problem before
getting to the quiz area, but schools observed that once many students passed Level 3
assessments, they just clicked through lessons Owithout trying to master the content.O
This resulted in fewer students mastering above Level 3. These findings led the
coordinator to suggest limiting the number of quizzes students could attempt and
increasing instructor monitoring of students using the topic detail reports generated by the
software in the future.

Other objectives of this project were to align WorkKeys assessment levels with
COMPASS scores and to align KeyTrain remediation with WorkKeys assessment levels
and COMPASS scores. Greater Chattahoochee worked with Thinking Media (developers
of KeyTrain) to determine the linkages between achievement levels reached in
WorkKeys assessments to COMPASS and ASSET scores. Table 2 shows a partial
linkage chart that would allow KeyTrain assessments to be used as a pre-test for ASSET
and COMPASS. For example, students would have to become proficient in KeyTrain
Level 4 pre-algebra in order to score a minimum of 38 on ASSET or 70 on COMPASS
based on the results of this study. The coordinator reported that the product that resulted



STW Transition Strategies Grant Final Report 21

from this project is the Othe ASSET/COMPASS linkage chart used throughout the state
that has been modified [to] include the KeyTrain linkage.O

Table 2. Suggested Linkage Using KeyTrain as a Pretest for Compass or ASSET in
Math and Reading

Linked COMPASS scale score value

ASSET Writing Reading Pre- Algebra  Algebra  College KeyTrain KeyTrain
scale Skills (with Algebra (with (with Algebra Pre- Reading
score (with Asset (with Asset Asset Asset (with Asset algebra
ASSET Reading Numerical Elem. Interm. College
Writing  SKkills) Skills) Algebra) Algebra) Algebra)
Skills)
39 45 73 39 32 40 48
38 38 70 36 29 37 46 4 5
37 32 67 32 - 34 43
36 28 65 29 27 32 41
35 23 60 26 - 29 38 4
34 18 53 24 25 27 36 3
33 15 49 22 23 25 32
32 46 21 21 23 29
31 19 20 21 27
30 18 19 20 24
29 17 18 17 -
28 17 17 22
27 17 17 20
26 16 16 19
25 16 17
24 17
23 16

Note: Linkage chart excerpted from materials sent as part of close-out for transition grant

Grant activities were also to include the Georgia Department of Labor scheduling guest
speakers for schools to provide students information on the job market and skills needed
for the workplace. Speakers came to Stewart Quitman High School three times between
January and May 2005 and spoke on the following topics: hospitality, customer service,
and employment opportunities. Each time they spoke to 23 students, but it is not known if
the same 23 students took part each time. Two speakers came to Jordan High School and
spoke to 10 students each time about customer service under stress and community
awareness and economic development. A speaker came to the Academic Success Center
and spoke about food safety to 15 students.

The coordinator reported that students Ogained skills and increased their preparation for
postsecondary educationO because of this project. She reported that the number of dual
enrolled students increased at Columbus Technical College; although no explanation was
provided that related how this increase was as a result of this project. Stewart Quitman
and Jordan High Schools both experienced improvements on scores on adequate yearly
progress (AYP) indicators (five and three, respectively), and the two schools that joined
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the project later made improvements in test participation for math and English reportedly
as a result of this project.

Assessment of Completion and Impact

This project faced problems from the very beginning as reported in the previous section.
The two schools that were originally included in the proposal were not able to fully
participate because of computer issues, busy school schedules, inefficient ways of
communicating with high school staff which delayed scheduling pre-testing, and
inadequate areas for testing (not well-lit or clean). After the February 2005 interim report,
the coordinator, with assistance from the state STW office, proposed increasing the
number of high schools participating in the project from two to four in order to meet the
benchmark set for numbers of students tested (300) and agreed to more stringent
reporting requirements to assure that project activities were occurring in a timely manner.

The result of mid-term changes was that 312 students did participate to some extent in
pre-testing, remediation, and/or post-testing. Differing numbers of students completed
WorkKeys assessments and earned career readiness certificates. Alignment of
COMPASS, ASSET, and KeyTrain scores happened for math and reading. Speakers
came to two high schools and an Academic Success Center to inform students about job
skills and employment opportunities.

The end results of the project for Columbus Technical College and area schools were
reported to be as follows. Six schools in the region committed to initiate or sustain
KeyTrain during the 2006 school year. In August 2005, the schools selected lab space,
installed software, and had students work on KeyTrain as a pre-requisite for enrolling in
dual enrolliment. Columbus Technical College designated KeyTrain as its pre-test for the
Economic Development Division of the college in order to Odecrease retesting, prepare
adults for successful college placement testing, and preserve the integrity of ACTOs
COMPASS and ASSET assessments.O Career readiness credentialing was sustained in
one school. Lastly, the Stay-in-School regional project was incorporating the use of
KeyTrain into test preparation, remediation, and career mapping.

Grant Award: $115,884
Returned Indirect Costs: $1094.20
In-Kind and Cost Sharing Resources: $5156

¥ WorkKeys License Agreement needed to test $2500.00
¥ Scantron License needed to score the WorkKeys tests$656.00
¥ KeyTrain License fees for four high schools $2000.00

Grace Thornton
Occupational Research Group
March 2006
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KENNESAW REGIONAL BUSINESS & EDUCATION COLLABORATIVE
_ Counselor Training Workshops (Workforce Options) _

STW Transition Strategies Grant, 2004-05
Project Director: Carol Harrell, Kennesaw State University

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director in the October 2004, January 2005, April
2005, and July 2005 quarterly reports; follow-up phone call and emails with the UGA
evaluator, the final project report (September 2005); and additional mailed materials were
used in assessing the final progress of this STW-funded project.

Activities Proposed

The objectives of this project were to expand school counselor knowledge and awareness
of job opportunities and resources, and assist them to identify local job skills, career
pathways, and alternatives to the traditional four-year degree. Activities to address these
objectives included the design and delivery of 7 one-day training sessions (workforce
options seminars) for approximately 200 counselors from all schools in two school
systems: Marietta City and Cherokee County. Sessions were to be conducted between
October 2004 and January 2005. Planning activities for the workshops included
developing seminar content including business-led sessions, engaging business
representatives in seminar development and delivery, and arranging scheduling and
logistics to ensure counselor attendance. No changes were made in the original design of
this proposal.

Activities Accomplished

A total of two half-day workshops and one full-day workshop were conducted for

Marietta City schools in October, November, and March 2004-05. The final workshop in
March was a one-day field-based session for participants of the first two informational
sessions. Eight counselors from seven different elementary schools, two counselors from
two middle schools, and six counselors from the high school and alternative school in
Marietta City Schools attended these sessions. The 16 participants each attended one of
the half-day employment overview sessions and a full-day business/industry tour in
March. Sessions were designed and presented with the involvement of the Cobb County
Chamber of Commerce. Following the tour, counselors were asked to produce activities
to use with students that applied information learned in the training sessions. These
included career cluster job information for career day activities, and program of study
guide sheets for student career decision-making in high school and for postsecondary
education.
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A total of 4 one-day training sessions were conducted for Cherokee County schools in
December 2004 and January 2005. Participants included 28 counselors from 21
elementary schools, 8 counselors from nine intermediate/middle schools, and 18
counselors from five high schools in Cherokee County schools system. The 54
participants each attended a day-long workforce options workshop which focused on
career information (job profiles, career pathways) and counseling resources. The
sessions were tailored to meet the needs of counselors based on a pre-training assessment
process. The seminars were designed and delivered with involvement from local
businesses, employment and education agencies, and the chamber of commerce. Each
workshop included a tour of a local business which was also the site for the workshop
itself.

The total number of workshop participants for the project was 70, not the 200 counselors
identified in the original grant proposal. However, all elementary, middle, and high
schools in both school systems had at least one person who participated in the workshops;
therefore, the project coordinator concluded that 200 participants was an overestimate of
the number of counselors in these two systems.

Evaluation Status

Pre-seminar and post-seminar survey instruments were administered to all counselors
who participated in the seminars. A total of 68 matched pre- and post-survey responses
were analyzed and reported in the final report for this project. Strong positive increases

in pre-post responses were seen particularly in those survey items that asked participants
about their knowledge of high growth industries, companies, and jobs in the local area, as
well as items about their knowledge of high school and postsecondary preparation needed
for these jobs. Overall, following the workshop, most participants said they felt more
confident of their ability to find and use information that would help students make career
decisions. The results of the survey assessment seem to provide evidence of the positive
impact of these workshops on the areas identified as objectives for this project.

Assessment of Completion and Impact

Planning activities were completed on schedule in preparation for the training seminars.
Participating schools met and worked with project staff and local chambers of commerce
to develop workshop agendas, topics, materials, and formats that were appropriate for
their needs. The seminars were organized somewhat differently for the two school
systems, based upon this input. The four Cherokee sessions included both information
and an industry tour in one day; the three Marietta sessions included a _ day of
information on two different dates, followed by a full-day of touring multiple industries.
The project began as proposed in October and had completed the seven proposed
seminars as of March 4, 2005. While the total number of counselors who participated in
the seminars (70) is less than in the original proposal, the grant proposal appears to have
overestimated the total number of counselors in the two school systems. All schools in
both districts had counselors who participated in one of the workshops, which was the
original intent of this project. Business representatives have been involved in seminar



STW Transition Strategies Grant Final Report 25

development, presentations, and industry tours for seminars in both systems, which was
one of the strengths of this project. Pre- and post seminar evaluation data were collected
from the participants of the workshops and the results provide evidence of the impact of
these workshops on counselor knowledge about career resources and options. Copies of
workshop agendas and materials were provided as part of the final report to document
completion of key activities.

Dorothy Harnish Grant funding: $48,769
Occupational Research Group, UGA
November 2005



STW Transition Strategies Grant Final Report 26

NORTHEAST GEORGIA CORNER CONNECTIONS SCHOOL-TO-WORK
CONSORTIUM

_ Testing and Remediation _

STW Transition Strategies Grant, 2004-2005
Project Director: Grace M. Duvall, North Georgia Technical College

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director in the October 2004, January 2005, April
2005, and July 2005 quarterly reports; follow-up phone calls and emails with the UGA
evaluators; and the final project report (September 2005) were used in assessing the final
progress of the STW-funded project.

Activities Proposed

¥ Establish a testing procedure with participating high schools that allows early
identification and programmed remediation for the competencies necessary to meet
technical college admission standards. Each school will name a testing contact and
select one or more representatives to help determine the process for student test
registration, testing locations, and plan follow-up activities using the test reports.
Schools will decide which students are to be tested. Some will test entire grades;
others will allow juniors and seniors to voluntarily participate.

¥ Technical college staff will hold one or more workshops with high school staff to
develop testing and remediation plans for each individual school system.

¥ Pre and post test using either ASSET or COMPASS based on schoolOs choice and
student need.

¥ Students will be given comprehensive test reports that include programs of study the
student may enter based on current test scores and a list of programs of study that
require higher test scores for entrance. Department of Labor information on wages
and job opportunities for sample careers will be a part of the report. The reports will
also include contact information to allow students to look up information on the
college website, contact an instructor, or ask for additional help with career planning.

¥ The partnership will develop and offer several testing and remediation options and
participating schools may select the options that best meet their studentsO needs.

¥ Pre and post testing will be coordinated by North Georgia Technical College staff and
will be offered at the college campus during high school student tours and at the
participating high schools.

¥ Students will be given the opportunity to post test. Additional opportunities for
remediation will be offered to students, if needed, after the post test.

¥ Students will complete a questionnaire identifying remediation activities in which
they participated prior to the post test.

¥ Chosen remediation will take place at the high school or online, depending on student
need. Possible remediation could include a review of test-taking skills, advising
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students to take additional high school course work already offered, and free online
ASSET preparatory course.

¥ College staff, high school teachers and counselors, and parents use score reports to
compare career options, thus provide opportunities for career planning with students.

¥ Score reports will help students wisely select high school course work.

¥ College staff will use testing report to relate how local employers are polled before a
technical college course is developed.

¥ Key administrative stakeholders and school staff will work together to devise a plan
for long-term implementation including policies, procedures, and funding.

Activities Accomplished and Evaluation Status

The partnership initially planned to implement the testing and remediation project in

eight school systems; however, one system chose not to participate because of time
constraints. The participating systems developed testing plans which included scheduling
time to train test proctors, administer the pre-tests, and share scores and a student planner
with students. Students had the opportunity to use the ASSET study guide before testing.
One system (White County'@rade academy) took a week to review the guide prior to

the pre test.

As part of the project, the partnership created a career planner that was given to students
along with their test scores. The planner included:

An explanation of credit programs of study

Minimum scores for program entry

Tech Prep information including a listing of articulated courses
Dual enrollment options

Financial aid information

K K K K K K

A career pathways planning template where students can list course selections
beginning with § grade and continuing through the second year at a technical college

¥ NGTC services (tools) including information on retesting to improve ASSET scores,
how to get more information on technical colleges and careers, and how to set up a
tour of NGTC

¥ How to access Department of Labor career planning tools

The final report states that when students received their pre test scores, they were also
given a number of options that would help raise their scores. However, no specifics about
these options were provided in the final report or in any of the quarterly reports. No
information is available about whether or not, or how many students availed themselves
of these options. It is unclear from the information provided whether or not any
remediation occurred. The initial project plans specified that students would complete a
guestionnaire identifying remediation activities in which they participated prior to the

post test. No information was provided about whether or not this has been done or is
planned. The chart of progress does state that providing remediation was a much bigger
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piece than was anticipated, and that additional study resources are planned for the NGTC
web-site and arrangement have been made to share library materials. The report also says
that giving the students the opportunity to compare their scores with the needed entry
scores for various program areas was, in itself, a remediation tool in that students were
motivated to pursue higher scores. The report provided an example of one student who
chose to take an additional math course, not required for graduation, in order to boost
math skills.

No detail was provided about the number of students who actually completed a post test
and whether or not scores improved. The final report does state that a number of students
did score high enough on the first test to enter their chosen program area, so no further
intervention/ remediation was needed. Information in the chart of progress says that not
all schools were able to schedule test administration during the timeframe of the grant,
and that some have reserved testing dates after the grant closure date.

Table 1 provides details about the number of students tested in each school system, and
Table 2 shows the grade level of the tested students.

Table 1. Number of Student Tested

At the time of pre testing, the students completed a career awareness survey. In the
implementation plan, this was to serve as a pre career awareness measure and students

Improvement from
School System| # Pre Tested| # Post Tested PF;e to Post Test
Habersham 77 Data not provided No information provided
Franklin 123 Data not provided No information provided
White 294 Data not provided No information provided
Towns 74 Data not provided No information provided
Union 197 Data not provided No information provided
Rabun 105 Data not provided No information provided
Stephens 65 Data not provided | No information provided
Cherokee NC 0 -- -
Not Specified 2 Data not provided | No information provided
Total 937 Data not provided No information provided
Table 2. Grade Level of Students Tested
Grade Level | Frequency | Percentage
9" 521 56%
10" 37
11" 144 15%
12" 218 23%
Not Specified 17
Total 937 100%
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would complete a post career awareness survey at the time of the post test. There is no
information provided that indeed the students completed a post career awareness
measure. Detailed data were provided on the results of the pre career awareness survey.
In summary, the survey responses indicate that students think they have the information
they need about themselves, schools, and careers to make wise decisions. The grant
consultant says, however, that conversations with the students dispute this degree of
student knowledge and that one of the most beneficial outcomes of the project was
helping students realize they needed more information to make career decisions. When
students were asked if they used the ASSET study guide to prepare for the pre test, only
63% of the students said they did so. It is reported that when students saw their scores
and the difference one score point could make in whether or not they would have to take
additional (remedial) courses, that many students indicated a plan to use the study guide
and other interventions before retesting. Again, no data were provided to support whether
or not this has occurred.

Assessment of Completion and Impact

A comparison of pre and post scores on the ASSET was not provided or possible with the
data included. A summary of pre test score results for 695 students was included with a
note stating that Othe data is only helpful if a different approach is used next year and the
two reports are compared; for example, did the average score increase after a planned
intervention.O From this statement, it appears that the scope of the project was narrowed
to include primarily pre testing 937 students using the ASSET and having the students
complete a career awareness survey. The test scores and results of the survey were shared
with school counselors. When the students received their score results they were

provided a career planner to use. These materials were developed as part of this grant and
appear to be detailed and useful. No information was provided about whether or not
parents received student scores or if they were involved in career planning. No specifics
were provided about remediation activities.

North Georgia Technical College has chosen to sustain the project and Pioneer RESA has
committed to assist with test administration without further compensation. Materials
including test booklets purchased this year can continue to be used. The career planner
materials have been developed and can continue to be used. The NGTC president is
reported to be determined Oto continue working with middle and high school students to
improve the transition to a postsecondary education and a rewarding career.O All of the
participating school systems have indicated an interest in continuing with the project and
some testing has already been scheduled for the next year.

The initial goal of the project for the partnership was to reduce the number of students

who had to take remedial or support classes when they reached technical college because
the partnership believed that students who could start their program right away would be
more likely to be completers. The partnership perceives that the project has accomplished
this goal; however, no documentation was provided to substantiate this perception. The
grant manager reports that the project has impacted the students who took the ASSET and
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that it has also impacted educators. The educators reportedly are more aware of their role
and responsibility in helping students make wise career choices.

Grant Funding: $69,865
Jana Thompson
Occupational Research Group, UGA
November 2005
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NORTHEAST GEORGIA CORNER CONNECTIONS
TECH PREP/ SCHOOL-TO-WORK CONSORTIUM

_ Educators in Industry (Ell) Program _

STW Transition Strategies Grant, 2004-2005
Project Director: Grace Duvall, North Georgia Technical College

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director for the October 2004, January 2005, April
2005, and July 2005 quarterly reports; follow-up phone calls and emails with the UGA
evaluators; and the final project report (September 2005) were used in assessing the final
progress of this STW-funded project.

Activities Proposed

The primary objective of this project was to provide workplace experiences for educators,
designed to demonstrate how classroom instruction relates to actual employment
situations. Additional objectives included developing a self-sustaining program at each
school system site and convincing educational leaders to support the program with
flexible hours, rewards, and funds.

Activities to address these objectives included developing a planning template for the
Educators in Industry (Ell) program that could be customized by each of the participating
school systems to meet the needs of their own high schools, developing recruitment and
implementation materials, selecting business/industry sites, recruiting educators for the
program, and creating print and electronic copies of all Ell plans and developed
materials. School systems from 7 Georgia counties were to participate in the program:
Franklin, Habersham, Rabun, Stephens, Towns, White, and Union; Cherokee County in
North Carolina also planned to participate. Educators taking part in the Ell program were
to keep a journal of their workplace experiences and develop at least one lesson plan to
demonstrate their new knowledge.

Activities Accomplished

The EIll manual developed by the Griffin Area STW Consortium was used as the basis

for creating materials for this project. The Griffin manual was edited to meet the needs

of the Corner Connections Consortium service area and then presented to representatives
from the participating school systems in a called meeting, shared during several local
STW Consortium meetings, and mailed to each career-technical education (CTE)

director. Each participating school system filed an Ell plan with the Consortium. Of the

8 counties that began the project, 5 completed it. In the end, Rabun and Union county
school systems and the school system in Cherokee County, NC did not participate
because they could not fit the project into their schedules.
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A total of 67 educators participated in Ell worksite experiences. Fifty-six of the
participants came from 5 school systems in the ConsortiumOs service area; 9 educators
were from the local technical college, and 2 were from the local RESA. Most of the
educators participated in the project during the summer of 2005, but a few participated
during the winter holidays of 2004. Educators spent 24 hours (3 days) at a site or sites.
(Each CTE director was given the flexibility of developing a multi-site plan for
participants to visit a number of sites or to allow each participant to spend all three days
at one site.) Each educator completing the EIll program submitted a journal of his or her
experiences, at least one lesson plan, and samples of related work when available.

Evaluation Status

This project replicates the Griffin Area STW Educators in Industry program. As outlined
in the Corner Connections ConsortiumQ grant proposal, a universal planning form and an
Ell manual specific to the needs of school systems in the North Georgia Technical
College service area were developed based on the Griffin Ell program materials. The
Corner Connections Consortium manual is quite comprehensive: it details the process of
creating an Ell program; contains templates of letters, flyers, and forms used in creating
and implementing the program; and includes copies of questionnaires to be used in
evaluating the program.

The Ell project workplan called for the administration of a pre/post career awareness
education questionnaire for educators and ORG-developed questionnaires for teachers,
counselors/administrators, employers, and the STW Partnership. However, neither the
quarterly reports nor the final project report indicate whether the ORG-developed Ell
guestionnaires were administered and, if so, with what results.

As specified in the grant proposal, each school system developed an Ell plan that
included worksites, teacher lists, reporting procedures, etc. Representatives from each
county signed a participation agreement as part of the original application. County CTE
directors were provided with a copy of the Ell plans approved by their school systems
with instructions for filing updates that were to be submitted to the Consortium.
According to quarterly reports, all participating school systems complied with this
requirement.

All Ell recruitment and instructional materials were completed on schedule and are
available in both print and electronic formats. All the journal entries and lesson plans
that were submitted electronically were copied onto a CD and shared with each Ell
participant. As noted in the ConsortiumOs final project report, lesson plans varied in
specificityNsome educators created an outline of their plan while others included every
detail and many options.

The EIll workplan also called for creating a list of funding resources that could be used in
continuing Ell activities after the grant funds expired. At the time of the final project
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report, this information had not yet been collected. It was indicated that participating
CTE directors would be asked to submit this information

Final Assessment Review

Although the Consortium essentially accomplished the majority of the tasks it set forth in
its grant proposal within the overall timeframe of the grant, they did encounter several
time-related challenges. Because educators were required to spend at least 24 hours in
work experiences, it was difficult to hold Ell sessions during the school year. Thus,
sessions were held over the winter holidays or during the summer. The problem that
emerged was people applied to participate in Ell, then decided at the last minute that they
did not want to spend the time to complete the work. This could not be resolved in the
single year of the grant. The Consortium contends that going into a second year of the
program would allow them to pick up those educators who were interested in
participating in the program, but could not schedule their site visits within the allotted
time.

CTE directors found it difficult to find the time to manage all the tasks related to the Ell
program: giving presentations, recruiting educators, setting up business sites,
coordinating site visits, and collecting and submitting documentation. Many teachers
found it difficult to find the time for site visits and lesson plan developmentNthat is,
even though they wanted to gain the experience, they were not able to participate.

The total number of participants was much lower than anticipated. Grant funds were set
aside to allow up to 134 educators to participate in Ell, but only 67 completed the
program. However, it is anticipated that the impact of the program will ultimately be
broader than just the 67 educators who completed it. Since each participant interacts with
other teachers at his or her site, it is conceivable that at least some of the participants will
share their experiential knowledge. Ell participants can access the lesson plans created
by the entire group and easily share these workplace applications with other educators by
their own example or by lending their CDs. The final project report states that every
participant indicated he or she received valuable information that would impact the way
they did their job in the future. Further, the final project report also indicated that a

single secondary educator teaches 300 students each year. It is reasonable to assume that
at least some, if not all, of these students will be positively impacted by the delivery of

the contextual lesson plans that were developed as a result of the Ell program.

The final project report points out that many of the business representatives who
participated in the Ell experience have agreed to speak directly to students. This was
seen as the direct result of employers witnessing teacher interest and recognizing a need.
A more specific example of impact comes from Stephens County. The school system
there chose to work with its local chamber of commerce to set up site visits for its team of
21 high school teachers. As a result of the Ell project, a credit course was implemented
at the high school to teach workforce readiness skills. It is offered four periods per day
and teaches many of the ideas that were shared by the business partners.
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The Consortium indicated in its final project report that the Ell project may take several
years to become fully implemented. Even though the Ell program has been a success for
participants, the Consortium feels that it is unlikely that the schools will continue to
organize similar programs without earmarked funding. This makes developing a list of
possible funding resources all the more important for ensured continuation.

Gail Fletcher Grant funding: $81,694
Occupational Research Group, UGA Unexpended funds: $35,041
April 2006
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NORTHEAST GEORGIA YOUTH OPPORTUNITIES COUNCIL
_ Testing and Remediation _

STW Transition Strategies Grant, 2004-2005
Project Directors: Janet Adams and Charlotte Massey, Educational Consultants

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project directors in the October 2004, January 2005, April
2005, and July 2005 quarterly reports; follow-up phone calls and emails with the UGA
evaluators; and the final project report (September 2005) were used in assessing the final
progress of the STW-funded project.

Activities Proposed

¥ Identify students at-risk at four participating school systems (Banks County,
Commerce City, Jefferson City, and Jackson County). Approximately 400 students in
grades 8-12" were identified at the time of the proposal submission.

¥ Pre-test using ASSET to determine level of remediation. All of the pre-tested
students will participate in remediation activities.

¥ Each school system will select a remediation team to develop an individual plan for
improvement (IPI) for each student, including a prescriptive model for remediation of
basic skills, attendance, discipline, development of an individual career plan, and plan
for improvement in all subject areas. A folder will be maintained for each student
including work samples.

¥ Involve parents in studentOs IPI and encourage them to regularly meet and
communicate with the remediation team to review student progress.

¥ Remediation software will include KeyTrain and Plato. (Provide teacher training on
the software when needed.)

¥ Tutoring sessions will be offered after school and during intersession days.

¥ Student remediation activities will be monitored weekly by remediation team
members, as well as attendance and discipline.

¥ Students will complete aptitude and interest inventories using online software

obtained through previous STW activities.

Students will have opportunities to work closely with community representatives on

applied projects throughout the school year.

Post-test all identified at-risk students at the end of the school year using ASSET.

Students will answer a pre and post career awareness questionnaire.

Students will be recognized for academic accomplishment at the end of the year.

Students needing additional remediation will be strongly encouraged to attend

summer activities.

#

K K K K
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Activities Accomplished and Evaluation Status

A total of 403 at-risk students across the four school systems were identified by school-
level remediation teams and pre-tested using the ASSET. The systems made the decision
to make remediation activities available to all the students who were pre tested; however,
only the most at risk students were targeted for all project activities including an
individual plan for improvement, frequent parental involvement, and regular monitoring

of remediation activities, discipline, and attendance. Almost all of the pre-tested students
completed the post test and all tested students were informed of the test results. Only the
results for the students targeted for all the project activities were reported in the final
report. Details about the testing are shown in Table 1 including the results for the
targeted students. Approximately a third of the pre tested students were targeted for the
project. The percentage of targeted students improving their scores ranged from 51% on
the writing component to 46% on the math component. Almost half (43%) of the targeted
students scored high enough on the post test math number skills component to enter a
Georgia technical college without remedial courses.

Table 1. Testing Details % of Targeted Students Improving ASSE
Scores
School System Pre- Grade Targeted Writing Reading Math Alget
Tested Level Students
Post-Tested
Banks County High School 62 9™-12th | 34 (55%) | 15 (44%)| 15 (44%) | 19 (56%) | 19 (5
Commerce High School 64 10"-12" | 11 (17%) | 7 (64%) | 5(45%) | 5 (45%) | 4 (36
Jefferson High School 135 oM " 35 (26%) | 17 (49%) | 16 (46%) | 19 (54%) | 12 (3«
Jackson Comprehensive H 142 | 9" & 10" | 53 (37%) | 29 (55%) | 29 (55%) | 18 (34%) | 29 (5!
Total 403 - 133 (33%) | 68 (51%) | 65 (49%) | 61 (46%) | 64 (4¢

* Jefferson High School tested all th® graders.

All tested students could utilize remediation software to improve skills. As part of the
grant, educators were trained on how to use the remediation software effectively with
students. A total of 49 teachers were trained on Plato, 33 teachers on WorkKeys, and 2
teachers on NovaNet. A post training survey revealed that overall the educators agreed
that the provided training prepared them to work with the software products.

As part of the project, students completed pre and post career awareness surveys. A total
of 354 students completed pre career awareness surveys and 269 students completed post
career awareness surveys. The results were analyzed in several waysEby school system,
by matching individual student responses on pre and post surveys, and as a composite
across the four school systems. Responses indicate that students believed themselves
more knowledgeable after the project on how to pick a college or technical college to

attend after high school graduation, which careers will need more people in the future,

and career fields where the best jobs will be in the future.

The NGYOC partnership met regularly (every 4 to 6 weeks) during the grant period and
provided ongoing direction for the project including detailing how data were to be
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collected. Each school completed quarterly reports providing ongoing information about
results and activities. The following results were achieved:

¥

The Vark Learning Style Inventory instrument was used to determine the learning
style of each of the targeted students and results were shared with the students,
parents, and remediation team members.

An individual plan for improvement was developed for each targeted student.
Students completed aptitude and interest inventories.

A folder with examples of student work, written test results, computerized test results
on individualized lessons from selected software, semester grades, attendance, and
behavior referrals was maintained for targeted students.

All school systems offered tutorials, but delivery methods and schedules varied by
school. Student participation in tutorials varied, but all targeted students participated
at some level. Those who attended on a regular basis improved in all areas, and
results were reflected in improved semester grades.

Students were given the opportunity to do project-based learning through long-term
activities created by the business and industry partners.

75 targeted students participated in dealing with the OGoliaths in Our LivesO and
OSeven Habits of Highly Effective Teen-agersO as well as goal setting weekly,
monthly, and for the summer. Additionally, they received a personal letter from the
grant project consultant encouraging them to stay in school.

All academic scores including classroom grades and end of test scores were
monitored.

Progress on academic remediation activities for targeted students was monitored
weekly by the remediation team.

By November 1, 2004 the remediation teams had reviewed targeted students course
selections, and 24 studentsO schedules were modified.

The attendance and discipline of targeted students were regularly monitored.
103 of the targeted students had a decrease in discipline referrals.

86 of the targeted students improved attendance.

The school had regular, ongoing contacts with parents of targeted students.

165 students developed individual career plans with parental approval.
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¥ By the end of the year, 85% of the targeted students had improved in their overall
grade point average.

¥ At the end of the year the targeted students were recognized for academic
accomplishments.

¥ 40 students needing additional remediation were strongly encouraged to attend
summer activities. Of these, 32 attended and successfully completed summer school.

¥ Parents were given the opportunity to complete a parent survey to evaluate the
effectiveness of the school year; however, the return rate on the parent survey was
low. Parents responding rated the project activities 4 on a scale of 1 to 5, except on
the prompt about their child attending the after-school tutorial (rated 2).

The NGYOC Partnership has encouraged planning for sustainability of the testing and
remediation activities after the grant funding period, and details were provided in the
final report. The four school systems have committed to track the students who
participated in the 2004-2005 testing and remediation project until they graduate,
businesses have committed to continue providing project-based learning opportunities,
and Lanier Technical College has committed to continue to administer the ASSET upon
request of the systems. The availability of remediation software in schools will be
expanded, and the software will be installed at the satellite Lanier Technical College
campus in Commerce. The tutorial programs will be continued. More CAD courses will
be added, thereby expanding dual enrollment opportunities for the high school students.

Assessment of Completion and Impact

The partnership completed the proposed testing and remediation activities and planned
for sustainability of successful activities. Students were pre and post tested on the
ASSET and participated in remediation activities including using remediation software,
tutorials, and project-based learning. All targeted students had individual plans for
improvement and were given the opportunity to complete interest and aptitude

inventories and developed individual career plans so that they would become more
focused. Parental involvement was encouraged and student progress was frequently
monitored. As a result, ASSET scores and grade point averages improved, discipline
referrals declined, and attendance improved for the targeted students. These results mean
that students have improved the competencies necessary to meet post-secondary program
standards; thereby, reducing the number of required remedial education courses at the
post secondary level and reducing the number of students who drop out of high school.

An unanticipated outcome of the project was that the Retired Teachers Association in one
system has become involved as tutors. In replicating the project, the project consultants
recommend identifying the at-risk students in theyBade. The final report was complete

and included copies of individual student test results on ASSET, summary data on career
surveys and training evaluations, and a copy of the parent survey.
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Jana Thompson
Occupational Research Group, UGA
November 2005
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Grant Funding: $141,030
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SOUTH PARTNERSHIP
_ Counselor Training Workshops (OPTIONS) _

STW Transition Strategies Grant, 2004-05
Project Directors: Linda Hazelip/Michelle Bush, Chattahoochee Technical College

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information from the project directors for the October 2004, January 2005 (revised April
2005), and July 2005 quarterly reports; follow-up phone conversations and emails with

the project director; and final project report September 2005, were used to assess the end-
of-year progress of this STW-funded project.

Activities Proposed

The objectives of this project were to increase teacher and counselor knowledge of
business and industry and to improve parent awareness of career and educational options
by providing current data about employment opportunities, career paths, and
postsecondary education options. A set of training activities (OPTIONS) targeting

middle and high school counselors in Cobb and Paulding counties were designed to
address these objectives.

Changes in the scope of activities were negotiated for this project with the state STW
office which increased the total number of counselors to be served in two counties from
100 to 250 and approved a schedule of four one-half day workshops during spring 2005
and a full day workshop in June. In addition presentations were to be made to at least six
PTA/PSA groups at Cobb and Paulding middle schools. In addition, career planning
informational materials and an interactive website for students were proposed to assist
students with academic and career planning.

Planning activities included hiring a project consultant to design and deliver training
workshops, identifying and engaging business representatives in seminar development
and presentations at sessions, scheduling workshops and logistics for counselor
attendance, identifying speakers, making presentations at school PTA groups in both
school systems, and developing PowerPoint and video materials and documents to use in
seminars and presentations.

Activities Accomplished

Staffing for the project included the STW Coordinator who served as the project director,

a partnership committee, and a consultant who planned and coordinated the seminars and
resource materials. Employers were involved throughout the project in presentations,
panels, and discussion sessions for the workshops. All activities appear to have been
completed in this project as proposed.
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Four one-half day OPTIONS interactive workshops were conducted rig grade
counselors, serving a total of 184 counselors and administrators:

Paulding County: January 28, 2005 (41 participants)

Paulding County: May 13, 2005 (27 participants)

Cobb County: October 28, 2004 (73 participants)

Cobb County: April 26, 2005 (43 participants)

In addition, a one day workshop for Cobb and Paulding County middle and high school
counselors, teachers, administrators, and community leaders was held on June 16, with 85
participants. The session included a seminar with information about job growth and

trends in the region, and tours of two businesses. Ten counselors also participated in a
three-day job shadowing experience at a local business. Summer workshop and job
shadowing participants each received stipends from the grant.

Presentations were given to PTA groups at three middle schools and three high schools in
February, March, and April 2005 to provide career and educational information to
parents.

A middle school career guide was prepared for distribution to middle school teachers and
counselors fall 2005. (A copy of the guide was not available for documentation and
review by the evaluator). A report submitted to the state STW Office on Sept. 12, 2005
indicated that the interactive website for middle school students would be launched by
mid-August, so it is unclear if this activity is completed. Chattahoochee Technical

College career guide and Program of study sheets have been developed and are ready to
be distributed to middle school students. (Copies were not available for documentation
and review by the evaluator).

Evaluation Status

Pre- and post-seminar survey instruments developed for use with the STW counselor
training workshops were administered to participants at all of counselor workshops in this
project. The results have been compiled and presented as part of the final report.
(However, the calculation of change in pre-post scores was done incorrectly and
inconsistently, making it difficult to draw conclusions about workshop impact using this
data.) Results appeared to be mixed both across questions and across the four
workshops; however, overall, they did not provide strong evidence of a positive impact of
the counselor training workshops on participant knowledge in many career, employment,
and education areas. One exception was in the knowledge about high growth
companies/jobs in the area and knowledge of technical career options, which did increase
in many cases as a result of these workshops.

Final Project Assessment

Throughout this project there has been some confusion about what specific activities
were funded and what had actually been accomplished each quarter. Quarterly reports
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were submitted late and did not always contain adequate information to assess progress.
For example, the July 2005 quarterly report indicates that all activities were completed on
6/30/05 yet this contradicts information in other sections of the report that indicates
activities are continuing or incomplete. Additional details about activities were provided
by project personnel at the request of the evaluator mid-year. Documentation of final
products from this project (career guides, program sheets, workshop materials) was not
provided to the evaluator for assessment of end-of-year results. However, all workshops
and presentations appear to have been conducted as proposed, and a total of 184
counselors and administrators participated in the four half-day workshops, and 85
participated in the full-day June workshop (some attended both sessions). Local employer
representatives participated in the planning and delivery of these counselor workshops,
and this was a strength of this project. Presentations were made to parents; however,
there were few details about what this actually entailed. This project proposed multiple
activities which involved multiple stakeholders and it seems to have accomplished all of
the objectives by the end of the grant. No assessment of the quality of the products can
be made.

Dorothy Harnish Grant funding:
$126,350

Occupational Research Group, UGA

November 2005
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THOMAS AREA SCHOOL-TO-WORK PARTNERSHIP
__ Teen Prep Program _

STW Transition Strategies Grant, 2004-2005
Project Directors:
Michelle Thomas, Southwest Georgia Technical Colleg&ft in January 2005)
Kathy Harvill, Southwest Georgia Technical Colleggtook over in January 2005)
Chansidy Daniels, Southwest Georgia Technical Colle@®ok over in March 2005)

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project directors (Michelle Thomas, Kathy Harvill, and
Chansidy Daniels) for the October 2004, January 2005, April 2005, and July 2005
quarterly reports; follow-up phone calls, emails, and site visits with the UGA evaluators;
and the final project report (September 2005) were used in assessing the final progress of
this STW-funded project.

Activities Proposed

The primary objective of this project was to redirect at-risk teenagers and high school
dropouts into an alternative educational setting that increases their academic
achievement, provides technical training, and prepares them for employment. Supporting
goals included increasing the basic literacy levels of these students and providing
technical training through the postsecondary Early Childhood Care and Education
Certificate program, strengthening student achievement through remediation and intense
instructional support, and preparing students for employment by providing career
awareness training. Employers were to be involved in the curriculum and practicum
activities.

Activities to address these objectives included establishing a committee comprised of a
broad group of partners focused on reclaiming at-risk youth, selecting student program
participants based on well-defined criteria, and enrolling students in a dual enrollment
early childhood program with the local high school and technical college. From 15 to 20
students were to be identified for the program. They were to range in age from 16-20
years old, be at least two grade levels below eighth grade instructional levels, meet WIA
eligibility criteria, and have an interest in being employed in the field of early childhood.
An individualized academic plan was to be designed for each student accepted into the
Teen Prep program, including literacy instruction and technical training in the field of
early childhood care and education. Students and their parents were to attend an
orientation session.
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Activities Accomplished

The Teen Prep committee was established and met periodically to address issues and
concerns. The program was not able to start until after the school year had begun and,
thus, there was a limited amount of time in which to recruit students. The TABE and
COMPASS tests were administered to interested students to assess their eligibility and
instructional needs. An individual program of study was developed for each student to
ensure they completed high school requirements and technical certificate of credit
requirements in the Early Childhood Care and Education Certificate program. Initially,
10 students met all the requirements for the program, but 9 students actually went
through the program. The high school was not successful in identifying additional
students for the second semester of the program.

An orientation session also was held for parents and students, but the number of parents
attending was not given in the quarterly report. It was noted during the site visits and in
the final project report, however, that, from the beginning of the program, efforts made to
include parents met with limited success.

Each day, students were bused from the high school campus to the technical college
campus where, as a self-contained group, they studied and completed work in self-paced
high school academic subjects from 8 a.m. to 12 p.m. In the afternoons, they attended
postsecondary courses on the technical college campus. On the days they attended
practicum, they were bused to the local elementary school where it was held. At the end
of the school day, students were bused back to the high school.

Summer work experiences were arranged for 4 WIA-eligible students; however, shortly
before the end of the school year, the WIA funding was lost and students were not able to
participate. The funds were lost too late in the school year to find alternative funding.
Home visits were to be made by the WIA career advisor, but the most recent project
coordinator could not find evidence that this had taken place.

The level of employer involvement in the curriculum was not clear. Also, it appears that
students had little or no exposure to local day care providers for young children since the
practicum took place at an elementary school.

Evaluation Status

The TABE test was used to screen students into the Teen Prep program, and the
COMPASS test was used as a pre/post-test measure of student skill attainment in the
areas of math, reading, and writing and also used for diagnostic purposes. Pre-test scores
for COMPASS were given for each student, but post-test scores were not available to the
evaluator. In the final project report, however, it was stated that Osome students
performed noticeably better on their COMPASS post-test. 0 COMPASS pre-test scores
for the 9 students ranged from 64-95 in reading, from 22-81 in writing, and from 26-55 in
math.
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All students earned AQs, BOs, or COs in their Early Childhood Care and Education courses
during the summer and fall terms. Grades were not provided in the quarterly reports or
final project report for the winter and spring terms. Eight of the 9 students completed the
Teen Prep program, and 5 of the 9 students earned a TCC in Early Childhood Care and
Education. Two students were slated to attend summer school.

Four of the 9 students were™@raders, 3 were Mgraders, and 2 were "1 graders. All
students were either 16 or 17 years of age. As shown below, the educational level of
their parents ran the gamut:

Educational Level of Parents Father Mother
Graduated from high school 5 5
Earned a GED 1 0
Attended technical college 1 2
Attended college 2 0
Graduated from college 0 1

The quarterly reports indicated that a student evaluation of the program had been
developed and a parent evaluation of the program was in development, but the final
project report did not indicate whether these evaluations ever took place.

Despite the best efforts of the current project director, data were not provided for several
of the other evaluation measures listed in the project workplan:

¥ number of students on track for earning a high school diploma or GED

¥ number of students graduating with a high school diploma or earning a GED

¥ pre/post data from the high school and technical college attendance reports

¥ number of discipline actions or referrals pre/post program

¥ high school mid-term academic progress reports

Final Assessment Review

According to the final project report, the Teen Prep program was to be discontinued at the
end of the grant period. The current project director made several efforts to coordinate a
meeting between the technical college and the high school to discuss program
sustainability and continuation, but with no success. From conversations between the
evaluator and the faculty at the technical college and the high school, it appears that it
was difficult for the two groups to maintain effective communication between scheduled
meetingsNthere appeared to be minor frustration on both sides. However, by the end of
the project, it seemed that most issues that had arisen during the school year had been
resolved.

Although the evaluator found most of the involved staff to be committed to the project,
the turnover in personnel took its toll. There were 3 different project directors over the
course of the grant, and one of the technical college instructors was changed at mid-year.
The high school teacher who specialized in working with at-risk students and was to
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oversee the high school academic portion of the program died just before the project
started. A teacher was called out of retirement to oversee the project until another teacher
could be foundNbut she was never replaced.

Students had individualized plans of study for the regular high school courses they were
to complete, but they indicated that their learning was self-directed and self-paced for the
most partNno one came in to teach them. Students said that when they needed help, the
teacher overseeing them usually tried to assist by directing them to other materials or to
someone at the high school or technical college. As a matter of fact, one of the
challenges mentioned early on was coordinating the individual academic needs for each
student and getting the right learning materials for them. It was also noted that if students
planned to get help from teachers at the high school, it had to be done after the regular
school day had ended, since the students were physically based at the technical college
during the day.

One of the criteria for entering the Teen Prep program was an interest in being employed
in the field of early childhood. However, most of the students indicated they had other
interests and this was independently corroborated by the early childhood instructors at the
technical college. However, the students said they enjoyed their technical college
coursesNone or two said these courses were not as hard for them as the high school
courses. This was probably because they had subject matter teachers who were easily
accessible to them for the technical college courses. Although these students met the
criteria for being at-risk or were judged to be potential dropouts, it was interesting to find
that, for the most part, they were meeting the same requirements as regular technical
college students and also were taking a full load of high school courses.

In spite of everything, most of the students indicated that if the program were available
the next year, they would come back. They liked the idea of being dual enrolled and
getting both high school and technical college credit. One student said the best part of
the program was being able to work at your own pace and another said it was fun to say
you were a college student while you were still in high school.

Galil Fletcher Grant funding: $89,700
Occupational Research Group, UGA Actual Expenditures $57,255
April 2006
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TRI-COUNTY WORKFORCE CONSORTIUM
_ Programs of Study _

STW Transition Strategies Grant, 2004-2005
Project Director: Julie Mizell, Bulloch County Schools

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director for the October 2004, January 2005, and
April 2005 quarterly reports (the July quarterly report was not available); follow-up
phone calls and emails with the UGA evaluators; and the final project report (September
2005) were used in assessing the final progress of the STW-funded project.

Activities Proposed

The objective of this project was to link course sequences in high school to postsecondary
courses to create a six-year sequential program of study for students, thereby supporting
transition activities and enhancing career awareness.

Using best practices and national content standards for input, two high schools planned to
develop programs of study that would be used to help students and parents better
understand rigorous high school academic requirements, as well as the internship and
work-study opportunities available to students, as they prepare for postsecondary
educational opportunities and the workforce. Statesboro and Portal high schools planned
to work with guidance counselors, teachers, administrators, area business and industry
partners, as well as with representatives from the local technical college and regional
university, to align high school programs of study with career tracks in place at these
local postsecondary institutions. Statesboro High School, having recently reorganized its
curriculum into three career-focused Smaller Learning Communities: a) School of
Engineering, Scientific, and Industrial Technology; b) School of Education, Health, and
Human Services, and c) School of Business and Informational Studies, proposed
organizing program of study guides around the Smaller Learning Communities
framework. Although Portal High School was not organized around career academies
like Statesboro High School, representatives from Portal were amenable to using this
proposed framework to develop the program of study documents.

A KeyTrain software site license was to be obtained for each of the two high schools. In-
service training in KeyTrain software was to be provided to 58 administrators, team

leaders, counselors, department heads, and special education and classroom teachers from
the two high schools so that they could work with students to choose programs of study
based on the demonstrated strengths of their students. Guidance counselors were to be
trained in the use of the programs of study guides so that they could work with students

to develop personal career plans.
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The programs of study were to be printed as booklets and also in a single-sheet format to
be used as worksheets by students in deciding a career path. These documents were to be
ready for the spring 2005 advisement process and distributed to counselors, parents, and
students.

Activities Accomplished

County curriculum personnel, the principals, school counselors and teachers from
Statesboro and Portal high schools, along with representatives from Ogeechee Technical
College, and partners from the local business community were invited to attend a meeting
with Consortium members in September 2004 to work out an action plan for developing
three programs of study guides with careers arranged according to the Smaller Learning
Communities model. Although attempts were made to involve a representative from
Georgia Southern University, a contact person was not established at the time of the

initial meeting. After beginning work on the guides, the working group of academic and
vocational teachers, counselors, and administrators from the two high schools reached a
consensus that it would be better to create one large program of study guide containing an
alphabetized list of career choices than to create three separate booklets reflecting the
career clusters within each of the Smaller Learning Communities. The group also

decided to create pads of tear-off worksheets for each of the programs of study career
options to serve as a hands-on working blueprint of a studentOs six-year plan for high
school and the first two years of postsecondary study. These worksheets are to be used as
a consumable item during guidance sessions. A blank template of a program of study
worksheet was also designed for the student and counselor to complete together to create
a personally tailored program of study for any career not specifically covered in the final
published version of the programs of study book.

Site licenses for KeyTrain software were obtained for both high schools. Teachers and
counselors from the two high schools were trained in the use of the software in
November 2004. The April 2005 quarterly report indicates that guidance counselors
were trained in the use of the programs of study documents in February 2005 after draft
copies were developed.

According to the September 2005 final report, the programs of study documents were not
finalized in time for the 2005 spring advisement process as planned. The project was
delayed due to two major circumstances. First, while the programs of study guide was
being developed, the local school system was re-examining course sequencing in both
mathematics and social studies. A delay in decision-making held up the creation of
course content for the guide. Second, the principal for Statesboro High School left in
early April 2005, resulting in a shift of the job responsibilities of several key people in

the project and causing further delays. The guide was not finalized until August 2005,
after school had started.
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Evaluation Status

According to the project proposal and workplan, the process used in developing the
programs of study guide was to be documented so that consistent guidelines for
replication of the process could be established. No mention was made in the quarterly
reports or final report as to whether guidelines to facilitate replication of the process were
completed. Teachers, counselors, and postsecondary educators were to be surveyed to
determine their satisfaction with the planning and implementation phases of the programs
of study process to determine whether the process should be modified. The final report
does not specify whether a survey was conducted, but it is clear that feedback from the
project participants was used in making adjustments/improvements to the project as
necessary (e.g., changing the programs of study guide from three booklets to a single
comprehensive document).

The project proposal called for the training of 58 administrators, team leaders,

counselors, department heads, and special education and classroom teachers from the two
high schools on the KeyTrain software. The final report states that training was
administered to teachers and counselors; the total number of participants was not
specified. To allow the training to be conducted during the school day, funds that

originally had been set aside for teacher stipends were used for substitute pay instead.

The evaluation of the project was to be primarily school-based. School site coordinators
were to keep tallies for many of the project components, such as the number of programs
of study guides distributed, employers participating in the development process,
presentations made about the programs of study project, etc. and report this type of
information on a monthly basis. No documentation of these reports was provided.
Reports generated by KeyTrain were also to provide formative evaluation data. No
mention of these KeyTrain reports or how they are being used was made in the final
report.

The School to Work coordinator at each school was to complete a satisfaction survey
regarding the programs of study guide with students, parents, counselors, teachers, and
representatives from the local technical college and university, as well as with business
and industry partners, to see if the guides are meeting the need for which they were
designed. This cannot be accomplished until the end of the current 2005-2006 school
year.

Final Assessment Review

Although the programs of study documents were finalized later than planned, it appears
that the consortium completed them as proposed, with input from local high school
educators; postsecondary representatives, to some extent; and employers. The
consortium reported experiencing difficulty in attaining the hoped-for level of

participation from the two local postsecondary institutions due to changes in their
personnel. But, using the websites of these two institutions to gather information on their
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postsecondary instructional programs helped to abate this gap in participation it seems.
Although requested, documentation of the final products from this project (programs of
study guide and tear-sheets) was not provided to the evaluator for assessment of end-of-
year results. Thus, no assessment of the quality of the products can be made.

Of the stakeholders involved in the project, Statesboro High School had the largest stake.
Statesboro High was highly motivated to complete the programs of study project in
support of its commitment to the federal Smaller Learning Communities concept it had
recently implemented. It did not seem that the over-all buy-in and commitment to the
process of producing programs of study was quite as great for the other participants.
Personnel changes, scheduling conflicts, and county-level decision making regarding the
curriculum all played a role in delaying the final products.

Since the programs of study were not completed in time for the advisement process
preceding the 2005-2006 school year as planned, little exists in the way of summative
evaluation data. The final report states that Opreliminary responses from students,
teachers, and parents who reviewed the initial draft of the programs of study book have
been positive.0 Guidance counselors will be asked to keep anecdotal records for future
revisions.

The consortium intends to continue the project by updating the programs of study as
changes occur in state requirements, postsecondary education curricula, and/or labor
market information. The high schools will seek additional grant funding to maintain the
programs of study guide information and also will look to Georgia Southern University,
Ogeechee Technical College, and their business/ labor industry partners for further
support in sustaining the project. In future revisions of the programs of study, the
consortium reports that they Owill pay particular attention to ensuring that the curriculum
is aligned to state requirements and that [they] have formalized articulation agreements
with the technical college and local university regarding postsecondary options courses
for high school students.O The consortium also stressed the importance of having the
county instructional coordinator involved in the process.

Grant funding: $105,575
Galil Fletcher
Occupational Research Group, UGA
January 2006
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VALDOSTA AREA STW PARTNERSHIP
_ Counselor Training Workshops (Workforce Options) _

STW Transition Strategies Grant, 2004-05
Project Director: Dawyn Dumas, Valdosta Technical College

FINAL STATUS REPORT

This report covers the time period from August 1, 2004 through September 30, 2005.
Information submitted by the project director (Bill Tillman/Dawyn Dumas) in the

October 2004, January 2005, April 2005, and July 2005 quarterly reports; the final
project report September 2005; and follow-up phone and email communications with the
UGA evaluator were used in assessing the end-of-year progress of this STW-funded
project.

Activities Proposed

The project had four objectives: a) increase counselor knowledge of job market trends,
job skills, and postsecondary education options; b) provide counselors with career
resources, links to local businesses, and job market information; c) expand career
awareness activities to counselors in seven school systems; and d) assess counselor
current knowledge of current job markets and the impact of workforce options seminars
on this knowledge.

Activities of the project as originally approved included the design and delivery of 7 one-
day training sessions for approximately 700 counselors from high schools in seven school
systems. This number was subsequently reduced to 100 counselors from 7 school
systems, with the approval of the state STW office. Sessions were to be conducted
between February and May 2005.

Planning activities for the workshops included hiring project personnel (coordinator, job
market specialist) to design and deliver training workshops, contacting administration at
high schools in each system to arrange counselor participation, identifying and engaging
business representatives in seminar development and presentations at sessions,
scheduling workshops and logistics for counselor attendance, collecting area job
information, and developing job profiles and programs of study to use in seminars and
post on a website. The state approved use of a CD rather than a website for final
distribution of project materials to school systems.

Activities Accomplished

Two project staff, a project coordinator and a job market research specialist, were hired in
November and carried out the work of this project. Forty seven (47) job profiles were
developed and compiled into a 225 page technical career guide document and CD. A
total of 3,000 technical career guides were given to each high school for distribution to
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students and for classroom use, and each system received a CD of the guide. A total of
nine three-hour seminars were scheduled at times and dates identified by each school
system. Most sessions were held during the day with the project paying for substitutes
when necessary, and one after-school session was held with participants receiving a
stipend from the project. Local chambers of commerce were involved with planning the
seminars, and over 12 businesses participated as speakers in the seminars. A total of 130
counselors and educators attended seminars during April and May 2005.

Following is a listing of the nine Workforce Options workshops conducted through this
prOJect for seven school systems in April and May 2005:
Lanier County: morning session (10 participants) and afternoon session (6
participants)
Brooks County: afternoon session (14 participants)
Valdosta City Schools: morning session (24 participants)
Lowndes County: morning session (23 participants)
Cook County: morning session (4 participants)
Berrien County: morning session (21 participants)
Lowndes County: morning session (14 participants) and afternoon session (14
participants)

A copy of workshop training materials and the technical career guide were provided as
part of the final report for this project.

Evaluation Status

Pre-seminar and post-seminar survey instruments were administered to workshop
participants. A total of 90 completed pre- and post-surveys were received. Data was
compiled and presented by the project coordinator in the final report. Of the 23 items in
the survey, 21 showed positive increases (increases in the percentage of participants who
answered agree or strongly agree to survey items). The two items that did not show
increases asked participants about their satisfaction with the amount of time they spent
helping students with career planning and contacts with local businesses to help students
explore career choices. These items were designed to capture long-term changes, not
end-of-workshop results. The pre-post survey results provide strong affirmation of the
impact of the workshop training sessions on the career and job market knowledge of
counselor/educator participants.

Final Project Assessment

Based on the adjustment to the original projected number of counselors to be served by
the project workshops, this project has accomplished the objectives it identified and has
completed the activities needed to achieve these project goals. Nine _ day workshops
were held for seven school systems during spring 2005, with a total of 130 participants.
Feedback from pre-post survey responses confirms the success of these workshops in
increasing participant knowledge about career options and job market information.
Despite a late start due to changes in project staffing and new hires, the grant activities
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have been carried out as proposed. Quarterly reports on progress generally were
submitted on time, and these reports addressed the key information to assess progress
throughout the year of this grant. Strong project leadership, close working relationships
with the local business community, and the involvement of each area school system were
key elements in project success. Additional time was spent on the development of job
profiles to use in counselor workshops and distribute to all students in the local high
schools, which should contribute to sustainability of project outcomes. Participants in
workshops included counselors, career/technology education teachers, administrators,
and CTE coordinators/support staff from middle and high schools which will also
increase the likelihood of this information reaching students making career/education
decisions. The 225 page technical career guide produced by this project was very well
done, with clear, well-organized, comprehensive and up-to-date information about
technical options and information for employment in South Georgia. It should prove a
valuable resource for high school counselors and students.

Grant funding: $167,750
Dorothy Harnish
Occupational Research Group, UGA
November 2005



